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MESSAGE FROM THE 
CULTURESCOPE CO-EDITORS
CultureScope, Vol 122, 2021

Welcome to the second edition of CultureScope for 2021. Volume 122 aims to acknowledge the 
creativity and hard work of teachers in Society & Culture. As we see ourselves again working through 
an extensive social lockdown and managing working and teaching from home, we are keenly 
aware of the way that collegiality can be a lifeline for many of us. As we collate this volume, the 
hard working teachers and students of this course, and their resilience throughout the challenges 
and changes brought about through this lockdown made particularly salient. We remind members 
that the Association seeks to provide continuous support for all teaching and learning within the 
course, and that a wide array of resources, alongside digital editions of CultureScope, continue to be 
available on our website. 

Previous PD and Study Day Resources available for digital purchase via order form:
https://ptcnsw.eventsair.com/sca-nsw-resources-and-publications/scansw-resources/Site/
Register

In this volume we have curated activities that span the Preliminary and HSC course, and for the 
first time have republished some entries that predate the current online editions of CultureScope 
to add life to the fantastic activities which have been submitted over the years. The submissions 
include assessment tasks, formative and summative assessment schedules, sequences of activities 
and lessons, structured personal reflection tasks and thinking routines, work with the near future 
and scenario writing, an exploration of Preppers and Survivalists as a creative new focus group for 
study within the Conformity & Nonconformity Unit. We proudly publish two articles within our new 
‘Old Gold’ series, where we share past submissions that predate our digital editions of CultureScope 
which continue to inspire and be relevant for our students. A thank you to Maxine Johnson and Lucy 
Macken whose submissions we showcased this volume. 

In addition, a special thank you to Mr Marshall Leaver and Jessie Forbes for their work on the 
Associations official submission on the Uluru Statement from the Heart which we proudly publish in 
this edition. 

This journal is not possible without the contributions of teachers. With many teachers creating or 
modifying teaching and learning materials over the past term can we please encourage you to share 
them with your colleagues via a CultureScope submission. 

https://ptcnsw.eventsair.com/sca-nsw-resources-and-publications/scansw-resources/Site/Register
https://ptcnsw.eventsair.com/sca-nsw-resources-and-publications/scansw-resources/Site/Register
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CultureScope is seeking contributions for publication for 
the end of year volume. We welcome a variety of classroom 
activities, articles, assessment tasks, programs and teacher 
reflections.

For each submission please ensure you:

 – Identify the syllabus dot-point/focus area (if 
relevant)

 – Ensure references are used throughout

 – Give a brief overview of why it has worked well in 
your class (teacher rationale)

 – If it is an assessment task, please provide a marking 
guideline/suggested answers OR student samples (with permission)

 – Be aware we may need to change pictures/text layout

 – Email attachment to info@sca.nsw.edu.au with the subject ‘CultureScope submission’

 – Provide your name, address and school details within the email

Benefits 
You will be paid $$$$ for your submission. For new-scheme teachers, a published journal article 
counts for 2 hours (Teacher Identified).

Any other suggestions for resources in future editions are welcome.

 

Warm regards,
CultureScope Co-editors
Emily Aitken & Amanda Newell

MESSAGE FROM THE CULTURESCOPE CO-EDITORS

https://ptcnsw.eventsair.com/sca-nsw-resources-and-publications/scansw-resources
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THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996 

Composed and edited by Marshall Leaver

This history of Society and Culture is drawn from Society and Culture: A Significant 
Curriculum Innovation, Dr David Dufty (Ed), published by the Society and Culture Association 
1996 and subsequently edited by Marshall Leaver. The first classes in Society and Culture were 
held in 1985 with the first HSC cohort to complete the course was in 1986. This was the first 
new social science subject introduced into the NSW senior curriculum in more than 40 years, 
and it certainly was an innovation.

Early responses to learning and teaching Society and Culture 
Student voice: Society and Culture gave me the opportunity to come to a greater understanding of who 
I was and to understand the origins of how I came to be who I am. In essence, it gave me a stronger sense 
of identity ... Having a sense of identity is important, as it provides a certain degree of meaning to your 
existence. It gives you a sense of importance and provides you with a sense of responsibility within society.

Cassandra Phillipse, former student Chevalier College Bowral

Teacher Voice: Society and Culture is the most difficult subject I have ever taught. With constantly changing 
society and cultural values there is no set reference. Preparation is constant using any sources available, 
after all we are preparing the students for change. Teachers and students work as a team in this regard. The 
Personal Interest Projects produced by students at this school are often of university standard and not just 
first year university. PIP’s regularly tip the employment scales when attending job interviews. The empirical 
research methods are a strong foundation for future tertiary studies and certainly give S and C graduates 
perspectives that allow them to see through the insincere media and political points of view - surely an 
important skill for these future citizens of a democratic society. 

S.R. Tester, teacher at Mullumbimby High School 

Benjamin Bloom’s development of a hierarchy of objectives in the “Affective Domain” occurred during 
the time Asian Social Studies and this syllabus was probably the first in Australia to take them seriously. 
Asian Social Studies stressed cognitive domain objectives and these traditions carried on into Society 
and Culture.  As Christine Preston, former tutor in Anthropology and Sociology at Macquarie University 
says: ‘Society and Culture develops the higher order thinking skills of Bloom’s taxonomy (analysis, 
synthesis and evaluation) as does no other course currently running in NSW schools.’

What was also lacking in schools was some actual study of elementary principles of psychology, 
despite the obvious need for students to have useful knowledge of, and time for reflection on, their 
adolescent development and on matters of self-esteem and of gender so important at this stage 
of their life. Senior students would be able to benefit from progressive methods of teaching if they 
understood for themselves what the basis of these methods were. For example, to develop a concept 
of human potential and of the many varied abilities that different people have rather than having their 
expectations determined by some secret but suspected deterministic IQ. The response of the Society 
and Culture team was to create a course which would begin with the compulsory section ‘Coming of 
Age in Today’s World’ and to offer a depth study on ‘Adolescence’.  These two were combined in schools 
to create a useful introduction to key psychological concepts.

However, what is ultimately important psychologically and philosophy is the assumption underlying 
the course that students are worthy of respect as persons and that their personal experience is a 
legitimate part of the acquisition of knowledge.
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The First Syllabus Committee
A full syllabus Committee with its wide representation, chaired by Dr. David Dufty, met regularly and 
drew up a draft document. Two conferences were held in 1982 so that many teachers could be involved 
in the discussions when further revision occurred. The next draft was submitted to the Planning and 
Development Committee of the Board in November 1982. Modifications were made to accommodate 
suggestions by members of that representative body. Dr. David Cohen, Director of Studies, gave 
support to the syllabus as did parent representatives on the Board and finally it went to the full 
meeting of the Board for approval on 2nd November, 1983. It was thus promulgated well before the first 
year of implementation in Year 11, 1985. The process of designing the Society and Culture course was 
thus a lengthy and rigorous process of curriculum design in consultation with teachers, academics, 
parents, and Board of Senior School Studies and consultants from the Department of Education.

THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996

Dr. David Dufty AM   
Life Member SCA

Professor Sol Encel

Academic Syllabus Committee members and consultants assisted in ensuring 
that the syllabus was characterised by rigor, sound content and appropriate 
methodologies. These included:
Professor Sol Encel (Sociology), University of NSW

Dr. Christine Deer of Macquarie University, later Professor of Teacher Education, 
University of Technology, Sydney

Dr. Bob Young, Dr. David Dufty and A/Prof. David Smith and others in the Faculty 
of Education at the University of Sydney

Dr. Terry Lovat, teachers and later Dean of Education, Newcastle University

Prof. Colin Tatz, Politics, Macquarie University

Dr. Ben Tipton, Economic History, University of Sydney

Dr. Raja Jayaraman, Asian History, University of New England.

Mr. Donald Boland, Philosophy, Aquinas Academy

Dr. Robert Hill, Social Education, Mitchell CAE, now Charles Sturt University, Mitchell

This group of people brought an immense amount of experience in both subject 
content and pedagogy with ideas and vision for the project from their extensive 
experience and world-wide links. 

The first syllabus featured:

 – Coming of Age in Today’s World
 – Adolescence
 – Intercultural Communication 
 – Social Inequality, Prejudice and Discrimination 
 – Rules, Rights and Laws 
 – Religion and Belief
 – Political Processes
 – Work, Sport and Leisure
 – Looking Ahead to Tomorrow’s World
 – and of course the Personal Interest Project (then 20% of course marks
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THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996

The Nature of Society and Culture 

Probably the most exciting aspect of the development of the Society 
and Culture curriculum was to help develop in students a sense of 
relationship between the past, the present and the future… A structure 
to deal with the emergent issues relative to our society and to world 
civilization evolved. This structure was conceptually based on persons, 
society, culture, environment and time and the interactions between 
these elements. Within this framework, the interacting systems 
have been further defined and the course worked to understand the 
contribution of a variety of cultures to our Australian identity and to 
world civilization. 

Dr Peg White AOM  
Life Member SCA
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THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996

It was possible for students to discern a common humanity among the various nations, necessary for the 
appreciation of cultural diversity, intercultural and international understanding and to study emergent issues 
of regional and global significance relevant to the student’s future. Comprehensive experiences are provided to 
help students construct their complex global environment.  It is not possible to achieve the intended goals of 
Society and Culture through a singular disciplinary approach, it must be multi-disciplinary. 

Dr. Peg White

Of critical importance in a wider understanding of society was the concept of ‘culture’. Sociologists 
tended to use the world differently to anthropologists. The latter stressed the idea of culture as relating 
to the total way of life of a group of people and as being related especially to language and symbols, 
worldviews and beliefs, mores and values, as well as to the artefacts and technologies of a people, 
which materially manifested these ideas.  This was to become a very powerful concept in the new 
syllabus. Society and Culture was also designed from the beginning with a sociological awareness of 
the social construction of knowledge and with a strong emphasis on the importance of intercultural 
understanding and of the relativity of many values and viewpoints which some are inclined to regard 
as universal. It was in a sense one of the first postmodern syllabuses but from a reconstructive more 
than a deconstructive point of view.

Society and Culture is the fulfilment of a long range vision to see a course in the senior high school which 
effectively responded to the interpersonal, social and political issues of our time, the needs of our senior 
students, the value, as the limitations, of interdisciplinary inquiry and the human potential and integrity of 
the young adults in our schools. This was not a hurriedly made up course created by a stop-gap committee 
but a carefully designed educational innovation undertaken by informed and concerned persons, which 
sought to make a distinctive contribution to the development of social and environmental studies in schools.

Dr. David Dufty 

Philosophy and Distinctive Features of Society and Culture
The course included the following aspects of social and educational philosophy plus a number of 
other distinctive features:

• It was a conceptually based course based on concepts of person, society, culture, environment and 
time and the interactions between these elements.

• The concepts of the course ranged far beyond those in existing courses to include powerful ideas 
drawn from disciplines such as anthropology, sociology and political science plus those drawn from 
transdisciplinary interests such as environmental studies, communication and media studies and 
future studies.

• It was an integrated course in a double sense since it used integrated concepts from the social 
science disciplines, but it also integrated public knowledge and the personal experience of 
students and made use of the following powerful but simple model to which teachers and students 
later made constant reference.
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THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996

An important element of Society and Culture is the value it places on personal experience- we can talk 
about anything and bring in our own personal experience. Not only does this take advantage of a usually 
untapped resource student’s own experience and opinions, but it also makes the issues being discussed 
extremely relevant and understandable.

Bianca Urbina, 3rd Year Anthropology student

• The concepts were linked together by means of another influential visual model, sometimes called 
‘the Course Logo’, shown below, which assisted students to understand more clearly the importance 
of social concepts and their relationships.

• This distinctive logo was a heuristic device aimed at raising awareness of the interrelated nature of 
persons, societies, cultures and environments, and the holistic nature of human studies. This logo 
was a subject of considerable discussion in order to ensure that it was meaningful and helpful to 
students. Even the question of whether the figures in the logo looked like males or females was 
vigorously discussed and the designer was requested to make sure the figures could represent 
either.

• What made the course different from conventional social studies courses was that it ‘put the person 
in the picture’ bringing to the fore issues of human rights and responsibilities and existential issues 
of self-esteem and meaningfulness.

• Social Literacy: To acquire a set of concepts, skills, interests, attitudes and values that can be used 
effectively in observing, understanding, relating to and contributing to social world.  Society and Culture 
Syllabus, 1995, p.6.

 This was based on a central and freshly defined integrating concept of ‘social literacy’ which was not 
just acquiring factual knowledge but rather was rather a form of social competence involving the 
integration of knowledge, attitudes, and action. 

• It included a contemporary approach to the social construction of knowledge, a significant question 
raised in support document: Their Future, in that students were made aware of culture, including 
language, is constructed by humans and is also able to be changed by humans.
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THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996

• It included a sophisticated approach to social inquiry, including an awareness of quantitative and 
qualitative forms of data gathering and of the value of action research as a means of undertaking 
informed and reflective action. As an Administrative Circular No 5., 1986 states ‘research is a process 
which begins with people asking questions, then setting out to answer them. They do this by 
systematically and rigorously collecting observations and imaginatively generating explanations 
about how and why such is the case. Social research applies this process to people themselves’.

• It sought to balance core studies with elective depth studies.

• It was designed to be a responsive and relevant course concerned with issues of present and future 
generations but by no means without reference to continuity and the historical roots of social ideas 
and movements.

• It has a strong comparative or cross-cultural dimension, based on an awareness of the pluralistic 
nature of Australian society, plus an awareness of the world scale as well as an emphasis on 
Australia’s special concerns with its Asian neighbours.

• Underlying the course is a humane philosophy of concern for people in their everyday lives. The aim 
of schooling is not just to produce people who are highest in academic standards but people ‘who 
can care competently for their own families and contribute effectively to communities’. 

Early Days of Society and Culture Marking

Venue: Old RAS Showground   Year: c.1986 

Back row: ?, Vicki Havrilev, Peter De Beuzeville, Lucas Scott, 
Christine Deer, David Dufty.
Next row: Graham Allard, Bruce Maclachlan, Suzie Brieger, 
Tony Fuggaccia, David Smith, ?, Jim Gray, Simon Andrews, 
Gary Funnell, ?, John Langley, Tony Ficara

Next Row: Mr Duncan, Eve Camilleri, ?, Brian Collins, Ian O’Farrell
Next Row (seated): Jenny Follers, Peg White 
Next Row (seated): Mr. Byrne, Carol Jarvis, ?, ?, ?, Louise Hugonnet, 
Heidi ?, Anne Hudson
Front Row: Don King, Patrice Simpson, Lindsay Swan,  
Gail Robinson, Rob Julian, Anne Dodds
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The Nature of the Personal Interest Project
The outstanding feature of the course is undoubtedly the Personal Interest Project (PIP), which would 
at first count as 20% of the HSC examination. Its original conception has resulted in many thousands of 
successful efforts by senior high school students in NSW to undertake their own study of a subject or 
issue of genuine interest to their lives. With guidance from the teachers, they have developed skills in 
research and communication which will stand them in good stead in many aspects of their lives.

