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Composed and edited by Marshall Leaver

This history of Society and Culture is drawn from Society and Culture: A Significant 
Curriculum Innovation, Dr David Dufty (Ed), published by the Society and Culture Association 
1996 and subsequently edited by Marshall Leaver. The first classes in Society and Culture were 
held in 1985 with the first HSC cohort to complete the course was in 1986. This was the first 
new social science subject introduced into the NSW senior curriculum in more than 40 years, 
and it certainly was an innovation.

Early responses to learning and teaching Society and Culture 
Student voice: Society and Culture gave me the opportunity to come to a greater understanding of who 
I was and to understand the origins of how I came to be who I am. In essence, it gave me a stronger sense 
of identity ... Having a sense of identity is important, as it provides a certain degree of meaning to your 
existence. It gives you a sense of importance and provides you with a sense of responsibility within society.

Cassandra Phillipse, former student Chevalier College Bowral

Teacher Voice: Society and Culture is the most difficult subject I have ever taught. With constantly changing 
society and cultural values there is no set reference. Preparation is constant using any sources available, 
after all we are preparing the students for change. Teachers and students work as a team in this regard. The 
Personal Interest Projects produced by students at this school are often of university standard and not just 
first year university. PIP’s regularly tip the employment scales when attending job interviews. The empirical 
research methods are a strong foundation for future tertiary studies and certainly give S and C graduates 
perspectives that allow them to see through the insincere media and political points of view - surely an 
important skill for these future citizens of a democratic society. 

S.R. Tester, teacher at Mullumbimby High School 

Benjamin Bloom’s development of a hierarchy of objectives in the “Affective Domain” occurred during 
the time Asian Social Studies and this syllabus was probably the first in Australia to take them seriously. 
Asian Social Studies stressed cognitive domain objectives and these traditions carried on into Society 
and Culture.  As Christine Preston, former tutor in Anthropology and Sociology at Macquarie University 
says: ‘Society and Culture develops the higher order thinking skills of Bloom’s taxonomy (analysis, 
synthesis and evaluation) as does no other course currently running in NSW schools.’

What was also lacking in schools was some actual study of elementary principles of psychology, 
despite the obvious need for students to have useful knowledge of, and time for reflection on, their 
adolescent development and on matters of self-esteem and of gender so important at this stage 
of their life. Senior students would be able to benefit from progressive methods of teaching if they 
understood for themselves what the basis of these methods were. For example, to develop a concept 
of human potential and of the many varied abilities that different people have rather than having their 
expectations determined by some secret but suspected deterministic IQ. The response of the Society 
and Culture team was to create a course which would begin with the compulsory section ‘Coming of 
Age in Today’s World’ and to offer a depth study on ‘Adolescence’.  These two were combined in schools 
to create a useful introduction to key psychological concepts.

However, what is ultimately important psychologically and philosophy is the assumption underlying 
the course that students are worthy of respect as persons and that their personal experience is a 
legitimate part of the acquisition of knowledge.
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The First Syllabus Committee
A full syllabus Committee with its wide representation, chaired by Dr. David Dufty, met regularly and 
drew up a draft document. Two conferences were held in 1982 so that many teachers could be involved 
in the discussions when further revision occurred. The next draft was submitted to the Planning and 
Development Committee of the Board in November 1982. Modifications were made to accommodate 
suggestions by members of that representative body. Dr. David Cohen, Director of Studies, gave 
support to the syllabus as did parent representatives on the Board and finally it went to the full 
meeting of the Board for approval on 2nd November, 1983. It was thus promulgated well before the first 
year of implementation in Year 11, 1985. The process of designing the Society and Culture course was 
thus a lengthy and rigorous process of curriculum design in consultation with teachers, academics, 
parents, and Board of Senior School Studies and consultants from the Department of Education.

THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996

Dr. David Dufty AM   
Life Member SCA

Professor Sol Encel

Academic Syllabus Committee members and consultants assisted in ensuring 
that the syllabus was characterised by rigor, sound content and appropriate 
methodologies. These included:
Professor Sol Encel (Sociology), University of NSW

Dr. Christine Deer of Macquarie University, later Professor of Teacher Education, 
University of Technology, Sydney

Dr. Bob Young, Dr. David Dufty and A/Prof. David Smith and others in the Faculty 
of Education at the University of Sydney

Dr. Terry Lovat, teachers and later Dean of Education, Newcastle University

Prof. Colin Tatz, Politics, Macquarie University

Dr. Ben Tipton, Economic History, University of Sydney

Dr. Raja Jayaraman, Asian History, University of New England.

Mr. Donald Boland, Philosophy, Aquinas Academy

Dr. Robert Hill, Social Education, Mitchell CAE, now Charles Sturt University, Mitchell

This group of people brought an immense amount of experience in both subject 
content and pedagogy with ideas and vision for the project from their extensive 
experience and world-wide links. 

The first syllabus featured:

 – Coming of Age in Today’s World
 – Adolescence
 – Intercultural Communication 
 – Social Inequality, Prejudice and Discrimination 
 – Rules, Rights and Laws 
 – Religion and Belief
 – Political Processes
 – Work, Sport and Leisure
 – Looking Ahead to Tomorrow’s World
 – and of course the Personal Interest Project (then 20% of course marks



8 Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

THE SOCIETY AND CULTURE STORY 
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The Nature of Society and Culture 

Probably the most exciting aspect of the development of the Society 
and Culture curriculum was to help develop in students a sense of 
relationship between the past, the present and the future… A structure 
to deal with the emergent issues relative to our society and to world 
civilization evolved. This structure was conceptually based on persons, 
society, culture, environment and time and the interactions between 
these elements. Within this framework, the interacting systems 
have been further defined and the course worked to understand the 
contribution of a variety of cultures to our Australian identity and to 
world civilization. 

Dr Peg White AOM  
Life Member SCA
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It was possible for students to discern a common humanity among the various nations, necessary for the 
appreciation of cultural diversity, intercultural and international understanding and to study emergent issues 
of regional and global significance relevant to the student’s future. Comprehensive experiences are provided to 
help students construct their complex global environment.  It is not possible to achieve the intended goals of 
Society and Culture through a singular disciplinary approach, it must be multi-disciplinary. 

Dr. Peg White

Of critical importance in a wider understanding of society was the concept of ‘culture’. Sociologists 
tended to use the world differently to anthropologists. The latter stressed the idea of culture as relating 
to the total way of life of a group of people and as being related especially to language and symbols, 
worldviews and beliefs, mores and values, as well as to the artefacts and technologies of a people, 
which materially manifested these ideas.  This was to become a very powerful concept in the new 
syllabus. Society and Culture was also designed from the beginning with a sociological awareness of 
the social construction of knowledge and with a strong emphasis on the importance of intercultural 
understanding and of the relativity of many values and viewpoints which some are inclined to regard 
as universal. It was in a sense one of the first postmodern syllabuses but from a reconstructive more 
than a deconstructive point of view.

Society and Culture is the fulfilment of a long range vision to see a course in the senior high school which 
effectively responded to the interpersonal, social and political issues of our time, the needs of our senior 
students, the value, as the limitations, of interdisciplinary inquiry and the human potential and integrity of 
the young adults in our schools. This was not a hurriedly made up course created by a stop-gap committee 
but a carefully designed educational innovation undertaken by informed and concerned persons, which 
sought to make a distinctive contribution to the development of social and environmental studies in schools.

Dr. David Dufty 

Philosophy and Distinctive Features of Society and Culture
The course included the following aspects of social and educational philosophy plus a number of 
other distinctive features:

• It was a conceptually based course based on concepts of person, society, culture, environment and 
time and the interactions between these elements.

• The concepts of the course ranged far beyond those in existing courses to include powerful ideas 
drawn from disciplines such as anthropology, sociology and political science plus those drawn from 
transdisciplinary interests such as environmental studies, communication and media studies and 
future studies.

• It was an integrated course in a double sense since it used integrated concepts from the social 
science disciplines, but it also integrated public knowledge and the personal experience of 
students and made use of the following powerful but simple model to which teachers and students 
later made constant reference.
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An important element of Society and Culture is the value it places on personal experience- we can talk 
about anything and bring in our own personal experience. Not only does this take advantage of a usually 
untapped resource student’s own experience and opinions, but it also makes the issues being discussed 
extremely relevant and understandable.

Bianca Urbina, 3rd Year Anthropology student

• The concepts were linked together by means of another influential visual model, sometimes called 
‘the Course Logo’, shown below, which assisted students to understand more clearly the importance 
of social concepts and their relationships.

• This distinctive logo was a heuristic device aimed at raising awareness of the interrelated nature of 
persons, societies, cultures and environments, and the holistic nature of human studies. This logo 
was a subject of considerable discussion in order to ensure that it was meaningful and helpful to 
students. Even the question of whether the figures in the logo looked like males or females was 
vigorously discussed and the designer was requested to make sure the figures could represent 
either.

• What made the course different from conventional social studies courses was that it ‘put the person 
in the picture’ bringing to the fore issues of human rights and responsibilities and existential issues 
of self-esteem and meaningfulness.

• Social Literacy: To acquire a set of concepts, skills, interests, attitudes and values that can be used 
effectively in observing, understanding, relating to and contributing to social world.  Society and Culture 
Syllabus, 1995, p.6.

 This was based on a central and freshly defined integrating concept of ‘social literacy’ which was not 
just acquiring factual knowledge but rather was rather a form of social competence involving the 
integration of knowledge, attitudes, and action. 

• It included a contemporary approach to the social construction of knowledge, a significant question 
raised in support document: Their Future, in that students were made aware of culture, including 
language, is constructed by humans and is also able to be changed by humans.
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• It included a sophisticated approach to social inquiry, including an awareness of quantitative and 
qualitative forms of data gathering and of the value of action research as a means of undertaking 
informed and reflective action. As an Administrative Circular No 5., 1986 states ‘research is a process 
which begins with people asking questions, then setting out to answer them. They do this by 
systematically and rigorously collecting observations and imaginatively generating explanations 
about how and why such is the case. Social research applies this process to people themselves’.

• It sought to balance core studies with elective depth studies.

• It was designed to be a responsive and relevant course concerned with issues of present and future 
generations but by no means without reference to continuity and the historical roots of social ideas 
and movements.

• It has a strong comparative or cross-cultural dimension, based on an awareness of the pluralistic 
nature of Australian society, plus an awareness of the world scale as well as an emphasis on 
Australia’s special concerns with its Asian neighbours.

• Underlying the course is a humane philosophy of concern for people in their everyday lives. The aim 
of schooling is not just to produce people who are highest in academic standards but people ‘who 
can care competently for their own families and contribute effectively to communities’. 

Early Days of Society and Culture Marking

Venue: Old RAS Showground   Year: c.1986 

Back row: ?, Vicki Havrilev, Peter De Beuzeville, Lucas Scott, 
Christine Deer, David Dufty.
Next row: Graham Allard, Bruce Maclachlan, Suzie Brieger, 
Tony Fuggaccia, David Smith, ?, Jim Gray, Simon Andrews, 
Gary Funnell, ?, John Langley, Tony Ficara

Next Row: Mr Duncan, Eve Camilleri, ?, Brian Collins, Ian O’Farrell
Next Row (seated): Jenny Follers, Peg White 
Next Row (seated): Mr. Byrne, Carol Jarvis, ?, ?, ?, Louise Hugonnet, 
Heidi ?, Anne Hudson
Front Row: Don King, Patrice Simpson, Lindsay Swan,  
Gail Robinson, Rob Julian, Anne Dodds
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The Nature of the Personal Interest Project
The outstanding feature of the course is undoubtedly the Personal Interest Project (PIP), which would 
at first count as 20% of the HSC examination. Its original conception has resulted in many thousands of 
successful efforts by senior high school students in NSW to undertake their own study of a subject or 
issue of genuine interest to their lives. With guidance from the teachers, they have developed skills in 
research and communication which will stand them in good stead in many aspects of their lives.