The Personal Interest Projects (PIP) symbolise the ‘frontier’ character of the Society and Culture course. It calls 
for adventurous and innovative teachers and students. The PIP has provided a genuine challenge to the 
individual student and proved in many cases to be genuinely fulfilling in that students faced an awesome 
task (or perceived as such) as they grappled with it and, I believe in, in the majority cases experienced a real 
sense of achievement. PIPs are assessed within paradigms that are formal in knowledge, expression and 
consistency, however, even if a PIP has blemishes of expression, spelling it can still impress with purposeful 
insights pursued in a diligent fashion. Students were committed to this project. They gave it their best shot 
and delighted the reader with their insights, anecdotes and perceptions of the world. 

Brue Maclachlan, Inaugural Chairperson (President) of the Society and Culture Association, 1986.

Features of the PIP, in theory and practice, include:

• It is an integrated part of the course drawing together the interests and personal experience of the 
student with course concepts and skills. It thus illustrates the distinctive course feature of ‘bringing 
together the worlds of personal experience and public knowledge’. 

• It demonstrates to students how knowledge is generated by people but for that knowledge to be 
accepted by other people the PIP needs to be generated in rigorous ways and communicated in 
clear ways.

• It involves the use of procedures which students need to follow so that it is possible for teachers and 
examiners to develop criteria for evaluation of the project.

• All research should be conducted with ethical considerations in mind and not be unnecessarily 
intrusive or breach confidence or be on a topic likely to bring disrepute to the school.

• The final product should include the essential elements of Introduction, Log, Central Material, 
Conclusion, Resource List and Certification by the student, teacher and principal that the work is 
authentically that of the student.

The Early 2 Unit Depth Studies
There was much debate over the various depth studies to be chosen. Those were ultimately chosen 
were:

• Opening Section: Coming of Age in Today’s World explored socialisation through a sociological 
understanding of rituals and rites of passage. 

• Adolescence was a popular choice for its obvious reason of relevance to the issues confronting 
students in their daily lives.

• Political Processes was designed to move far away from the old civics courses and to assist 
students to a much more realistic understanding of power and influence in society. 
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PART 1: 1985–1996

• Rules, Rights, and Laws pioneered legal education in the senior school previous to the 
introduction of a full course in this field. 

• Social Inequality, Prejudice and Discrimination was a significant study in the factors that 
promote inequality in its many forms and what could be done to challenge these. 

• Intercultural Communication students greatly valued this depth study. As Jennifer Perrott, who 
studied Society and Culture at Monte Sant’Angelo College in 1991–2 says: 

 ‘I feel very strongly that Society and Culture teaches life skills that could take a long time to learn from 
personal experience. For example, the Intercultural Communication depth study was not only the 
inspiration for me to travel solo overseas as soon as I left school, but also made those experiences so 
much richer.  A number of potential moments of cultural conflict were also eased by drawing on the 
communication and conflict resolution skills I had learned in this subject.’

• Religion and Belief were also pioneered as a social study in the senior school well before the 
introduction of the Studies in Religion courses. There was a major emphasis on cross-cultural studies 
and schools took the opportunity to visit places of worship or to talk with representatives from 
varied world religions.

• Work, Leisure, and Sport was another pioneering area at the time. The advice was sought from 
outstanding sociologists such as Colin Tatz who has made a major study of the links between sport 
and racism (Tatz, 1979 and 1995).

• The Closing Section: Looking Ahead to Tomorrow’s World the development of this field has been 
assisted by seeking advice from those interested in future studies.

The Role and Activities of the Society and Culture Association 
The Macquarie University study into the implementation of the Society and Culture Association (SCA) 
identified a need for specific teaching resources and for a network to support isolated teachers. The 
SCA since the beginning of the course had been active in this regard.

Its program was aimed not only at teachers but also at involving the students as much as possible. 
Students join at a reduced membership subscription and could vote for a student member of the 
Coordinating Committee. Individual and group membership were available.

An outstanding series of Inservice courses has been run every year since. Leading speakers have been 
included in these courses, many from disciplines that have had little input into school education in 
the past. For example, the School of Sociology at the University of NSW under Professor Sol Encel was 
able to make an excellent contribution and this work continued into 1996 with excellent contributions 
from Professor Grant McCall and other members of the department. Other contributors have included 
Professor Sugimoto, Dean of the School of Social Sciences, La Trobe University, Roger March, Director 
of the Japanese Economic and Management Centre at the University of NSW and Trish Vezgoff , of 
the Sociology department at Wollongong University. Such people have proved of particular value in 
contributing to demanding areas such as theories of social change in the 3 Unit course. Teachers with 
strong disciplinary backgrounds such as Perry Celestino of Cumberland High School, who majored in 
Anthropology in USA, and Ian O’Farrell of Knox Grammar School, who majored in Sociology in England 
have also provided depth for these courses.
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The Association has played a very important role in assisting country teachers. The Association has 
used its fund to make possible the visit of skilled teachers to rural areas and made contact with 
teachers in more remote areas, responding to their urgent needs and helping to link them with other 
teachers and schools so that they are not battling alone. They have also helped groups run Student 
Days at which students have eagerly sought advice from those well acquainted with the course and 
the examination. Inservice courses have been held at Cowra, Coolangatta, Gunnedah, Wagga Wagga, 
Dubbo, Murwillumbah, Ballina, Lithgow, Newcastle, Illawarra and the Central Coast. SCA have also 
sponsored the air fares of teachers to attend courses held in Sydney.

Student days in Sydney have been highly successful. Some 860 students and over 70 teachers attended 
a 1996 HSC Student Day at Wesley Centre (show in the photograph below).  This was almost one third 

of the candidature and is an 
indication of the level of interest 
by students and teachers. 
Students obtained great benefit 
from mixing with their peers, 
as well as listening to leading 
speakers. Days like these are of 
real value in lifting the morale of 
teachers and giving them ideas 
which have spin offs into other 
subjects, as well.  

An annual Pip Day, with lectures and workshops, featured the presentation of awards to those students 
in previous HSC cohort whom the examiners chose as presenting Meritorious PIPs. Awards also 
went to those in the top percentiles of the HSC in Society and Culture. The Awards were presented 
by prominent persons such as Senator Stephen Loosley. Awards were also sponsored by various 
organisations, including the Parliament Education Office and Japan Airlines. Copies of the award-
winning PIPs have gone into the Parliamentary Library in Canberra.
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The Association has been very active in its resource production. The first publication was the unique 
and pioneering Studying the Samoan Way , which raised major questions about the nature of social 
science and the issue of ‘nature’ versus ‘nurture’ and predated the interest by David Williamson in the 
work of Margaret Mead and Derek Freeman. Patrice Simpson and USA trained anthropology teacher 
Perry Celestino played a major role in creating this publication. 

The journal of the Association has been published continuously since the subject’s inception, starting 
as the Network Newsletter, then The Journal and currently Culturescope. These editions have included 
excellent articles on subject matter, teaching methods, helpful reviews of resources and useful 
examples of teaching programs. Also included are examples of student’s work and articles by students. 
Other features include ‘Dear Pippa’, a write in column for student questions on their PIP.

SCA publications to our members have been:

• The Network Newsletter, Issues 1 – 18 from October 1984 to February 1989

• The Journal, Issues 19 – 38 from April 1989 to March 1984

• Culturescope. Issues 39 – 122 from mid 1984 to August 2021

All SCA archives have been digitised and most of the publications listed above preserved for posterity. 

The Association was incorporated in February 1992 with a Constitution and became the Society and 
Culture Association Inc.

(Left to right) Peter Foley (Central Coast Grammar), Marshall Leaver (Monte Sant’ Angelo 
College) and Geoff McSkimming (Central Coast Grammar) celebrating the incorporation of 

the Society and Culture Association in February, 1992.  

Celebrating Society and Culture
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The Development and Introduction of the 3 Unit Society and 
Culture Course
The 3 Unit syllabus is again a long and complex story and once again involved considerable interaction 
with academics, teachers and members of the Syllabus Committee and the Board of Studies. Its theme 
was ‘Continuity and Change in Society and Culture’ and it again used valuable models to demonstrate 
its content and methods. The course aims to help students analyse change, reflect on these changes 
and look forward to how people might create a better world.

The 3 Unit Course Structure

THE SOCIETY AND CULTURE STORY 
PART 1: 1985–1996
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The Increase in the Weighting of the PIP
Considerable discussion has taken place in regard to the nature and value of the PIP in the period  
1986 –1988.

Issues included:

• Whether the PIP was too  difficult for students and should be eliminated

• Whether the PIP was too expensive, time consuming and difficult to mark externally with the 
suggestion that it either be eliminated or marked internally,

• Whether it was so important that it should be increased in value in the HSC.

The debate included discussion with the Board of Studies and it was finally decided to increase the 
value of the PIP to 30% of the HSC examination to indicate that it was of core and essential importance 
comparable to the Major Work in Art. The written exam would be reduced from three hours to two and 
half hours. This innovation was notified to schools in 1989 and implemented in the 1991 HSC.

The quality and reputation of the PIP as a rigorous and demanding piece of individual student academic 
work is well and truly established. Each year, at the presentation of awards to top PIP students, parents of 
students remark on the important role that the PIP has played, not only in the student’s learning but also in 
their own personal development.

A/Prof David Smith in a letter to the Board of Studies, 31 March 1989

Image source: https://collection.maas.museum/

New Depth Studies: Popular Culture
Popular culture is of particular interest because so much of 
it is concerned with the life experience of today’s students. 
Bernie Howitt, a teacher at Engadine and later Narara High 
School has been particularly articulate in developing this 
field with his analyses of the role rock music has played 
in youth establishing their own identity. The area also 
got away to a good start with a Society and Culture Day 
held at the Powerhouse Museum with the assistance of 
Peter Cox, a curator of social history at the Museum who 
developed the exhibition ‘Real Wild Child: Australian rock 
music then and now’. Peter Cox points to continuity as well 
as change as he explains that it is no longer exclusively for 
teenagers: ‘Watching visitors in the Powerhouse Museum’s 
Real Wild Child exhibition I see kids with their parents and 
grandmothers with their grandchildren. I observe young 
people taking an interest in historical parts of the exhibition. 
Teenagers stare at the Skyhooks and Sherbet costumes that 
were worn on stage before they were born. There is a shared 
recognition, an intergenerational bonding around rock ‘n’ roll. 
It is as though rock ‘n’ rolls no longer defines the generation 
gap, it bridges the generation gap. It is something parents 
have in common with their kids’.
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Rites of Passage into the Future: The Lochinvar Time Capsule
In our last Society and Culture lesson, after going over some last minute exam reminders, our teacher,  
Mrs Love, produced a plate of fairy bread cut into triangles which we ate together as a symbolic ritual to 
say farewell to childhood forever. During the Closing Section we had some fun preparing a future of areas 
like the family, work and leisure. We sealed our efforts in a large envelope, which also contained our class 
photo plus an attempt at predicting what each of us would be doing in the year 2010. Our teacher is going 
to deposit this in a bank vault for 20 years and we are all coming back to the annual St. Joseph’s College, 
Lochinvar School Reunion in that year to open our Time Capsule to see how accurate we were and no doubt 
reminisce about the days of the old school yard.

Debbie Wein, a year 12 student in 1990 at St. Joseph’s College Lochinvar.  
The Society and Culture Association Journal, No.28 February 1991.

Aboriginal Perspectives
The relevance of Society and Culture to Aboriginality is well illustrated by Kirsten, at a time when 
there was no Aboriginal Studies course in the senior school. Kirsten was an Aboriginal student who 
came to a Sydney school from the North Coast to study Years 11 and 12. Her teacher takes up the 
story: ‘In our first Society and Culture discussion she spoke to her Aboriginal totem and the class was 
enthralled. She said this was a unique experience to her because no one had been interested before. 
In her country high school she had been labeled a ‘coconut’ (brown on the outside and white inside). 
In multicultural inner Sydney, Kristen began to realise the significance of her Aboriginality to her 
identity and was invited to speak about her experiences at another school. Kirsten was determined 
to complete a 4,000 word Personal Interest Project and her project was called ‘Finding the White Owl, 
a Search for Aboriginality’. Kirsten explored the importance of family customs, researched Aboriginal 
society and culture and came to an understanding of how important this was for her sense of 
identity. This was wonderful achievement for Kirsten as Society and Culture was the most significant 
course she studied at school and it enabled her to pursue her career of choice as well as gain a real 
understanding of herself.

Debating Success
Bomaderry High School Senior Debating Team this week won the State Final of the Hume Barbour Debating 
Competition. The fact that all four team members are Society and Culture students was instrumental to 
the success of the team. This was because in all debates we were able to draw on information gained in the 
Society and Culture topics we studied. This clearly supports the fact that what is learnt in the classroom can 
be applied to life.

Rachel Cooper, Year 11, Bomaderry High School, 31 June1996
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Exchange Days
One very interesting impact of the syllabus has been the links made between schools as a result of 
visits between Society and Culture classes. Knox Grammar School, led by the first Society and Culture 
Association President, Bruce Maclachlan was a pioneer in this field as was Marrickville High School, led 
by the second President of the Association, Ann Hudson. 

An anecdote following one of the Knox Marrickville Exchange visits:

Marrickville student to her teacher, Anne Hudson: “ Awe Miss, those poor boys at Knox having to live every 
day with such difficulties.” 

Ms Hudson: “What difficulties are those?”

Marrickville student: “You know, having to go through life with names like Dougal, Allister and Cameron!”

Ms Hudson: “Yes that would be a challenge, Spiridoula.”

Monte Sant’ Angelo Mercy College has also had a valuable experience due to the long term continuity 
of teaching under former President of the Society and Culture Association, Marshall Leaver. Interschool 
links and visits have been a feature of Marshall’s work and he points out that ‘these are not teacher-
centered but are the students’ day. They love to get out of their own school and suburban culture 
and to find out that people elsewhere can be so different and so similar’. Links have been with Knox 
Grammar, Fairvale High, Cabramatta High, Casimir College, Cootamundra High and Tamworth High. 

In 1995, Year 11 students from Freeman Catholic College, a co-educational private school in the 
western Sydney suburb of Bonnyrigg, visited Mosman High School, a comprehensive, co-educational 
high school on Sydney’s lower north shore. 

The visit proved to be both intriguing and enlightening with students commenting on differences in the 
organisation, atmosphere and philosophy of the two schools. The visit provided a forum for discussion 
of issues such as: teaching about safe sex as Mosman had many posters on display which was a culture 
shock to the Freeman students, the benefits and disadvantages of being a non-uniform school and the 
relationships of these issues to power and authority and issues raised by other depth studies. The Mosman 
students were particularly surprised by the number of students who lived in two parent families and this led 
to discussions of class differences, social change and expectations of the future. The excursion was a great 
success as it challenged many of the stereotypes held by the students. A number of students chose to follow 
up some of the issues raised in their PIPs.

Teacher, Freeman Catholic College

Eilleen Kelly reports on a visit by Cootamundra students to Strathfield South High in the Society 
and Culture Association Journal (No.31, 1991, pp.20-21). There were some culture shocks reported, 
including a visit by the country girls to the female toilets which provided some interesting murals and 
evidence of the meeting of ‘tribal groups’. Again students stated that they ‘gradually felt comfortable 
with each other and did relate and have the courage to talk freely and enjoy each other’s company’. 
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International Experiences
Granville South High School has had two successful yield trips to Savaii, the traditional ‘big’ island of the 
Western Samoan group. As well as the benefits for the group in studying Intercultural Communication and 
putting theory into practice, individual students also gained insight into their own personal lives. Karie, of 
Indonesian background, drew distinct links between Samoan culture and her own, as represented through 
art and language. John saw another cultural perspective of addressing terminal illness, leading to a more 
positive acceptance of his own father’s condition. 

Patrice Simpson, co-author of the first publication of the   
Society and Culture Association: Studying the Samoan Way 

Exchange students make major contributions to Society and Culture classes with annual exchanges 
between Monte Sant’ Angelo and Sacred Heart College Kagoshima. This exchange is particularly 
helpful in studying Intercultural Communication in 2 Unit and Social Change in Japan in 3 Unit Society 
and Culture.

Do you have any stories, quotes, or images that tell part  
of the shared story of Society and Culture? 

Why not share them to add to our story. 

SCA NSW plans to publish Part 2 of the Society and  
Culture Story – 1997 and onwards and we welcome  

your contributions to info@sca.nsw.edu.au

mailto:info@sca.nsw.edu.au
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To the Governments of Australia, 
 
Society and Culture Association submission supporting the Uluru Statement from the Heart 
  
The Society and Culture Association Inc. represents hundreds of HSC Society and Culture teachers across 
NSW and over 8000 senior secondary students enrolled in our course each year. Our commitment is to 
promote the knowledge, skills and values embedded in our course. Integral to this pedagogy is the 
promotion of intercultural understanding through key elements of the syllabus goal of social and cultural 
literacy by:   

● applying skills to achieve social inclusion and awareness of the issues of discrimination and 
prejudice 

● avoiding making judgements of another culture’s practices using the values of his or her own 
culture 

● having a sense of social responsibility and displays active citizenship by engaging critically with 
social issues, and takes considered action for the welfare, dignity, social justice and human rights 
of others at the local, national and global levels 

(Society and Culture syllabus, NESA, 2013, p23) 
  
In our commitment to teaching and learning designed to achieve social and cultural literacy, our teachers 
undertake to provide authentic education which aspires to make our communities, our nation and the 
world a better place. The Society and Culture Association is ‘the trusted voice’ of the teachers and 
students we represent and we hold that the Uluru Statement from the Heart and the Makarrata 
Statement provide a core vision for the way forward to a better future. 
  
The Society and Culture Association calls on the Parliaments of Australia to actively support: 

1.  Changing the Constitution to include recognition of Aboriginal and Torres Strait Islander 
(ATSI) peoples as the First Peoples of this Land and expunge the implicit racist denial of their 
existence in this founding document of Australia. The Government must honour its election 
commitment to a referendum once a model for the Voice has been settled. 

 
2.  Creating an institutional structure to enable ATSI Voices to be heard. The wisdom of ATSI 

Elders and leaders must become a feature of our national conversation. This must apply not 

SCA RESPONSE TO THE ULURU 
STATEMENT OF THE HEART 

Marshall Leaver & Jessie Forbes
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only to legislation and policy which impact the lives of ATSI peoples but also provide a vision 
for a sustainable and grounded worldview that enriches our individual and collective lives. 
The ‘deficit model’ inflicted on our First Nations people being seen through the ‘problems 
only’ lens must change and our nation must aim to embrace the knowledge and 
understanding that draws on the wisdom of the Ancients and from this most ancient cultural 
heritage. The membership model for the National Voice must ensure previously unheard 
Aboriginal and Torres Strait Islander people have the same chance of being selected as 
established leadership figures. Additionally, enabling legislation for the Voice must be passed 
after a referendum has been held in the next term of Parliament. 

  
3. Federal and State Parliaments must embrace the notion of Makarrata, whereby truths can 

be heard and shared. There must be a telling of the impact of the taking of lands, of the 
massacres, of forbidding culture and language, the stolen children, the stolen wages, the 
deaths in custody, as well as the day to day prejudices and discriminations which marginalise 
and repress.  This truth-telling must allow for meaning restitution and resolution. 

 
Please deliver meaningful policies which can make the three points above a reality in the lives of all 
Australians. Ignoring this will serve to make your time in leadership have a legacy of social exclusion, 
prejudice and discrimination which operates from a place of white privilege and holds no empathy for 
the lives of First Nations peoples. Use the social and cultural responsibility your leadership position offers 
and deliver positive action for the welfare, dignity, social justice and human rights of all Australians.  
 
Only through a constitutional referendum will the Voice have the public legitimacy and authority it needs 
to make sure the government and Parliament will take its advice seriously. Our nation needs to be 
embedded in truth that recognises the sovereignty and deep wisdom of Aboriginal peoples; without this, 
we lose the opportunity to say that we are a nation committed to the betterment of our First Nations 
peoples, the oldest living culture in the world. 
  
 With respect, 
 

       
Jessie Forbes      Marshall Leaver 
Yuin Woman      Life Member 
SCA Committee     SCA Committee 
 
30 March 2021 
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BACKTRACK YOUTH WORKS
Society and Culture Association NSW 2021 
Charitable Donation

Article composed by Julian Floriano

Every year, the Society and Culture Association makes a charitable donation on behalf of its members. 
The 2021 Donation was well received by BackTrack Youth Works an organisation that supports youth in 
regional NSW. As our subject promotes social inclusion, the committee felt organisations like BackTrack 
are demonstrating social and cultural literacy every day.

The 2020 UNICEF report on child well-being showed that despite Australia being a high-income 
country with good national conditions for child wellbeing, Australia is falling short in delivering 
consistently good health, education and social outcomes for children. On many issues like youth 
suicide rate, obesity and early childhood learning, Australia ranks poorly compared to its peers. There 
are already indications of COVID’s impact in heightening these issues.

Regional young people are particularly vulnerable due to the relative challenges in accessing quality 
education and care. In areas where there is high unemployment, drug abuse and a lack of positive role 
models, it is easy to understand that young people in those situations can struggle to find meaning 
and purpose, and quickly get off track. 

In Australia, an estimated 1,000 young people are in detention with 80% likely to reoffend in the first 
12 months of being released, 5,000 are in community supervision, all at a staggering cost of $920M 
annually.

Across Australia, vulnerable young people are falling through the cracks of a system that does not meet 
their complex needs. That’s where BackTrack comes in. Our purpose is keeping kids alive, out of jail and 
chasing their hopes and dreams.

BackTrack, a hugely successful and well recognised program, founded in Armidale NSW, works with 
young people who have lost their way to help them reconnect with education and training, become 
work-ready and secure meaningful employment. 

The approach and its team, whose success has been recognised across Australia, helps get young 
people ‘back on track’ by developing strong, happy and healthy foundations that result in positive life 
pathways and full participation in their communities.

“Children are the most honest barometer of 
how we are going as a society, When I look at 
what’s going on with our young people today 
in Australia where: 1 in 5 don’t go to school or 
have any formal education, 1 in 4 suffer with 
mental health issues and 28,000 are sleeping 
homeless, I say that’s not good enough” 

Bernie Shakeshaft CEO/ Founder of 
BackTrack Youth Works and Australia’s 2020 

Local Hero.
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Bernie Shakeshaft, awarded as 
Australia’s Local Hero for 2020, and 
his extraordinary team have helped 
more than 1,000 young people 
reconnect with their education, 
training, families and the community, 
offering them love and support to 
live out their hopes and dreams. 
87% percent of these kids have 
gone into employment, or back into 
education and training.

Since 15-year-old Blake came to BackTrack in March 
2018, we’ve seen him go from strength to strength. He 
has taken up every opportunity offered to him, making 
significant strides in the welding workshop, building his 
employability and now transitioning into a traineeship. 
However, Blake didn’t always feel equipped to take on 
the world of work. He struggled in a mainstream school 
environment and his disengagement in the classroom 
often led to disruptive behaviour. Since joining our crew 
full-time, we have witnessed a transformation in Blake’s 
resilience, as he tackles challenges with maturity.  

Not only does BackTrack have a powerful impact on the young people and communities it 
supports but the economic benefits are astounding, surely investing in programs like BackTrack 
that have a solid track record working with the tough end of town is part of the solution. 

To learn more, go to: www.backtrack.org.au

With a mission “to help as many young people having a hard time as possible” and 
recognising that expanding in Armidale was not the answer, BackTrack Everywhere was born 
to support the hundreds of individual community enquiries to set up their own youth support 
programs.

The philosophy behind BackTrack Everywhere is it takes a village to raise a child, and it’s our 
communities’ responsibility to give every child the opportunity they deserve. The key to 
our success is our flexible and long-term approach to youth work that builds resilience in 
vulnerable young people and the communities that support them. 

BackTrack’s unique approach is expanding across the country, and are currently walking 
alongside sensational youth organisations having a powerful impact in their own 
communities such as Down the Track in Lake Cargelligo, Leader life in Dubbo, FlatTrack in 
Moree, RuffTRACK in the Hawksbury, ShoreTrack in Macksville, Making Tracks in Broken Hill 
and other communities across Victoria, NSW, and Qld who are preparing to launch. 

http://www.backtrack.org.au
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ASSESSMENT TASK
Preliminary: Social & Cultural World

Catriona McDonald, Mercy Catholic College, Chatswood  
demonstrating how she has modified an assessment previously 

published by Mandy Webb, North Sydney Girls High School

Syllabus Content
Examine at least TWO contemporary issues 
within society, using ONE appropriate research 
method drawn from: 

• content analysis of the media 

• questionnaire (short) 

• secondary research

Syllabus Outcomes 
H1  evaluates and effectively applies social and 

cultural concepts 

H3  analyses relationships and interactions within 
and between social and cultural groups

H5  analyses continuity and change and their 
influence on personal and social futures 

H9  applies complex course language and 
concepts appropriate for a range of 
audiences and contexts

H10  communicates complex information, ideas 
and issues using appropriate written, oral 
and graphic forms

Related concepts 
Media; Public Knowledge; Primary Research, 
Micro, Meso, Macro Level. 

Rationale 
What follows is an example of how a task or an article 
published in Culturescope can be tailored to suit the learning 
needs of your particular students. 

Mandy Webb published an assessment task in a previous 
edition of Culturescope (Vol 120, July 2020) that was 
designed for Year 11 students to be active researchers and 
conduct a content analysis of the media’s role in the creation 
and sharing of public knowledge in relation to the COVID-19 
Pandemic. The original task was created as a research task 
with a report submitted, but my cohort had an in-class 
assessment scheduled for their first task this year and thus 
the task was adapted to suit my context. 

Re-designing the task meant the addition of a third 
component of an unseen 5 mark question justifying the use 
of content analysis as a research method, while also enabling 
students to experience writing an extended response under 
timed conditions. Students were permitted to bring their 
content analysis table and three brief judgements to assist 
with the extended response. This table, and their reference 
of eight sources used, was submitted and marked as Part A, 
similar to the task that Mandy had created. 
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Included in this Culturescope submission is:

–  The modified assessment notification

–  The modified assessment task

–  The marking criteria with a self-assessment tool included for the extended response  
(Part C). 

–  Integrated student samples of a completed content analysis table, references and three 
judgements. 

When marking Part C, I wrote a few comments as 
annotations throughout their response, but did not 
provide a summative comment for them. Instead, as 
you’ll see in the marking criteria below, students were 
asked to complete a ‘Feedforward’ exercise to try to 
identify for themselves where they excelled and how a 
response could be improved in the future, with ‘Even 
Better If…’. I then took the responses back, and added in 
my observations. Finally, students completed a Google 
survey for self-reflection and to inform future practice, 
as well as to evaluate the usefulness of the task. While 
the post-assessment work may seem quite time-
consuming, I had not taught many of these students 
in their junior years and so this exercise deepened my 
understanding of their learning needs. Overall, the 
students demonstrated a deeper understanding of the 
fundamental and additional concepts, as well as an 
understanding of how the media works to shape and 
create public knowledge in our society. Please see the 
snapshots of the students’ evaluation of the assessment 
task below.

Social distancing signage, Indooroopilly, Qld 
Source: Wikimedia Commons
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MERCY CATHOLIC COLLEGE

Assessment Information and Notification

SOCIAL & CULTURAL WORLD ASSESSMENT TASK

SOCIETY AND CULTURE                    Year:  11

Topic: Social and Cultural World

Mark/Grade:  /30     Weighting:  25%

Due date:   Monday 10th May, 2021, period 2 

Assessment Task
This assessment task will require students to analyse a contemporary issue using the method 
of content analysis. Students will then use this data to respond to a question within a written 
response task that will show their understanding of that issue with respect to their evolving 
social and cultural world. Refer to the task-sheet at the end of this notification. 

Format: 

Part A – Content Analysis: (10 marks) 

 – Content Analysis Table
 – Reference List of the 8 news articles used for the content analysis.
 – To be completed prior to Monday 10th May. 
 – The table of data must be used to assist in writing the extended response in class on  

Monday 10th May. 
 – Part A is to be submitted at the end of period 2 with Parts B and C. 

Part B – Reflection of Content Analysis as a Research Method (5 marks)

 – One PEEL Paragraph is to be completed in class on Monday 10th May.

Part C – Extended Response: Analysis of data (15 marks) 

        Examine the role of the media in creating and sharing public knowledge on ONE of the  
       following:

 – COVID-19 in 2021 or,
 – One contemporary issue in Australian Society. 

To be completed in class on Monday 10th May, period 2. You may use the Content Analysis Sheet 
for reference during the written components. 

Refer to the end of Notification for Specific Instructions for Parts A, B and C, and the Marking 
Criteria. 
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The assessment task will cover the topic:

• The Social and Cultural World, including research methods, specifically:

Examine at least TWO contemporary issues within society, using ONE appropriate research 
method drawn from:

 – content analysis of the media

 – questionnaire (short)

 – secondary research.