The Personal Interest Projects (PIP) symbolise the ‘frontier’ character of the Society and Culture course. It calls 
for adventurous and innovative teachers and students. The PIP has provided a genuine challenge to the 
individual student and proved in many cases to be genuinely fulfilling in that students faced an awesome 
task (or perceived as such) as they grappled with it and, I believe in, in the majority cases experienced a real 
sense of achievement. PIPs are assessed within paradigms that are formal in knowledge, expression and 
consistency, however, even if a PIP has blemishes of expression, spelling it can still impress with purposeful 
insights pursued in a diligent fashion. Students were committed to this project. They gave it their best shot 
and delighted the reader with their insights, anecdotes and perceptions of the world. 

Brue Maclachlan, Inaugural Chairperson (President) of the Society and Culture Association, 1986.

Features of the PIP, in theory and practice, include:

• It is an integrated part of the course drawing together the interests and personal experience of the 
student with course concepts and skills. It thus illustrates the distinctive course feature of ‘bringing 
together the worlds of personal experience and public knowledge’. 

• It demonstrates to students how knowledge is generated by people but for that knowledge to be 
accepted by other people the PIP needs to be generated in rigorous ways and communicated in 
clear ways.

• It involves the use of procedures which students need to follow so that it is possible for teachers and 
examiners to develop criteria for evaluation of the project.

• All research should be conducted with ethical considerations in mind and not be unnecessarily 
intrusive or breach confidence or be on a topic likely to bring disrepute to the school.

• The final product should include the essential elements of Introduction, Log, Central Material, 
Conclusion, Resource List and Certification by the student, teacher and principal that the work is 
authentically that of the student.

The Early 2 Unit Depth Studies
There was much debate over the various depth studies to be chosen. Those were ultimately chosen 
were:

• Opening Section: Coming of Age in Today’s World explored socialisation through a sociological 
understanding of rituals and rites of passage. 

• Adolescence was a popular choice for its obvious reason of relevance to the issues confronting 
students in their daily lives.

• Political Processes was designed to move far away from the old civics courses and to assist 
students to a much more realistic understanding of power and influence in society. 
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• Rules, Rights, and Laws pioneered legal education in the senior school previous to the 
introduction of a full course in this field. 

• Social Inequality, Prejudice and Discrimination was a significant study in the factors that 
promote inequality in its many forms and what could be done to challenge these. 

• Intercultural Communication students greatly valued this depth study. As Jennifer Perrott, who 
studied Society and Culture at Monte Sant’Angelo College in 1991–2 says: 

 ‘I feel very strongly that Society and Culture teaches life skills that could take a long time to learn from 
personal experience. For example, the Intercultural Communication depth study was not only the 
inspiration for me to travel solo overseas as soon as I left school, but also made those experiences so 
much richer.  A number of potential moments of cultural conflict were also eased by drawing on the 
communication and conflict resolution skills I had learned in this subject.’

• Religion and Belief were also pioneered as a social study in the senior school well before the 
introduction of the Studies in Religion courses. There was a major emphasis on cross-cultural studies 
and schools took the opportunity to visit places of worship or to talk with representatives from 
varied world religions.

• Work, Leisure, and Sport was another pioneering area at the time. The advice was sought from 
outstanding sociologists such as Colin Tatz who has made a major study of the links between sport 
and racism (Tatz, 1979 and 1995).

• The Closing Section: Looking Ahead to Tomorrow’s World the development of this field has been 
assisted by seeking advice from those interested in future studies.

The Role and Activities of the Society and Culture Association 
The Macquarie University study into the implementation of the Society and Culture Association (SCA) 
identified a need for specific teaching resources and for a network to support isolated teachers. The 
SCA since the beginning of the course had been active in this regard.

Its program was aimed not only at teachers but also at involving the students as much as possible. 
Students join at a reduced membership subscription and could vote for a student member of the 
Coordinating Committee. Individual and group membership were available.