• Related concepts: Media; Public Knowledge; Primary Research and; Micro, Meso, Macro Levels

How to do/prepare the task
1 Refer to the attached detailed explanation of how to construct the Content Analysis 

How to do/prepare the task

2 Choose one specific date to complete your Content Analysis of the Media’s portrayal of the 
contemporary issue. (About a week before the in-class component)

3 Use your class notes and textbook as references when constructing your study notes for the 
response

4 Use the writing scaffold provided to help prepare for writing Part B of the task

5 Seek assistance with any aspect of the course of which you are unsure

6 If you are unable to complete the assessment task, you must complete an Appeal Form 
within 24 hours of your return to school. 

NESA Outcomes Assessed
P1  identifies and applies social and cultural concepts 

P3  identifies and describes relationships within and between social and cultural groups

P9  uses appropriate course language and concepts suitable for different audiences and   
Contexts

Mercy Literacy Standards
6.4  Integrate more sophisticated subject-specific vocabulary and expression
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Year 11 Society and Culture Assessment Task 1:  
The Social and Cultural World

The Task
Part A (10 marks): Content Analysis

You are to visit EIGHT different news media websites. Please nominate from the list here:

 – The Sydney Morning Herald

 – ABC News

 – The Guardian

 – The Daily Telegraph

 – The Age

 – The Examiner

 – The Herald Sun

 – The Saturday Paper

 – The Conversation

 – Crikey

 – Mamamia

 – Buzzfeed.com/tag/Australia

You will be monitoring the reporting on COVID-19 or ONE contemporary issue* by Australian 
news outlets. You will be looking for trends in the media’s reporting of the virus that will allow 
you to write a response to the question: 

        Examine the role of the media in creating and sharing public knowledge on ONE of the  
       following:

 – COVID-19 in 2021 or,
 –     One contemporary issue in Australian Society.  

*   The contemporary issue must be discussed and authorised by your teacher prior to  
     commencing this task. 

You will need to nominate FOUR aspects to detect and record across all of the EIGHT different 
websites. You may select from the following: 

 – Alarmist words

 – Emotive words

 – Close-up shots

 – Expert Opinion

 – Data Predictions

 – Comparison images

 – Members of Parliament

 – References to the World Health Organisation 
(WHO) or other world organisations

 – Exclamation marks

 – Question marks

 – Quotes from the public

 – References to Centrelink

 – References to the ‘public section’

 – ‘Social Distancing’

 – The words ‘jobs’, ‘economy’, 
‘employment’ or ‘unemployment’

 – Your own choice
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Then you will need to nominate A DAY to visit your eight websites. You may choose to use the home 
page of the website, or one specific article per website to conduct your content analysis on. Whichever 
you choose, you must remain consistent- you cannot do a content analysis of some home pages 
and some articles- it has to be one or the other. You will then draw up a table like the one below and 
complete it using your analyses of each website. An example has been included for you.

Date Media 
Outlet

Unit of 
Analysis/

Area 1
(eg alarmist 

words)

Unit of 
Analysis/

Area 2
(eg social 

distancing)

Unit of 
Analysis/

Area 3
(eg question  

marks)

Unit of 
Analysis/

Area 4
(eg close-up 

photos)

Related 
Concepts

(Fundamental, 
Additional and 

Related for SCW)

Micro/ Meso/
Macro Implications

27/03
ABC News

Crisis IIIII

Border 
Closure IIIII 
IIIII IIIII I

IIIII I
(6 mentions)

39
Across 71 
headlines

9 
(faces and 
upper arms)

Persons, 
Environment,
Citizenship,
Community

People feel that their 
micro interactions 
have macro 
implications. The govt 
changing rules/laws 
for our micro lives.

Using the Harvard system, correctly cite your eight websites. This is to be submitted with your table.

If you are using specific articles: 

B. Salt (2018). ‘The Australian’ Blue-collar workers turning whiter shade’ [online] Theaustralian.com.
au. Available at: https://www.theaustralian.com.au/business/opinion/blue-collar-workers-turning-
whiter-shade/news-story/51435837bc8ee1202ddff56a198e0680  [Accessed on 28/03/2021].

If using the home page: 

The Guardian. Available at: https://www.theguardian.com/au [Accessed on 28/03/2021]

Part B: ONE In- Class Short Answer Response (5 marks)

An unseen question worth 5 marks which requires knowledge of the validity of Content analysis as a 
research method. 

 – To prepare:  Practice PEEL Paragraphs. 

 – Refer to the syllabus pp. 18–23. 

 – Refer to class notes and the textbook pp. 20–23. 

https://www.theaustralian.com.au/business/opinion/blue-collar-workers-turning-whiter-shade/news-story/51435837bc8ee1202ddff56a198e0680
https://www.theaustralian.com.au/business/opinion/blue-collar-workers-turning-whiter-shade/news-story/51435837bc8ee1202ddff56a198e0680
https://www.theguardian.com/au
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Part C: Extended Response (15 marks) In-Class

You are to analyse and interpret the data from your content analysis table. By judging the frequency 
that certain words and images appear in the media, you are able to then start to think about how the 
media is creating understanding (or panic) about the COVID-19 situation OR your contemporary issue, 
and whether they are effectively sharing information without bias. Also, think about how there is a 
significant interaction between our micro and macro worlds in this current situation.

List the judgements you can make about the role of the media from the data collated. You should be 
able to decide on at least THREE: Do not forget, you will be able to directly use data from the Content 
Analysis table in your response, as you will have it with you when you are writing it in-class.

Judgement 1: 

Judgement 2: 

Judgement 3: 

These judgements will help with planning for writing a response for the following question:

        Examine the role of the media in creating and sharing public knowledge on ONE of the  
       following:

 – COVID-19 in 2021 or,
 –     One contemporary issue in Australian Society.  

RUBRIC 

In your answers, you will be assessed on how well you:

 – demonstrate knowledge and understanding relevant to the question

 – apply course concepts and terminology

 – analyses and apply the findings from your content analysis to your response

 – present a sustained, logical, and cohesive response
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Student’s Name:           Year: 11

Course: Society and Culture      Weighting:  25%

Topic:  Social and Cultural World

Date:  Monday 10th May, 2021, period 2   TOTAL 30 marks

General Instructions

• Working time – 45 minutes

• Write using blue or black pen

Part A: Content Analysis Table + 8 Correctly Referenced Sources /10

Part B: Short Answer Response / 5

Part C: Extended Response- Content Analysis /15

Total: /30

Instructions 
You may use your completed Content Analysis table and list of three brief judgements for reference 
during the written components. This work must be submitted with your written responses.

Part A: You will hand in your content analysis table and 8 correctly referenced  
                sources at the  end of the in-class assessment.                                                 (10 marks)

Part B:  (5 marks)
Assess the usefulness of content analysis as a research method.  (1 Page of lines provided)

In your response:

 – Make  judgement(s)

 – Use examples of the strengths and limitations of this research method

 – Use the PEEEEEL structure 

Part C:                        (15 Marks)

        Examine the role of the media in creating and sharing public knowledge on ONE of the  
       following:

 – COVID-19 in 2021 or,
 –     One contemporary issue in Australian Society. 

MERCY CATHOLIC COLLEGE

Assessment
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MARKING CRITERIA AND SAMPLE ANSWERS 

Part A (10 marks): Content Analysis

Criteria Marks

• Presents content analysis for eight articles addressing four units of analysis/areas

• All categories are complete for each example

• The information is comprehensive, yet succinct

• Demonstrates a deep understanding of course concepts

• Correctly references the eight sources using the Harvard system of referencing

9-–10

• Presents content analysis for most of the eight articles addressing most units of 
analysis/areas

• Most categories are complete for each example

• The information is descriptive

• Demonstrates an understanding of course concepts

• Correctly references most of the eight sources using the Harvard system of 
referencing

7–8

• Presents content analysis for some articles addressing some units of analysis/areas

• Most categories are complete for each example

• The information is descriptive

• Demonstrates some understanding of course concepts

• Attempts to reference source(s) using the Harvard system of referencing

4–6

• May attempt one component of the content analysis 

• Some categories are/may be complete for each example

• The information is basic or limited

• May mention course concepts

• May attempt to reference source(s)

1–3

Feedback:
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Part A – Student Sample- Content Analysis Table
Covid-19 in 2021:

Date Media  
Outlet

Unit of 
Analysis – 

Area 1 

(Quotes from 
the public).

Unit of 
Analysis – 

Area 2

(Emotive 
words). 

Unit of 
Analysis – 

Area 3

(Members of 
parliament). 

Unit of 
Analysis – 

Area 4

(The words 
‘vaccine’, 

‘safety’, or 
‘side effect’).

Related 
Concepts

(Fundamental, 
Additional and 

Related for  
SCW). 

Micro/Meso/ Macro 
Implications

20/04 The Examiner  
(0 Mentions)

IIIII                           
(5 Mentions)

II                        
(2 Mentions)

IIIII IIII                 
(9 Mentions)

Community, 
Environment, 
Macro-level, 
Meso-level, 
Power,  Society.

The meso-level is 
concerned about the 
actions made by the 
macro-level. Surveys 
found communities 
in Tasmania remain 
complacent 
about the effects 
of the COVID-19 
vaccine, which 
their government 
has provided little 
information on. 

20/04 The Age  
(0 Mentions)

IIIII                           
(5 Mentions)

 
(0 Mentions)

IIIII IIIII IIIII IIII        
(19 Mentions) 

Culture,  
Environment, 
Macro-level, 
Micro-level 
Persons, Power, 
Society. 

The macro-level 
is impacting the 
decisions of the micro-
level. The media is 
negatively presenting 
Astra Zeneca to 
hesitant Australians, 
now reconsidering the 
vaccine.

20/04 The 
Conversation

I                         
(1 Mention).

I                         
(1 Mention)

I                         
(1 Mention).

IIIII IIIII IIIII IIIII 
IIIII IIIII IIIII I  
(36 Mentions)  

Community, 
Meso-level, 
Micro-level, 
Persons, Power,  
Society.

The micro-level and 
meso-level have 
minimal knowledge 
on the effects of 
decisions made by 
the macro-level. 
Australian’s are 
not aware of the 
common side effects 
of Astra Zeneca. 
More individuals and 
communities need 
to report these side 
effects

20/04 Crikey  
(0 Mentions)

 
(0 Mentions)

I                         
(1 Mention)

IIIII                       
(5 Mentions).

Authority, 
Community,  
Macro-level,  
Meso-level,   
Power, Society.

The macro-level has 
created new decisions 
which impact the 
meso-level. The 
National Cabinet has 
brought forth the 
vaccine rollout to 
Australian’s over 50, 
despite side effect 
concerns

SOCIAL & CULTURAL WORLD ASSESSMENT TASK
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Date Media  
Outlet

Unit of 
Analysis – 

Area 1 

(Quotes from 
the public).

Unit of 
Analysis – 

Area 2

(Emotive 
words). 

Unit of 
Analysis – 

Area 3

(Members of 
parliament). 

Unit of 
Analysis – 

Area 4

(The words 
‘vaccine’, 

‘safety’, or 
‘side effect’).

Related 
Concepts

(Fundamental, 
Additional and 

Related for  
SCW). 

Micro/Meso/ Macro 
Implications

20/04 ABC News.  
(0 Mentions)

IIII                          
(4 Mentions)

IIII                        
(4 Mentions)

IIIII IIIII IIII                
(14 Mentions)

Authority, 
Community, 
Environment, 
Macro-level, 
Meso-level, 
Power, Society

The meso-level is 
calling the macro-
level for greater 
transparency. 
Australian’s are 
disappointed by the 
government’s sluggish 
vaccination program. 
Leaders are looking to 
reset this

20/04 Mamamia.  
(0 Mentions)

III                           
(3 Mentions)

II 
(2 Mentions)

IIII        
(4 Mentions) 

Community, 
Environment, 
Macro-level, 
Meso-level, 
Power, Society

The pace of the 
macro-level is 
being pressured 
by the meso-level. 
Communities raise 
concerns over the 
slow rollout of the 
vaccines. State 
governments are 
keen to create faster 
programs.

20/04 The Sydney 
Morning 
Herald.

 
(0 Mentions)

II                         
(2 Mentions)

I                         
(1 Mention).

IIIII IIIII I 
(11Mentions)  

Authority, 
Community, 
Environment,  
Macro-level, 
Meso-level, 
Micro-level,  
Persons, Power,                  
Society

The choices made 
by the macro-level 
are affecting all 3 
levels negatively. 
The government’s 
vaccination delays are 
resulting in greater 
economic destruction. 
International border 
closure is the key 
source of damage, 
which with little 
immigration and 
tourism, affects the 
macro-level, meso-
level, and micro-level 
of the Australian 
economy

20/04 The Guardian  
(0 Mentions)

III 
(3 Mentions)

III                         
(3 Mentions)

IIIII IIIII II                     
(12 Mentions).

Authority, 
Environment,  
Macro-level,   
Power.

The macro-level are 
arguing amongst 
each other. The Prime 
Minister has agreed to 
fast-track vaccinations 
for Australian’s over 
50, however pushed 
back on the NSW 
Premier’s request to 
allow vaccinations for 
all age groups.

SOCIAL & CULTURAL WORLD ASSESSMENT TASK
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Judgements about the role of the media in creating and sharing public knowledge on 
COVID-19 in 2021 (From the data collected)

Judgement 1 The media is biased in creating and sharing public knowledge on Covid-19 in 2021.

Judgement 2 The media uses word choice and tone to affect the public’s attitudes and human 
thought towards Covid-19 in 2021.

Judgement 3 The media documents to the public, the shift of focus and trends concerning Covid-19 
in 2021.
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Part B: ONE In- Class Short Answer Response (5 marks)

Criteria Marks

• Clear justification of content analysis for conducting research

• Presents a cohesive, logical response that effectively integrates relevant examples

• Effectively applies relevant course concepts and language

5

• Justifies the use of content analysis for conducting research

• Presents a logical response that applies relevant example(s)

• Applies relevant course concepts and language

4

• Describes the use of content analysis for conducting research

• Presents an organised response that uses example(s)

• Uses course concepts and language

3

• Outlines content analysis and/or research

• Refers to example(s)

• Refers to course concepts and/or language

2

• Refers to content analysis and/or research

• May use an example or course concept
1

Feedback
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Part B Student Sample: ‘Assess the usefulness of content analysis as a research method’

Part C: Extended Response (15 marks) In-Class: Feedforward Self-Assessment 

For both Parts A and B of this assessment task you have received a mark, guidance on where you 
were placed in the marking criteria and, a summative comment. For Part C, you have received 
a mark out of /15 for this section, and there are comments throughout your response but no 
summative comments yet.

How to complete your Self-Assessment Review: 

1. Re-read your response and take note of the suggestions and comments written (in purple pen). 

2. Review the exemplar paragraphs, scanned below, after reading through the comments made 
on your response.

3. Read the WWW (What Went Well) and EBI (Even Better If ), remarks below the marking criteria. 

4. Highlight any remarks from BOTH columns that you feel may inform your practice for your next 
assessment task. Challenge: Are there any other suggestions for your future self not mentioned 
in the list below? If so, write these down too please. Use:

 – a green highlighter for WWW



39Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

SOCIAL & CULTURAL WORLD ASSESSMENT TASK

 – an orange highlighter for where you feel you’ve made a start 

 – a pink highlighter for areas needing to incorporate in future. 
(Don’t use a purple highlighter as I’ll add to your feedback too)

5. If you’re feeling confident, ask a peer to read your response too, and for them to complete 
similar feedforward using the WWW and EBI suggestions. They may wish to use the guidelines 
from the ‘Ladder of Feedback’ principles to provide informed suggestions for your next-steps. 

6. Submit your completed self/peer-assessment and response back, and I will write further 
summative comments.  

Part C: Marking Criteria

Criteria Marks

• Demonstrates comprehensive use of content analysis data to inform 
judgements

• Demonstrates a high level of understanding of the role of the media and 
implications on public knowledge

• Presents a cohesive, logical response that effectively integrates relevant 
examples

• Effectively applies relevant course concepts and language

13–15

• Demonstrates use of content analysis data to inform judgements

• Demonstrates understanding of the role of the media and implications on public 
knowledge

• Presents a logical response that applies relevant examples

• Applies relevant course concepts and language

10–12

• Demonstrates use of some content analysis data to inform judgement(s)

• Demonstrates some understanding of the role of the media and implications on 
public knowledge

• Presents an organised response that uses examples

• Uses course concepts and language

7–9

• Describes content analysis data and may make a judgement

• Describes the role of the media and/or implications on public knowledge

• May use example(s)

• May uses course concepts and language

4–6

• Shows a limited understanding of content analysis data/the role of the media/ 
public knowledge

• May uses course concepts and/or language
1–3
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Feedback

WWW: (What Went Well)
 – A well-structured response with an introduction and conclusion.
 – Effective use of the PEEEEL format for every paragraph in the main body of the response.
 – The Link sentence was a good summary and judgement of the discussion in EACH 

paragraph.
 – The L sentence/s was related to the focus of the question, i.e., the role of the media in the 

creation/sharing of public knowledge
 – Both parts of the question were addressed, i.e., the effectiveness of the media’s role in 

creating AND sharing public knowledge.
 – Effective discussion of the role of the media in the creation of public knowledge was 

evident
 – Effective discussion of the role of the media in the sharing of public knowledge was evident
 – The judgements of the media’s role in disseminating information were directly related to 

the creation of public knowledge.
 – The judgements of the media’s role in disseminating information were directly related to 

the sharing of public knowledge.
 – The judgements of the media’s role in disseminating information were directly related to 

both the creation of AND the sharing of public knowledge.
 – At least three judgements were evident.
 – A wide variety of examples of data from the results of the content analysis were integrated 

to provide evidence supporting the statements.
 – A wide variety of examples of data from the results of the content analysis were integrated 

to provide evidence to inform the judgements made. 
 – Statistical data from the results of the content analysis table was effectively integrated in 

the response.
 – Some examples from the results of the content analysis were included in the response
 – Course concepts were effectively applied throughout the response
 – Some course concepts were used throughout the response.
 – Specific news agency/ies were mentioned, i.e., SMH, The Guardian etc., in the response.
 – News articles were compared in their effectiveness of ensuring non-biased dissemination 

of facts regarding the topic of reporting on COVID-19 Pandemic news/other contemporary 
issue. 

 – Subjective language or use of pronouns (e.g., I, we, my, our, you etc.) was avoided 
throughout the response.

Other:

SOCIAL & CULTURAL WORLD ASSESSMENT TASK
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Feedback

EBI: (Even Better If)

 – Include both an Introduction and a conclusion.
 – The introduction was at least 4 sentences long to provide an outline of the discussions in 

the main body
 – The conclusion was at least 4 sentences long to provide a summary of the judgements 

made about the role of the media in creating and sharing public knowledge about the 
COVID-19 Pandemic/Contemporary issue. 

 – PEEEEL structure was used for every paragraph within the main body. 
 – Inclusion of L sentence/s to extend the judgements.
 – The L sentences were related to the question, i.e., the role of the media in the sharing/ 

creation of public knowledge
 – Specific news agency/ies were named, e.g., The SMH, The Conversation
 – Discuss all aspects of the question. In this case it was BOTH the creation and sharing of 

public knowledge
 – Examples were incorporated from the data collated.
 – Statistics collated from the research, i.e., the content analysis, were used to support 

statements in your response. For example, if the unit of analysis was emotive/alarmist words 
and the judgement was that these created panic, then use evidence from the tallies. Some 
media agencies are less objective and thus the tallies for the use of such language will be 
higher, and thus a conclusion can be drawn about the role of the media in the creation of 
and/or sharing of public knowledge. 

 – Three judgements were discussed in separate PEEL paragraphs
 – Avoid using subjective language, e.g., use of pronouns such as I, we, you, my, our etc. 
 – Avoid using etc. Write the examples out in full or just stop the sentence before etc.
 – To Examine means that a comparison of effectiveness is needed. In this case, compare the 

effectiveness of the media sources used. 
 – Course concepts were applied/ integrated/used throughout the response.

Other:
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Student sample of an Introduction 

SOCIAL & CULTURAL WORLD ASSESSMENT TASK

Student samples of Sections of PEEEEEL Paragraphs:
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An example of effective integration of course concepts

SOCIAL & CULTURAL WORLD ASSESSMENT TASK
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An example of a Conclusion

Results from student Google survey for self-reflection and to inform future practice, 
as well as to evaluate the usefulness of the task:
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A sample of their reasons why they chose this rank:

The usefulness of the task…

SOCIAL & CULTURAL WORLD ASSESSMENT TASK
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OLD GOLD! –  
        THE FLIPPED CLASSROOM
Personal and Social Identity

Maxine Johnson, Gosford High School

Syllabus Content
• the development of personality, self-

awareness and self-concept

Syllabus Outcomes
P1  identifies and applies social and cultural 

concepts

P2  describes personal, social and cultural 
identityRelated concepts

The self and self-concept; socialisation

Rationale
This resource from Maxine Johnson is a timely reminder of how existing pedagogies like the Flipped 
Classroom can be engaging access points for those teaching remotely. Throughout this resource,  
this pedagogy is explained and modelled within the Personal and Social identity course work.  
The links and activities remain keenly relevant for today’s students and the current course and such 
a strategy can be further applied across a sequence of activities or a unit. It may be of particular use 
to those employing a learning management platform like Google Classroom or Microsoft Teams as 
monitoring student completion of homework can be completed efficiently. 

Image source: https://teaching.washington.edu/topics/engaging-students-in-learning/flipping-the-classroom/
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The flipped classroom is a pedagogical model that engages with technology including the internet 
and is highly suitable for the Society and Culture classroom. It’s called the flipped classroom because 
the classwork and homework paradigm is ‘flipped’. The flipped classroom is a reversal of the traditional 
method where the homework is given after the lesson content. In the flipped lesson the teacher asks 
students to gain exposure to new material for class as homework for example, students are asked 
to read a case study or watch a short film, read class notes or view a podcast at home. Then in class, 
time is spent meeting face to face to collaborate, debate, discuss the new topic and apply the new 
knowledge brought together by the teacher or lesson facilitator. The flipped classroom is not new and 
embraces the shift towards active and personalised learning and focuses on higher order thinking 
skills such as analysis, synthesis and evaluations as per Blooms taxonomy. The Socratic Method is used 
in Universities where students are required to study the material before class or buckle under the 
lecturer’s questioning. We know students learn best when they are actively engaged with the content 
and are applying those course concepts to the world around them. Flipping the classroom encourages 
ownership of learning while promoting deep learning and equipping students with collaborative and 
creative skills required for adult learning.

The flipped classroom can take on many different looks according to the teacher’s skills and expertise, 
resources, class size and nature, support and readiness to change. There is so much room to introduce 
all forms of educational technology. For example evaluation of the flipped classroom topic can be via 
an online medium. Designing a flipped learning experience is diverse, very interesting and exciting.

How to start
Start small, unless you have some time on your hands and support for change – always have the end 
in mind. I started with asking students to read at home before class, then I was able to use class time 
for discussion and knowledge building. I also targeted an aspect of a depth study that I felt would be 
successful and where I already had some resources. It is also about knowing what is out there on the 
internet and how these resources can integrate to create a successful learning experience. I made a 
list like the following and then began designing the flipped experience. Responsibilities lie with the 
teacher to be organised and facilitate the learning experience and then also with the student to be 
responsible for learning and be ready for class.

Unsplash image by Leon
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Avenues for the pre 
class experience Strategies for the classroom Evaluation or reflection  

of the lesson

Concept test or quiz via 
school  intranet or Moodle

Edmodo activities eg 
Reading via a journal

YouTube

Case studies 

Podcast

State Library online 
resources 

Film a small section of a 
lesson and upload 

TPS or think first, then pair and share

Collaborative discussion with question 
framework and butchers paper

Use of quotations for discussion

Class debate – two sides of the room 
– the red team the blue team; each 
student holds a coloured square od 
paper and folds it when they have 
spoken. An adjudicator assigns points

Role play where significant 
stakeholders come together for a 
summit meeting

Muddiest or clearest point in today’s 
lesson

Write an emotional response

Write an entry in daily journal

Write a response to a teacher centred 
activity

Student summary of another students 
response

Fish bowl – students place questions 
to be answered in the bowl

Flash cards

I minute (or 2 minutes) 
paper or thesis 

Micro blogging

Wikis

Discussion board

Twitter

 

On the following pages is one of my ‘flipped learning experiences’ for the Preliminary Course in 
Personal and Social Identity and the bullet point

• the development of personality, self-awareness and self-concept
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Ask students to do the following TWO activities before class

1. Click on the following url and listen to the podcast on nature and nurture http://www.npr.
org/2007/10/25/15629096/identical-strangers-explore-nature-vs-nurture

2. Complete the eTutorial on Personality – printed below 

OLD GOLD! – THE FLIPPED CLASSROOM

A personality is unique to each individual and is best described as a pattern or combination of 
thinking and behavior that is unique to you. Your personality and identity is the outcome of 
socialisation and all of the experiences that you have had growing up.

Complete the table with your ideas for the meaning of these concepts

Personality

Self-awareness

Self-concept

Identity

To check your understanding of the difference between self-concept and personality click here  
http://wiki.answers.com/Q/What_is_the_difference_between_self_concept_and_
personality?#slide=8

To check your understanding of the difference between self-concept and self-awareness click here  
http://wiki.answers.com/Q/What_is_the_difference_between_self-concept_and_self-
awareness?#slide=2

To check your understanding of the definition of identity review the syllabus definition

The theory of Personality Types states that individuals are: 
1.  either primarily Extraverted or Introverted 

2.  either primarily Sensing or iNtuitive 

3.  either primarily Thinking or Feeling 

4.  either primarily Judging or Perceiving 

To learn about your personality type click here and watch the following film https://www.
youtube.com/watch?v=WQoOqQiVzwQ and then go to the following web site http://www.
typefinder.com/view/types to learn more about each personality type and then tick your 
personality type below.   Are you an ISTJ or ISFJ or INFJ or INTJ or…

 
Extraverted  Introverted

Sensing  iNtuitive

Thinking  Feeling

Judging  Perceiving

My personality type is 

http://www.npr.org/2007/10/25/15629096/identical-strangers-explore-nature-vs-nurture
http://www.npr.org/2007/10/25/15629096/identical-strangers-explore-nature-vs-nurture
http://wiki.answers.com/Q/What_is_the_difference_between_self_concept_and_personality?#slide=8
http://wiki.answers.com/Q/What_is_the_difference_between_self_concept_and_personality?#slide=8
http://wiki.answers.com/Q/What_is_the_difference_between_self-concept_and_self-awareness?#slide=2
http://wiki.answers.com/Q/What_is_the_difference_between_self-concept_and_self-awareness?#slide=2
https://www.youtube.com/watch?v=WQoOqQiVzwQ
https://www.youtube.com/watch?v=WQoOqQiVzwQ
http://www.typefinder.com/view/types
http://www.typefinder.com/view/types
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3. In class, view the film “Stand by Me” and complete the worksheet.

4. Pair and share their experiences of the film and the eTutorial activity i.e. taking the personality test 
and learning of their personality type.

5. Classroom discussion on nature and nurture and its influence on gaining a personality OR the 
topic: gaining a personality is a biosocial process.

6. Write a ‘one minute’ response on the relationship between personality and personal identity or 
distinguish personality and self-concept. ( in your answer use the word ‘whereas’)

7. Reflective response from today’s lesson: write a paragraph that begins with “Today I learnt …”

The flipped classroom learning experience has a greater focus and on concept exploration, making 
meaning through deep exploration and demonstration of application of knowledge. Significant 
learning opportunities can be gained through facilitating and guiding active learning and engaging 
students in a cohesive learning experience. I encourage you to flip a lesson!

More about the ‘flipped classroom’ can be found at the following links:

http://staff.mq.edu.au/teaching/curriculum_assessment/curriculum_design/flipped/ 

http://fln.schoolwires.net/cms/lib07/VA01923112/Centricity/Domain/46/FLIP_handout_FNL_Web.pdf

http://web.calstatela.edu/dept/chem/chem2/Active/main.htm 

Film: Stand by Me (1986) set in Castle Rock over Labor Day weekend, 1959. 
Four boys, inseparable friends set out in search of a dead body that one of the 
boys overhears his brother talking about. The foursome consists of intellectual 
Gordie (Wil Wheaton), born leader Chris (River Phoenix), emotionally disturbed 
Teddy (Corey Feldman), and chubby hanger-on Vern (Jerry O’Connell). The 
boys’ adventures to find the elusive body are coloured by their personalities 
and their personal experiences. Richard Dreyfuss, playing the grown-up Gordie, 
narrates the film.

Character Describe their 
character

Identify their 
personality type

I or E      S or N
T or F      J or P

Nature features
Nurture 

(socialisation)
features

Chris Chambers

Gordie Lachance

Teddy Duchamp

Vern Tessio

http://staff.mq.edu.au/teaching/curriculum_assessment/curriculum_design/flipped/
http://fln.schoolwires.net/cms/lib07/VA01923112/Centricity/Domain/46/FLIP_handout_FNL_Web.pdf
http://web.calstatela.edu/dept/chem/chem2/Active/main.htm


52 Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

OLD GOLD! –  
      LOST IN TRANSLATION (2003)
Preliminary: Intercultural Communication

Lucy Macken, Monte Sant’ Angelo Mercy College

Syllabus Content
The nature of communication 
Students will develop knowledge and 
understanding of the nature of communication 
through a study of: 

•  how culture determines the ways individuals 
encode messages, what mediums they 
choose for transmitting them, and the ways 
messages are interpreted 

•  verbal and non-verbal communication 

•  the role of communication in maintaining 
social relationships and social control 

Focus study 
Looking in/Looking out: Exploring Intercultural 
Communication 

•    Choose a cultural group and examine: 
 – aspects of society and culture that are 

similar to or different from the student’s 
own cultural group through the research 
method of secondary research 

 – the existence of group identity and 
commitment to cultural continuity 

 – examples of potential intercultural 
misunderstanding 

 – strategies for dealing with intercultural 
misunderstanding 

 – the role of intercultural exchange in 
gaining cultural perception and values 

 – the role of intercultural dialogue in 
effective intercultural communication. 