An outstanding series of Inservice courses has been run every year since. Leading speakers have been 
included in these courses, many from disciplines that have had little input into school education in 
the past. For example, the School of Sociology at the University of NSW under Professor Sol Encel was 
able to make an excellent contribution and this work continued into 1996 with excellent contributions 
from Professor Grant McCall and other members of the department. Other contributors have included 
Professor Sugimoto, Dean of the School of Social Sciences, La Trobe University, Roger March, Director 
of the Japanese Economic and Management Centre at the University of NSW and Trish Vezgoff , of 
the Sociology department at Wollongong University. Such people have proved of particular value in 
contributing to demanding areas such as theories of social change in the 3 Unit course. Teachers with 
strong disciplinary backgrounds such as Perry Celestino of Cumberland High School, who majored in 
Anthropology in USA, and Ian O’Farrell of Knox Grammar School, who majored in Sociology in England 
have also provided depth for these courses.
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The Association has played a very important role in assisting country teachers. The Association has 
used its fund to make possible the visit of skilled teachers to rural areas and made contact with 
teachers in more remote areas, responding to their urgent needs and helping to link them with other 
teachers and schools so that they are not battling alone. They have also helped groups run Student 
Days at which students have eagerly sought advice from those well acquainted with the course and 
the examination. Inservice courses have been held at Cowra, Coolangatta, Gunnedah, Wagga Wagga, 
Dubbo, Murwillumbah, Ballina, Lithgow, Newcastle, Illawarra and the Central Coast. SCA have also 
sponsored the air fares of teachers to attend courses held in Sydney.

Student days in Sydney have been highly successful. Some 860 students and over 70 teachers attended 
a 1996 HSC Student Day at Wesley Centre (show in the photograph below).  This was almost one third 

of the candidature and is an 
indication of the level of interest 
by students and teachers. 
Students obtained great benefit 
from mixing with their peers, 
as well as listening to leading 
speakers. Days like these are of 
real value in lifting the morale of 
teachers and giving them ideas 
which have spin offs into other 
subjects, as well.  

An annual Pip Day, with lectures and workshops, featured the presentation of awards to those students 
in previous HSC cohort whom the examiners chose as presenting Meritorious PIPs. Awards also 
went to those in the top percentiles of the HSC in Society and Culture. The Awards were presented 
by prominent persons such as Senator Stephen Loosley. Awards were also sponsored by various 
organisations, including the Parliament Education Office and Japan Airlines. Copies of the award-
winning PIPs have gone into the Parliamentary Library in Canberra.
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The Association has been very active in its resource production. The first publication was the unique 
and pioneering Studying the Samoan Way , which raised major questions about the nature of social 
science and the issue of ‘nature’ versus ‘nurture’ and predated the interest by David Williamson in the 
work of Margaret Mead and Derek Freeman. Patrice Simpson and USA trained anthropology teacher 
Perry Celestino played a major role in creating this publication. 

The journal of the Association has been published continuously since the subject’s inception, starting 
as the Network Newsletter, then The Journal and currently Culturescope. These editions have included 
excellent articles on subject matter, teaching methods, helpful reviews of resources and useful 
examples of teaching programs. Also included are examples of student’s work and articles by students. 
Other features include ‘Dear Pippa’, a write in column for student questions on their PIP.

SCA publications to our members have been:

• The Network Newsletter, Issues 1 – 18 from October 1984 to February 1989

• The Journal, Issues 19 – 38 from April 1989 to March 1984

• Culturescope. Issues 39 – 122 from mid 1984 to August 2021

All SCA archives have been digitised and most of the publications listed above preserved for posterity. 

The Association was incorporated in February 1992 with a Constitution and became the Society and 
Culture Association Inc.

(Left to right) Peter Foley (Central Coast Grammar), Marshall Leaver (Monte Sant’ Angelo 
College) and Geoff McSkimming (Central Coast Grammar) celebrating the incorporation of 

the Society and Culture Association in February, 1992.  

Celebrating Society and Culture
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The Development and Introduction of the 3 Unit Society and 
Culture Course
The 3 Unit syllabus is again a long and complex story and once again involved considerable interaction 
with academics, teachers and members of the Syllabus Committee and the Board of Studies. Its theme 
was ‘Continuity and Change in Society and Culture’ and it again used valuable models to demonstrate 
its content and methods. The course aims to help students analyse change, reflect on these changes 
and look forward to how people might create a better world.

The 3 Unit Course Structure

THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996
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The Increase in the Weighting of the PIP
Considerable discussion has taken place in regard to the nature and value of the PIP in the period  
1986 –1988.