Syllabus Outcomes
P3  identifies and describes relationships and 

interactions within and between social and 
cultural groups

Related concepts
Culture, customs, cultural transmission, 
continuity and change, cultural heritage, 
society, stereotypes, values, westernisation 

Rationale
Lost in Translation,  
Directed by Sofia Coppola, USA, 2003
Rating: PG 13
Genre: Drama / Comedy

This resource by Lucy Macken was originally 
part of Vol 110 (2017) Focus on Film. The 
resource can be used by students to explore 
the nature of communication, especially 
the role of culture in shaping all aspects of 
the communication process through the 
viewing of the film Lost in Translation (2013). 
Whilst the resource focuses on exploring 
features of Japanese and North American 
(USA) culture and communication, related 
concepts of westernisation, individualism/
collectivism are key. For teachers, the 
resource can be used in it’s entirety or 
alternatively, it may serve as a template to 
explore other cultures or pieces of stimulus. 
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Synopsis 

Bob Harris is an American actor who is doing some commercial shoots and TV 
shows in Japan. Charlotte accompanies her husband, a photographer, who is 
constantly away working during their stay in Tokyo, which leaves Charlotte to 
herself quite often. Both are looking for the meaning of their lives, both of them 
have difficulties adjusting to the surroundings and, additionally, they both have 
trouble getting to sleep. As they are staying in the same hotel, the Park Hyatt Tokyo, 
they meet during one of their midnight walks around the hotel. Soon Bob and 
Charlotte become friends as they share a feeling of being “out of context” (Sofia 
Coppola, the director, has described the role of the Bill Murray character as “this big 
American out of context”).

 From: http://www.uni-hildesheim.de/interculturalfilm/show_entry.php?fid=115&sid=337&cl=1
Poster image: Wikipedia https://en.wikipedia.org/wiki/Lost_in_Translation_(film)

Teaching and Learning Activities
 
FORMALITY

Welcome to the hotel
Japan is part of the modern world these days, with big, expensive hotels in the Western styles. This 
welcome, though, mirrors Japanese traditions. People greet you by bowing, whereby the angle of 
inclination shows the hierarchical relationship, the comparative status of the two people involved. So in 
spite of globalisation the Japanese maintain at least parts of their traditional culture and include guests 
in it to a certain extent.

Shooting the whiskey commercial
In comparison to the welcoming scene at the hotel, where Japanese traditionalism is shown to a 
certain extent, we now see the results of Westernisation. The director is quite Western in his ways, his 
hair is dyed, he wears stylish glasses and he acts like a Westerner saying “cut-o, cut-o, cut-o” (deriving 
from “cut”). Also, the commercial itself, being for a luxury product originally from Britain, is filmed in 
a “British” atmosphere, introducing a foreign world into Japan. Nevertheless, the old traditions still 
appear as the Japanese use a lot more “honorifics” or formalities when addressing people, which is why 
they take longer than English speakers to say approximately the same thing.

Reflect on the differing conceptions of formality across these cultures, and explain how this 
might lead to Intercultural Communication. 
Be sure to integrate key concepts in your response. 

OLD GOLD! – LOST IN TRANSLATION (2003)

http://www.uni-hildesheim.de/interculturalfilm/show_entry.php?fid=115&sid=337&cl=1
http://www.uni-hildesheim.de/interculturalfilm/show_entry.php?fid=115&sid=337&cl=1
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OLD GOLD! – LOST IN TRANSLATION (2003)

INDIVIDUALISM/COLLECTIVISM

Charlotte calls home
This scene shows clearly that Charlotte belongs to an individualistic world in which everyone has to 
look after him- or herself. The social networks that might catch you when you fall are very loose, and 
one person hardly cares about the problems of the other. Charlotte finds herself in a world where she 
is lost, as she is not a member of that society, which is a very important matter in Japanese culture: 
you have to have a group to belong to, otherwise, you are nothing. She does not belong to a group in 
Japan, and she is additionally let down by her friends and family back home.

Japanese Karaoke
 The karaoke scene shows the importance of collectivism, especially of narrower group collectivism, 
in Japanese culture. This sort of entertainment is only enjoyed with a particular group of friends or 
people who belong together, and never in public as in Western culture. Doing something together 
which might be embarrassing for you individually strengthens the feeling of belonging together, of 
belonging to one group.

Kelly’s karaoke
As Kelly is doing something in public which Japanese would only do behind closed doors with friends, 
she loses face. She isn’t part of a group, which means that she is not included in the collectivist system, 
and thus stays alone.

Bob calls home
The individualism of Bob’s world becomes obvious as he seems completely cut off from the life his 
family is leading at home. His wife does not show the least interest in the experiences he is having in 
Japan and just asks if she has to worry about him. So he, too, is cut off and lost in this new world that 
has opened to him, but which he too cannot completely penetrate.

What is the difference between individualism and collectivism? 

Do you think the film presents a realistic interpretation of the difference between 
individualistic and collectivist cultures? 

Be sure to integrate key concepts in your response 

AFFECTIVITY (SHOWING EMOTION)

Visit of the prostitute (premium fantasy)

This scene shows the kind of Westernisation that is going on in Japan. It is doubtful whether a Japanese 
woman would act like this normally, and probably the prostitute is behaving in the way that she 
expects a Western man would want her to. She tries to meet Western expectations.
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OLD GOLD! – LOST IN TRANSLATION (2003)

RELATIONSHIP TO THE ENVIRONMENT

Ikebana
Ikebana can be translated as “living flowers brought to their real shape”. The art of Ikebana (most 
Japanese put flower arrangement on a level with painting and other art forms) reveals the Japanese 
love of nature. The structure of an Ikebana-style flower arrangement is based on three main points that 
symbolise heaven, earth, and humankind. In Ikebana, human beings and nature are brought together. 
Arranging flowers in this way means arranging them according to models offered by nature itself. 
Ikebana shows the desire of the Japanese people to have a piece of nature near them. Furthermore, 
while doing Ikebana, one becomes quiet, more patient, and tolerant of differences. This scene shows 
the way that Japanese people feel about nature: they feel a strong bond and deep love of nature. They 
try to imitate nature, but all the time they are aware that their work will never be as perfect as nature is. 
Thus, the Japanese have a very strong and positive relationship with nature and they try to preserve it.

Compare and contrast the Japanese relationship to the environment (as represented in  
the film through Ikebana) with your own culture. 

Be sure to integrate key concepts in your response 

COMMUNICATION STYLE: HIGH/LOW CONTEXT 

A drink with Kelly

Kelly talks loudly, in a brash and direct way, showing that she comes from a low context culture. In 
contrast, the Japanese would treat topics like these very confidentially and discuss them in smaller 
groups, with close family or friends, as they come from a high context culture where things don’t 
have to be spelled out completely in order to be understood. Again, Western culture clashes with the 
Japanese.

 The talk show

The talk show host is completely Westernised, in a vulgar way, as revealed by his style and in the way he 
talks, acts and dances. But as he has the most famous show in Japan, this is presumably what Japanese 
people want, what is “cool”. It’s very un-Japanese brashness makes it entertaining for reserved, high-
context Japanese.

Identify one concept that is relevant to high/low context and the way it is  
represented in the film. 
Explain its relevance in understanding how context affects Intercultural Communication. 
Be sure to integrate relevant concepts in your response. 

 

Source
Quast, B. (2003) Intercultural film database. Available at: http://www.uni- hildesheim.de/
interculturalfilm/show_entry.php?fid=115&sid=0&cl=1 (Accessed: 16 August 2016).
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FORMATIVE ASSESSMENT PLANNING 
ACROSS YEAR 11 AND YEAR 12
Stage 6 Assessment – Formative

Julian Floriano

Syllabus Outcomes
Various syllabus outcomes across both Year 11 
and Year 12 courses

Relevant concepts
Please see relevant sections of the HSC Syllabus

Rationale
I do not believe that I have to state the importance of formative assessment in Society and 
Culture and education as a whole. There are numerous opportunities for teachers to use formative 
assessment for the purposes of building student capacity in the development of knowledge, 
skills, and understanding of the course. I like to use the beginning of the Year 11 and 12 courses to 
formalise and focus the class on the tasks that will demonstrate their learning as well as provide 
opportunities to engage parents/carers with the demands of the course. In my experience so far, 
I have found that if students can see how each week’s class and homework is important to their 
overall completion of the course (including the PIP), they will start to develop regular habits that 
help demonstrate achievement of outcomes weekly.

Syllabus Links
Various topics across both Year 11 and Year 12 
courses
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Year 11 – Term 1: Social and Cultural World 
Date Outcomes Type/Weighting Description

Week 4 P1, P4, P6 Formative

In class, 30-minute multiple-choice test on the Nature of 
Society and Culture. Students have previously taught the 
Framework section of the syllabus. The teacher presents class 
data and data is being used to inform gaps of knowledge/
skills that need refining

Week 5 P2 Formative

Pre-Writing Test. After being taught explicitly about the role 
of groups in the community with contemporary examples. 
Students will write 1–2 paragraphs explaining the affect of 
groups on the individual. Individual feedback provided

Week 7 P8 Formative.
After conducting Content Analysis in class, students will 
write 1–2 paragraphs explaining the conclusions they found.  
Individual and Class feedback provided

Week 9 P3, P10 School 
Assessment (30%)

Students will research and present their study of ONE culture 
group in relation to a quote provided. Students will also 
reflect on the research process and annotate 3 sources with a 
scaffold provided

Week 10 P1 Formative
Students submit their weekly homework of watching Crash 
Course Sociology videos (linked to the content covered in 
class)  and writing notes

Year 12 – Term 4   
HSC Core: Social and Cultural Continuity and Change

Date Outcomes Type/Weighting Description

Week 2 H3, H4, H8 Formative
By the end of the week, students submit all potential PIP 
topics with an explanation of the topic, the connection to the 
syllabus, and the overall hypothesis.

Week 4 H9, H10 Formative

In class, students complete a 5 mark HSC-style question on 
the nature of change.  The class will construct marking criteria 
with student self-marking and feedback followed by teacher 
marking and feedback

Week 6 H5, H7 Formative.
In class, 30-minute test on Theories of Social Change. Students 
will have spent previous lessons learning about 4 Social 
Change Theories and create a revision table. 

Week 7 H1, H4, H8 NESA 
Requirement

Students will complete the NESA Personal Interest Project 
(PIP) form - mandatory monitoring document. Students will 
have a class discussion about their ideas. It is expected that 
the teacher will approve their PIP topic so students can begin 
secondary research.

Week 8 H2, H3, H7 School 
Assessment (30%)

Students will research and construct a report that focuses on 
the nature of power and authority for the country in the Focus 
Study for Continuity and Change

Week 9 H1, H10 Formative

In-class test, 40 minutes and 5 minutes reading, using Section 
I of a Past HSC Paper. Students will have had the content 
delivered over the past term and data is being used to inform 
gaps of knowledge/skills that need refining. Students will 
have been explicitly taught about response structure

FORMATIVE ASSESSMENT PLANNING ACROSS  
YEAR 11 AND YEAR 12

https://www.youtube.com/playlist?list=PL8dPuuaLjXtMJ-AfB_7J1538YKWkZAnGA
https://www.youtube.com/playlist?list=PL8dPuuaLjXtMJ-AfB_7J1538YKWkZAnGA
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FOCUS STUDY CHINA: FAMILY 
LIFE AND POPULATION CHANGES
Social & Cultural Continuity & Change

Katherine Padovan, Westfields Sports High School

Syllabus Content
Syllabus reference: Students will explore 
BOTH continuity AND change in the selected 
country through a detailed study of ONE of the 
following aspects:

• beliefs, values and lifestyles

• education

• family life and population changes

• gender roles and the status of men and 
women

• the legal system and political processes.

Syllabus Outcomes
H2  explains the development of personal, 

social and cultural identity

H3  analyses relationships and interactions 
within and between social and cultural 
groups

H5  analyses continuity and change and their 
influence on personal and social futures

Related concepts
continuity and change, modernisation, 
sustainability,  tradition, beliefs and values, 
empowerment,  westernisation,  cooperation 
and conflict

Rationale
The following sequence of activities can be used to support student analysis of continuity & change 
through family life and population changes in China. Through exploring a range of videos, students 
build their understanding of the complex changes that have occurred in Chinese society due to 
China’s One Child Policy and subsequent aging population crisis. The activities are student centered 
and a good option to adapt for online learning. These tasks might be logically followed by past 
paper practice questions or a question writing task to help students further apply their knowledge.

Boy on the Great Wall. Source: Wikimedia Commons
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Just some facts: 

• The current population of China is 1,444,918,318 as of Monday, July 5, 2021, based on 
Worldometer elaboration of the latest United Nations data.

• China 2020 population is estimated at 1,439,323,776 people at mid-year according to UN data.

• China’s population is equivalent to 18.47% of the total world population.

• China ranks number 1 in the list of countries (and dependencies) by population.

• The population density in China is 153 per Km2 (397 people per mi2).

• The total land area is 9,388,211 Km2 (3,624,807 sq. miles)

• 60.8 % of the population is urban (875,075,919 people in 2020)

• The median age in China is 38.4 years

Source: https://www.worldometers.info/world-population/china-population/

Task 1: As you watch the videos below answer each if the questions associated with each video

Why China Ended its One-Child Policy: https://www.youtube.com/watch?v=Fg7jIjmLyWs&t=2s

FOCUS STUDY CHINA:  
FAMILY LIFE AND POPULATION CHANGES

1. Why did China Introduce the One Child 
Policy (OCP)?

2. What was the impact of the OCP on China? 

3. Why was the OCP removed? 

4. What impact is the OCP having on the 
family in China?

5. What impact has the OCP had on the 
population in China? 

https://www.youtube.com/watch?v=Fg7jIjmLyWs&t=2s
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FOCUS STUDY CHINA:  
FAMILY LIFE AND POPULATION CHANGES

(b) China’s aging population https://youtu.be/osKFn1WzKIc

1.  Why are nursing homes a fairly new 
industry in China?

2.  What impact has the One Child Policy 
have on the ageing population?

3.  How has the family structure changed?

4.  How does this represent a change to 
traditional family roles in China? Provide 
and example from the video

(c) China’s dating problem  https://youtu.be/KK-wzhfvJIw

1.   Why does China have a growing 
population of singles? 

2.  Why is not getting married a social 
issue? 

3.  Has the One Child Policy impacted 
marriage norms in China? 

4.  What changes are occurring to deal 
with the issue presented in the video?

https://youtu.be/osKFn1WzKIc
https://youtu.be/KK-wzhfvJIw
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FOCUS STUDY CHINA:  
FAMILY LIFE AND POPULATION CHANGES

(d) After one-child policy, China pushes women to have more babies  
       https://www.youtube.com/watch?v=enwv7gVJtSM

1.   Why are there no opportunities for young 
unmarried women to access IVF or other 
such avenues of child rearing in China? 

2.  What are the problems the declining birth 
rate is causing for China? 

3.   What has happened to China’s large 
workforce? 

4.  China’s One Child Policy has been removed.  
Why are people choosing not to have more 
than one child? Refer to examples?

5.  How is the government trying to stop the 
population from declining? 

(e) Rural and Urban migration https://www.youtube.com/watch?v=t1cUvOlClfI

1.  Why do people move from rural to urban 
areas like Beijing? 

2.  What has happened to the traditional 
family structure due to this migration? 

3.  How is poverty defined in China? 

4.  What impacts people from rural 
communities living in urban areas? 

5.  What impact does this type of migration 
have on family life and population in China?

https://www.youtube.com/watch?v=enwv7gVJtSM
https://www.youtube.com/watch?v=t1cUvOlClfI
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FOCUS STUDY CHINA:  
FAMILY LIFE AND POPULATION CHANGES

(f) Marriage and divorce https://www.youtube.com/watch?v=XwBJJoP8j48

1.  Why is marriage important to the family 
structure in China?

2.  Why is divorce unacceptable in some areas 
of China?

3.  What role does Shame play in marriage and 
divorce?

4.  What role does divorce have on traditional 
family structures?

Summary activity
Task 2: From the viewing activities in Task 1 complete the summary activity below on the 
continuities and changes relating to family life in China. Additionally try to consider which 
depth study related concepts that these examples demonstrate. 

Syllabus area      Continuities    Changes Depth study related 
concepts

Family Life 

https://www.youtube.com/watch?v=XwBJJoP8j48
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FOCUS STUDY CHINA:  
FAMILY LIFE AND POPULATION CHANGES

Task 3. From the viewing activities in Task 1 complete the summary activity below on the 
changes relating to the population of China. Additionally try to consider which depth 
study related concepts that these examples demonstrate. 

Syllabus area           Changes Depth study related concepts 

Population 
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THE FUTURE AND RWANDA
HSC Core: Social and Cultural Continuity and Change

Kendra Bruseker, Oakhill College, Castle Hill

Syllabus Content
The near future (5 to 10 years) 

Students are to: 

• determine current trends and suggest 
probable future directions for the aspect 
of the country studied in the focus study 

• evaluate the impact and implications for 
the aspect of the country studied of: 

 – likely changes 
 – probable continuities  

• predict the importance of technologies  
to the country studied. Related concepts

Continuity, change, tradition, modernisation, 
westernisation, empowerment, beliefs and 
values, sustainability, cooperation and conflict

Rationale
The following resource aims to support students in the exploration of the ‘near future’ in their core 
country study of Rwanda. Often students are overwhelmed when asked to evaluate the impact 
and implications of ‘likely changes and probable continuities’. Therefore, scaffolds such as the one 
below can be helpful in breaking down probable future directions, whilst building upon existing 
knowledge and understanding of current trends in the aspect of the country studied. E.g. gender 
roles and the status of men and women 

Syllabus Outcomes
H1  evaluates and effectively applies social and 

cultural concepts 

H5  analyses continuity and change and their 
influence on personal and social futures 

H9  applies complex course language and 
concepts appropriate for a range of 
audiences and contexts 

H10 communicates complex information, ideas 
and issues using appropriate written, oral 
and graphic forms

Learning Intention Success Criteria
• determine current trends and suggest 

probable future directions for the aspect of 
the country studied in the focus study 

• evaluate the impact and implications for the 
aspect of the country studied of:  

 – likely changes   
 – probable continuities 

• predict the importance of technologies to the 
country studied.

Analysing current trends and statistics, students 
are able to predict possible continuities and 
changes in Rwanda
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The Future and Rwanda

THE FUTURE AND RWANDA

1. Outline three current trends in Rwanda 
– one for each Micro, Meso and Macro 
levels of society. 

 You may want to use the following to 
help you identify a range of examples. 

a. Human Rights Watch 2019 

b. Kagame’s Rwanda is still Africa’s 
most inspiring success story

c. Is Rwanda in line to become one of 
Africa’s major tech hubs?

Current Trends

Micro

Meso 

Macro

2. Suggest and justify a probable future direction for each of the current trends you suggested 
above. 

3. Evaluate a range of likely changes and probable continues in Rwanda using the table below: 

Likely Changes
Men will continue to modify 
their perspectives on gender 
equality

How?  Provide examples

Traditional perceptions 
associated with toxic 
masculinity will be 
challenged leading to cultural 
reform.

Why? Provide examples

Increase in modernisation 
and westernisation
Eg Rwanda will cement itself 
as the tech hub of Africa. 

What do you mean?  Integrate elements of modernisation and 
westernisation? 

https://www.hrw.org/world-report/2019/country-chapters/rwanda
https://www.aljazeera.com/opinions/2019/10/21/kagames-rwanda-is-still-africas-most-inspiring-success-story/
https://www.aljazeera.com/opinions/2019/10/21/kagames-rwanda-is-still-africas-most-inspiring-success-story/
https://bigthink.com/technology-innovation/rwanda-tech-hub
https://bigthink.com/technology-innovation/rwanda-tech-hub
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THE FUTURE AND RWANDA

Likely Changes
Increase in enterprises and 
businesses.

What type of enterprises?  Why?

Rwanda will become a 
middle-income country by 
2035

What does this mean? How will this impact the population as a 
whole? Women?

Broader access to 
technologies in schools

What impact will this have on gender policies? Post-secondary 
education? Socio-economic status of students and families.

More English speaking – 
taught more in rural schools

Statistics/evidence + Why?

Increased urbanisation eg 
new business and buildings, 
more involved in trading 
goods

Statistics/evidence + Where are the people coming from?

Probable Continuities

You said What else you need to say...

Traditional cultural practises 
will continue to grow - 
Imigongo, Intore dancing , 
basket weaving etc.

Describe this freedom and individualism in more detail.

More women as leaders 
across the micro, meso and 
macro sphere

Why?
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THE FUTURE AND RWANDA

Probable Continuities

You said What else you need to say...

Family unit remains 
important in society 
(continuity)

Why?

Attitudes that promote toxic 
masculinity will continue to 
exist (continuity)

Why?

Burden of work in the private 
sphere will still be managed 
by women (continuity)

Why?

Rwanda will continue to be 
a semi-authoritarian state 
(continuity).

Why? What impact, if any, will this have on the population?

Cultural lag will continue 
to impact boys and girls in 
education. When money is 
tight (secondary)
• Boys to school
• Girls stay in the home

Why?

ABOVE: Rwandan traditional dance. Source: Wikimedia Commons
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In the near future (next 5-10 years) 
technologies WILL continue to be important 

for Rwanda

In the near future (next 5-10 years) 
technologies WILL NOT continue to be 

important for Rwanda

Point + evidence/examples Point + evidence/examples

Point + evidence/examples Point + evidence/examples

Point + evidence/examples Point + evidence/examples

THE FUTURE AND RWANDA

4. Discuss the extent to which technologies in the future, will continue to be important for 
Rwanda (points for and against)

The view across Kigali in Rwanda at night. Source: Wikimedia Commons, Tom Corser www.tomcorser.com
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PERSONAL REFLECTION EXERCISE
Research Methods: Personal Reflection
HSC Core: Society and Cultural Continuity and Change

Steve Baker, St Ursula’s College, Kingsgrove

Syllabus Links
The nature of social and cultural research 
methods 

Students develop knowledge and understanding 
of research methods by examining: 

• the features of primary and secondary 
research 

• the nature and characteristics of 
quantitative and qualitative research 

• the characteristics, strengths and 
weaknesses of the following research 
methods:
 – personal reflection

Rationale
Personal reflection is an aspect of the HSC core syllabus which, as a research method, students would 
not have explicitly covered in the Preliminary course.

Personal reflection can be somewhat difficult to comprehend. It is not just a matter of writing a few 
personal thoughts about how one feels about an issue; rather it involves statements, commentary 
and analysis of tangible qualitative evidence related to personal encounters such as journals, 
diaries, essays, blogs, poems, photos, memoirs, mind maps and so on. In this way, it is a systematic 
research method. In the HSC Core: Social and Cultural Continuity and Change unit, students are asked 
to examine its characteristics as well as its strengths and weaknesses. Within the HSC Core: Personal 
Interest Project (PIP), a student may also use personal reflection as a primary research method. 

The following exercise aims to provide students with the opportunity to deconstruct and apply the 
research method of personal reflection. 

Syllabus Outcomes
H6    evaluates social and cultural research 

methods for appropriateness to specific 
research tasks

Personal Reflection: The use and evaluation of personal experiences and values to 
demonstrate analysis and interpretation of data in the context of the research focus. 

(Society and Culture Syllabus, Glossary, (2013), NESA, p.56)
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PERSONAL REFLECTION EXERCISE

Sample Personal Reflection
Read the following extract and answer the questions that follow

‘’If there is one thing that COVID-19 has taught us, it is that what we expect to be ‘normal’ can well be 
very subjective. My preferred hobby - traveling overseas - was stymied indefinitely, so the next best 
thing seemed to be unearthing old photo albums and travel diaries.

Better than the very few indistinct photos that were actually taken, were the clear and evocative 
images manifestly real in the scribblings of my travel diaries, all 70 of them. (One day I am certain that 
they will find their way into a museum.)

What follows is my recollection of my very first trip to Rome and its environs. It is not only an insight 
into a past holiday, it is more a reflection on a different way of life – that of the mid-1970’s - which 
reminds me of days of staying at home as a teenager, not doing too much: something that society 
recently has realised during its lockdowns.

So, let me take you on a trip back to January 1977. A land of refreshing Blue Bow Lemonade and 
crunchy Chokito chocolate bars.  At that time, when you asked someone the inevitable summer 
question, ‘what are you doing in the holidays, mate?’ you certainly didn’t get the near-contemporary 
response such as ‘Hawaii’, ‘Bali’ or ‘Fiji.’ It was more like ‘um, Coffs’; ‘um, the Gong’ - or most frequently – 
‘um, nuthin.’

I was just about to embark on a six-week trip to Italy: something as rare then as getting a cappuccino 
that wasn’t powder, hot water and Carnation milk. In 1977 people just didn’t go overseas for a 
holiday, yet I had just spent a ridiculous $1800 on a Qantas return flight. Until recently, you would 
be considered a lightweight if you had to spend this much on a trip to Europe when it typically costs 
about $500 cheaper in internet-airfares land. Let’s put things into perspective. I was 20 years of age, 
doing an Arts course at University, and working two part-time jobs to scrape up this monumental 
fare. Then, a trip to the movies cost $2 only. A fish-and-chips lunch was $3, with an extra 20 cents for 
a soft drink. I was working two part-time jobs: as a drink waiter by night and as a shirt salesman at a 
department store every Thursday night and Saturday morning (shops closed at midday!) I had just left 
a fast-food outlet – originally working for $2.22 an hour – fed up with the smell of hamburgers.

For a time, I was an usher at the Minerva Theatre, Kings Cross. My father had ‘put on’ a number of live 
performances: the best one being that of dancer, actor and singer Ginger Rogers. Getting paid to watch a 
Hollywood icon was even better than watching Bill Collins’ Golden Years of Hollywood on a Saturday night.

It all went into my little bank passbook slush 
fund (savings fund). The bank teller actually 
wrote the deposit by hand (and signed it).

 I had at one saintly light-bulb moment 
thought of Rome as a possibility in 1975: 
the official ‘Holy Year.’ The eventual catalyst 
to going to the Eternal City was that our 
local priest – and good friend – Father T was 
studying in the Vatican, and offered to do 
the ‘From Rome with Love’ deal. He was the 
original Trip Advisor.

The Minerva Theatre, Kings Cross in the 1940s.  
Source: https://dictionaryofsydney.org/entry/the_min-
erva_theatre_and_metro_kings_cross
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My brother Tim was my Roman Holiday partner. My preferred guidebook was ‘Europe on $10 a Day’ by 
American Arthur Frommer who obviously didn’t do too well at sums to come up with this figure.

True, at the time, a pleasant Roman ‘pensione’ (hotel) – a room with bed only - cost 500 lire: about $5, 
but a Roman meal with primo, secondo, dolce and vino cost twice that. We have always loved the idea: 
better to sleep in humble surroundings than go without a good Italian nosh-up (meal).

Because there was so little information other than our next-door neighbour’s photos, this was the 
quintessential play-it-by-ear trip. This is really another way of saying that we didn’t have a clue. 

In terms of packing, we purchased ‘lumber jacket’ coats, oversized shoes, and took lots of travellers’ 
cheques, all ready for the Banco di Spirito Santo (what else would Rome’s main bank be called?) We 
eschewed beanies and earmuffs, by virtue of having a very healthy head of seventies-style hair. We only 
needed a visit to the barber every six months.

There were no ‘wheelie’ suitcases; in fact, our carry-on luggage was what was ambiguously called 
an ‘overnight bag’, which was appropriate for a 30-hour trip. We took ‘long-johns’ to wear under our 
trousers: to put them on was the equivalent of getting into a wet suit. They did keep our skinny legs 
warm, so long as we didn’t forget to take them off at night with the central heating, otherwise, our legs 
would feel as if they were pushed into some industrial-type toaster.

A visit to the airport to farewell somebody was a very special outing: one had to ‘dress up’. There was 
even an open observation deck with a makeshift telescope that faced the tarmac: not sure how that 
would go these post - 9/11 days.

Checking in was very streamlined: the big question was ‘smoking or non-smoking?’ It really didn’t 
matter, as in-flight the waft of cigar smoke would find its way to your seat and wake you up. Other 
than making sure that you didn’t take weapons on board – I’m thinking ‘Airport’ and the follow-up film 
‘Airport 1975’ where the air hostess flew the plane – there was no security as such.

Onboard, the service was very attentive. Food – in plates and with cutlery – and drinks – even including 
cognac glasses – was abundant and plentiful. I was so excited with the first lunch that I put cottage 
cheese in my coffee instead of sugar.