Issues included:

• Whether the PIP was too  difficult for students and should be eliminated

• Whether the PIP was too expensive, time consuming and difficult to mark externally with the 
suggestion that it either be eliminated or marked internally,

• Whether it was so important that it should be increased in value in the HSC.

The debate included discussion with the Board of Studies and it was finally decided to increase the 
value of the PIP to 30% of the HSC examination to indicate that it was of core and essential importance 
comparable to the Major Work in Art. The written exam would be reduced from three hours to two and 
half hours. This innovation was notified to schools in 1989 and implemented in the 1991 HSC.

The quality and reputation of the PIP as a rigorous and demanding piece of individual student academic 
work is well and truly established. Each year, at the presentation of awards to top PIP students, parents of 
students remark on the important role that the PIP has played, not only in the student’s learning but also in 
their own personal development.

A/Prof David Smith in a letter to the Board of Studies, 31 March 1989

Image source: https://collection.maas.museum/

New Depth Studies: Popular Culture
Popular culture is of particular interest because so much of 
it is concerned with the life experience of today’s students. 
Bernie Howitt, a teacher at Engadine and later Narara High 
School has been particularly articulate in developing this 
field with his analyses of the role rock music has played 
in youth establishing their own identity. The area also 
got away to a good start with a Society and Culture Day 
held at the Powerhouse Museum with the assistance of 
Peter Cox, a curator of social history at the Museum who 
developed the exhibition ‘Real Wild Child: Australian rock 
music then and now’. Peter Cox points to continuity as well 
as change as he explains that it is no longer exclusively for 
teenagers: ‘Watching visitors in the Powerhouse Museum’s 
Real Wild Child exhibition I see kids with their parents and 
grandmothers with their grandchildren. I observe young 
people taking an interest in historical parts of the exhibition. 
Teenagers stare at the Skyhooks and Sherbet costumes that 
were worn on stage before they were born. There is a shared 
recognition, an intergenerational bonding around rock ‘n’ roll. 
It is as though rock ‘n’ rolls no longer defines the generation 
gap, it bridges the generation gap. It is something parents 
have in common with their kids’.
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Rites of Passage into the Future: The Lochinvar Time Capsule
In our last Society and Culture lesson, after going over some last minute exam reminders, our teacher,  
Mrs Love, produced a plate of fairy bread cut into triangles which we ate together as a symbolic ritual to 
say farewell to childhood forever. During the Closing Section we had some fun preparing a future of areas 
like the family, work and leisure. We sealed our efforts in a large envelope, which also contained our class 
photo plus an attempt at predicting what each of us would be doing in the year 2010. Our teacher is going 
to deposit this in a bank vault for 20 years and we are all coming back to the annual St. Joseph’s College, 
Lochinvar School Reunion in that year to open our Time Capsule to see how accurate we were and no doubt 
reminisce about the days of the old school yard.

Debbie Wein, a year 12 student in 1990 at St. Joseph’s College Lochinvar.  
The Society and Culture Association Journal, No.28 February 1991.

Aboriginal Perspectives
The relevance of Society and Culture to Aboriginality is well illustrated by Kirsten, at a time when 
there was no Aboriginal Studies course in the senior school. Kirsten was an Aboriginal student who 
came to a Sydney school from the North Coast to study Years 11 and 12. Her teacher takes up the 
story: ‘In our first Society and Culture discussion she spoke to her Aboriginal totem and the class was 
enthralled. She said this was a unique experience to her because no one had been interested before. 
In her country high school she had been labeled a ‘coconut’ (brown on the outside and white inside). 
In multicultural inner Sydney, Kristen began to realise the significance of her Aboriginality to her 
identity and was invited to speak about her experiences at another school. Kirsten was determined 
to complete a 4,000 word Personal Interest Project and her project was called ‘Finding the White Owl, 
a Search for Aboriginality’. Kirsten explored the importance of family customs, researched Aboriginal 
society and culture and came to an understanding of how important this was for her sense of 
identity. This was wonderful achievement for Kirsten as Society and Culture was the most significant 
course she studied at school and it enabled her to pursue her career of choice as well as gain a real 
understanding of herself.

Debating Success
Bomaderry High School Senior Debating Team this week won the State Final of the Hume Barbour Debating 
Competition. The fact that all four team members are Society and Culture students was instrumental to 
the success of the team. This was because in all debates we were able to draw on information gained in the 
Society and Culture topics we studied. This clearly supports the fact that what is learnt in the classroom can 
be applied to life.

Rachel Cooper, Year 11, Bomaderry High School, 31 June1996
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Exchange Days
One very interesting impact of the syllabus has been the links made between schools as a result of 
visits between Society and Culture classes. Knox Grammar School, led by the first Society and Culture 
Association President, Bruce Maclachlan was a pioneer in this field as was Marrickville High School, led 
by the second President of the Association, Ann Hudson. 

An anecdote following one of the Knox Marrickville Exchange visits:

Marrickville student to her teacher, Anne Hudson: “ Awe Miss, those poor boys at Knox having to live every 
day with such difficulties.” 

Ms Hudson: “What difficulties are those?”

Marrickville student: “You know, having to go through life with names like Dougal, Allister and Cameron!”

Ms Hudson: “Yes that would be a challenge, Spiridoula.”

Monte Sant’ Angelo Mercy College has also had a valuable experience due to the long term continuity 
of teaching under former President of the Society and Culture Association, Marshall Leaver. Interschool 
links and visits have been a feature of Marshall’s work and he points out that ‘these are not teacher-
centered but are the students’ day. They love to get out of their own school and suburban culture 
and to find out that people elsewhere can be so different and so similar’. Links have been with Knox 
Grammar, Fairvale High, Cabramatta High, Casimir College, Cootamundra High and Tamworth High. 

In 1995, Year 11 students from Freeman Catholic College, a co-educational private school in the 
western Sydney suburb of Bonnyrigg, visited Mosman High School, a comprehensive, co-educational 
high school on Sydney’s lower north shore. 

The visit proved to be both intriguing and enlightening with students commenting on differences in the 
organisation, atmosphere and philosophy of the two schools. The visit provided a forum for discussion 
of issues such as: teaching about safe sex as Mosman had many posters on display which was a culture 
shock to the Freeman students, the benefits and disadvantages of being a non-uniform school and the 
relationships of these issues to power and authority and issues raised by other depth studies. The Mosman 
students were particularly surprised by the number of students who lived in two parent families and this led 
to discussions of class differences, social change and expectations of the future. The excursion was a great 
success as it challenged many of the stereotypes held by the students. A number of students chose to follow 
up some of the issues raised in their PIPs.

Teacher, Freeman Catholic College

Eilleen Kelly reports on a visit by Cootamundra students to Strathfield South High in the Society 
and Culture Association Journal (No.31, 1991, pp.20-21). There were some culture shocks reported, 
including a visit by the country girls to the female toilets which provided some interesting murals and 
evidence of the meeting of ‘tribal groups’. Again students stated that they ‘gradually felt comfortable 
with each other and did relate and have the courage to talk freely and enjoy each other’s company’. 
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International Experiences
Granville South High School has had two successful yield trips to Savaii, the traditional ‘big’ island of the 
Western Samoan group. As well as the benefits for the group in studying Intercultural Communication and 
putting theory into practice, individual students also gained insight into their own personal lives. Karie, of 
Indonesian background, drew distinct links between Samoan culture and her own, as represented through 
art and language. John saw another cultural perspective of addressing terminal illness, leading to a more 
positive acceptance of his own father’s condition. 

Patrice Simpson, co-author of the first publication of the   
Society and Culture Association: Studying the Samoan Way 

Exchange students make major contributions to Society and Culture classes with annual exchanges 
between Monte Sant’ Angelo and Sacred Heart College Kagoshima. This exchange is particularly 
helpful in studying Intercultural Communication in 2 Unit and Social Change in Japan in 3 Unit Society 
and Culture.

Do you have any stories, quotes, or images that tell part  
of the shared story of Society and Culture? 

Why not share them to add to our story. 

SCA NSW plans to publish Part 2 of the Society and  
Culture Story – 1997 and onwards and we welcome  

your contributions to info@sca.nsw.edu.au

mailto:info@sca.nsw.edu.au