In-flight entertainment was another thing. I use the word ‘entertainment’ very loosely. Passengers were 
issued with a stethoscope-like attachment which was inserted into the very pit of one’s eardrum that 
gave a fairly limited array of music and humour, punctuated by lines such as, ‘sit back and relax, not 
that you can go too far.’ After the last of the after-dinner mints, a steward deftly flipped a screen in each 
section of the cabin to reveal the flight’s one-and-only movie. To be fair, I say ‘movie’, because the next 
time the steward-usher did the same thing, we entertainment-starved passengers only got a TV show 
(‘’I Spy” and ‘’Colombo’’ were favourites)

The stopover in Singapore was to be our first stop, but we took so long organising ourselves that we 
missed the chance. ‘’Stopovers’’ did not mean a change in aircraft: it meant that the plane was just like a 
bus – you hopped off for a drink and got back on. We were a bit quicker with the Bangkok whistle-stop: 
meaning that stepping onto Thai soil makes Thailand the first’’ official’’ country I’ve visited; my next visit 
there would be four years later where I would buy my famous Thai tie.

For anyone who has travelled overseas, the most mystifying experience surely must be the carousel. 
Even now, I am perplexed as to the lax arrangements in security: rarely does anyone check that the 
crunched-up piece of paper on one’s pocket matches the flimsy bag tag. Who’s to stop someone 
running off with a much more attractive bag? (Actually, this did happen to me in Frankfurt in 1979)

‘Welcome to Rome’, lyrical words from Father T. Within 24 hours the advice was, ‘write a travel diary. 
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Otherwise, it will become a mélange of events.’ 

The best advice ever. If I had relied on photos for a recollection, I would have had very blurred 
memories. Taking photos then was a matter of aiming a camera and waiting for the results from the 
chemist who processed photos as well as scripts.

What follows is an excerpt of each of the 70 diaries. My memories could be fading, but not the words 
from my Bic biro.

 Italy and environs: 16 January – 3 March 1977

‘’Roma e Roma e basta’’. Rome is Rome: enough said.

Imagine discovering for the first time - and experiencing them all at once – all that one now takes 
for granted: pizza, gelato, mineral water, cappuccino, blood-red oranges, artichokes, pastries such as 
profiteroles and cheese such as gorgonzola. And any bread that wasn’t sliced white. Then, add the 
specialties such as spaghetti with clams, roast kid, and a fanciful pasta such as bombolotti.

Imagine going from St Mel’s Campsie (I still don’t know who St Mel was or is) to St Peter’s Basilica.

Imagine studying First Level Art in Sixth Form with a love of Renaissance art and seeing Raphael’s 
‘Transfiguration’ in the extravagant Vatican Museums (I was transfigured by gazing at it for 40 minutes).

Imagine being a monolinguist, and then going to sleep with phrases just as ‘posso avere un mezzo litro 
di vino bianco’ and ‘mi chiamo e Stefano Fornaio’ percolating in my espresso machine of a mind.

Imagine being a movie buff, and seeing Fellini’s ‘Amacord’ at an intimate cinema in Rome – the 
Pasquino – albeit in a cinema full of locals puffing and commenting on every scene.

Let’s not detract from the other places visited outside of Italy: the south of France and Switzerland. Yet, 
despite these charms and wonders – and that of the rest of Italy – it is Rome that will also be associated 
with ‘viaggo numero uno.’ I have to agree with Audrey Hepburn when she declares that Rome is the 
highlight of her ‘Roman Holiday’.

Three Roman experiences, in particular, stand out.

Seeing the Tomb of Raphael at the Pantheon with its epitaph is the sort of final wording that most 
people would die for. 

‘’When he was born, Mother Nature feared to be outdone. When he died, she too feared to die.’’ 

Slurping spaghetti and clams, before the main course of roast kid and then gooey cake and ice cream 
was enough for me to ‘souvenir’ (take) the menu and later laminate it.

Da Ciceruacchio was a prison in Trastevere – across the Tiber River – where waiters donned striped 
prison garbs. Our favourite was prison waiter number 5001. Not sure if you could get away with 
it nowadays. A group of minstrels did the rounds whilst one was chomping on grissini; we always 
requested the song ‘Vecchia Roma’, the Roman equivalent of Tommy Leonetti’s ‘My City of Sydney’ (the 
song the routinely closed Channel 7 each night of the end of transmission).

Listening to music at a ‘salotto musicale’ in an intimate space, seated next to the pianist, featured an 
array of musical items starting at 10 pm, accompanied by a gin and tonic (which we sipped for four 
hours).

The person behind the microphone – performer, songwriter, poet, linguist, philosopher – was Enzo 
Samaratini. Enzo deftly captivates a small audience with his philosophies of life with his profound lyrics 
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and serene guitar. Every now and again there is someone who touches your life and the mere thought 
of such a person brings a radiance to your everyday life. Enzo Samaratini is such a person.

Truly quintessential experiences.

The diary entry for Friday 21 January 1977 reads as follows:

‘’Took a trip to the Bank of the Holy Spirit for reimbursement.

Down main street to see the Pantheon – listened to its description – saw Raphael’s tomb, signed the 
Pantheon’s book.

Along the Templi Repubblicani (cats roam the ruins) to Teatro Marcello – ‘’mini Colosseum’ with houses 
actually constructed against the monument’s walls!

Long walk to St John Lateran’s, along with Via S Giovanni. What a cathedral! Marvellous rendition of the 
apostles in statue form flank the 2 sides of the nave. Apse includes Byzantine mosaic. Transept includes 
some of the Last Supper’s table. Bronze door from a Senate building from early Rome, forms the main 
entrance.

Visited San Clements. Original Roman rooms. Maze of underground excavations.

Then, the best meal I’ve ever eaten! Bombolotti al modo mio; turkey and French fries; ice-cream cake; 
superb red wine (a first) and still mineral water (also a first) at Da Giovanni at Hadrian’s Bridge!’’

Other than Roma, we were fortunate enough to have visited Firenze, Assisi and Venezia. We had one 
specific reason to see Venice: to find the elusive Dwarfie Lady.

Previously, we had seen a film entitled ‘Don’t Look Now’, a 1973 Nicolas Roeg film. In it, –spoiler alert 
– the villain of the piece is a diminutive woman wielding a long knife who stalks the canals, and is 
mistakenly confused as the dead child of Donald Sutherland.

As a result of this preoccupation, we set about scouring the canals of Venice, closely examining every 
smallish person who was clad in red.

This added a spooky dimension to a captivating situation. It was almost as if we really expected the 
DwarfIe Lady to appear.

Eschewing the overpriced and extravagant gondolas, at least we were able to crisscross the Grand 
Canal on a more humble version to the markets each day to buy an ‘etto’ of cheese, salami and olives. A 
bit different from my routine peanut butter sandwich for lunch.

Florence – Firenze sounds better – was notable for the first pair of boots that I owned: I liked them so 
much that I went jogging in them (all good practice for my second City-to-Surf race that year).

Assisi featured the hospitality of a convent’s accommodation and the rose bush without thorns where 
Francis was tempted; Milan the feast of Da Vinci’s The Last Supper; Aosta the snow-covered Monte 
Bianco (better known as Mount Blanc) and Sienna a cathedral so beautiful that I actually drew it in my 
diary. 

Meeting Father T’s relatives in Piedmont was a chance to experience Italian hospitality at its finest. The 
food was so fresh that even the trout was awakened from its daze in a little pool to be unceremoniously 
clobbered before it sizzled in time for lunch.

Outside of Italia, we ventured to Switzerland for a day trip for lunch, and to the south of France: little 
did we know that Tim would be writing crime fiction very near Nice one day!
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It was the quintessential travel experience: visiting France by day and staying in Italy at night. The city 
of Ventimiglia was perfect for gnocchi and bed, whereas the city of Nice was perfect for art and culture.

Here is my diary entry for Monday 21 February 1977:

‘Departure for Ventimiglia – the border town between Italy and France. We left Turin at about 10 and 
had a real madcap trip on the way day down to Savona (we were extremely high-spirited, perhaps it 
was the Piedmontese food). We waited a while at Savona, then picked up another train that would give 
us our first glimpse of the Mediterranean Sea. Hopped on a German compartment (this was hooked 
onto the train: second class and red interior) The coast trip was wonderful because we got a great 
view of the majestic Mediterranean lapping up against the beaches (90% desolate – rock and pebble – 
hardly any sand)

Arriving at about 3pm, we checked into a very economical and worthwhile hotel. We changed and I 
tried the squirting shower but with no results. There was no shower curtain and no drain, so the water 
seeped out and into the bedroom! After the mess was cleaned up, we made tracks to the border, which 
I thought was very exciting. We went through passport control into the French section of the platform 
(technically still in Italy though), caught the train, went through a tunnel, and ‘viola’: France! The first 
view of the French Riviera (by night) through another long tunnel and, Monaco – what an impression! 
Dreamy lights adorned the water. The walk around Monaco and down to the casino was pure magic. 
Dined at the Louisiana Bar and tried terrene and a pepper steak. Took the train back across two borders 
to Italy once again.

After a customary trip to the Trevi Fountain, being given an Enzo record from Father T and hearing 
the same in-flight program and seeing the same movies on Qantas, it was back home with an Italian 
accent.

I started planning for my next trip as soon as I returned’.

Consider the following question in relation to the personal reflection:

1. In terms of personal reflection, how does the passage qualify as a valid example? Why?

2. How does the author indicate a ‘reflection within a reflection?’

3. What conclusions does the author arrive at upon reflecting?

4. In terms of change over time, what aspects does the author indicate are most prominent? What do 
you think are society’s main changes as indicated in this passage?

5. What aspects of continuity are prevalent? Are there similarities with what you have experienced in 
terms of travel?

6. How are references to popular culture utilised? Is it effective?

7. Have you ever written a travel diary or journal? If so, has it been a useful exercise? Why or why not?

8. What advantages and disadvantages exist in today’s methods of recording memories of travel 
experiences?

PERSONAL REFLECTION EXERCISE
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POPULAR CULTURE ASSESSMENT: 
ANIMATED FAIRY TALES
HSC:  Depth Study Popular Culture

Jessie Forbes, Shoalhaven High School

Syllabus Links
•  The consumption of the popular culture:

 – the relationship of heroes and 
mythology to media and consumption 

• The contribution of the popular culture to 
social change: 

 – how the popular culture expresses 
contemporary social values 

 – the positive and negative impact of the 
popular culture on wider society 

 – the ways in which the popular culture 
has contributed to social change. 

Syllabus Outcomes
H3  analyses relationships and interactions 

within and between social and cultural 
groups 

H5  analyses continuity and change and their 
influence on personal and social futures 

H9  applies complex course language and 
concepts appropriate for a range of 
audiences and contexts 

H10 communicates

Relevant concepts
Society, culture, gender, micro, meso, macro, 
power, authority, technologies, consumption, 
change, continuity, conflict, ideology, 
institutional power, values.

Rationale
The following assessment task aims to examine student understanding of a selected popular 
culture’s ability to generate and contribute to social change. The task provides students to develop 
and creatively express their understanding through numerous student-selected formats. It is hoped 
that through these choices, students can generate meaningful connections between the selected 
syllabus dot points and a more holistic understanding of animated fairy tales as a popular culture.  
A high level student sample has also been provided to assist in clarifying the nature of the task. 
Please note: student permission was sought and provided prior to publishing the sample
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Assessment Task 2
Topic/s: Popular Culture
Date Issued:  09/03/2020 Due Date:  23/03/2020
Marks:    / 20  Weighting:  25% 

Outcomes being assessed:   
H3 analyses relationships and interactions within and between social and cultural 

groups

H5 analyses continuity and change and their influence on personal and social 
futures

H9 applies complex course language and concepts appropriate for a range of 
audiences and contexts

H10 communicates complex information, ideas and issues using appropriate written, 
oral and graphic forms 

Components:
• Knowledge & understanding of course content 20% 

• Communication of information, ideas & issues in appropriate forms 5%

Task Description
Create an overview for a new cinematic production using your knowledge of animated fairy tales 
as a popular culture, and their contribution to social change. This production should aim to bring 
about social change in our contemporary society through the actions or identity of the protagonist. 

Each format will need to express the following details:

• A protagonist that will contribute to social change through their actions or identity

• A brief plot summary

• A sense of time and place

• Rating and indicated target audience

• Animated fairy tale themes and mythology

• Continuity and change (ideology, technology etc.)

Miss Forbes Miss Forbes
Classroom Teacher Head Teacher (R)

POPULAR CULTURE ASSESSMENT: ANIMATED FAIRY TALES

SHOALHAVEN HIGH SCHOOL
Year 12 Assessment Task 
Society & Culture
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Assessment Criteria

FUTURE PRODUCTION FORMATS
Teaser Trailer

You are the producer of Transformation Animations. You must submit a 60 to 90 second 
computer-generated trailer of your upcoming animated fairy tale. The trailer should aim to 
offer insight into the production through such techniques as imagery, camera angles, music, 
text and a narrator. The finished product must demonstrate social change.

You will also need to submit a 1000 word rationale in which you must evaluate how your 
animated fairy tale teaser trailer contributes to social change.  This is not just a description of the 
plot. You must explain and justify your design choices AND discuss a parallel significance with 
contemporary society.

OR
Interview Panel

You are a journalist for Society’s A Changin’ Times. You are to interview an imaginary panel of 
participants who have been involved with an animated film production that has currently 
triggered widespread debate. Your job is to interview three (3) people who have been involved 
in the production or consumption of this film who have prominent roles in society. You must 
include at least one from each category (production or consumption). 

Your interview must submit all questions and responses including a plot summary with a 
minimum of 1000 words. It must evaluate how the animated fairy tale contributes to social 
change. Your response must be submitted electronically.

OR
DVD Cover

You are the head of Once Upon A Productions and must create a hand made or computer 
generated DVD slipcover (actual size required). The DVD cover should aim to provide insight 
into the production through imagery, colour, layout, quotations and blurb (plot summary). 

You will also need to submit a 1000 word rationale evaluating how your DVD Slip Cover’s story 
demonstrates social change. This is not just a description of the plot. You must explain and justify 
your design choices AND discuss a parallel significance with contemporary society.



78 Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

POPULAR CULTURE ASSESSMENT: ANIMATED FAIRY TALES

Marking Rubric
Future Production – Teaser Trailer
You will be assessed on how well you:

• Demonstrate your understanding of the course concepts and terminology. 

• Demonstrate your understanding of animated fairy tales as a Popular Culture.

• Select and represent at least one current aspect of social change.

• Engage in the planning process. 

• Address the requirements of your chosen format.

• Create a contemporary production concept that will contribute to social change.

Criteria Marks

 • Demonstrates extensive knowledge of animated fairy tales as a Popular Culture.
• Clearly identifies and explains at least one contemporary issue of social change.
• Justifies visual and audio cues and discusses their significance in relation to social 

change in contemporary society.
•  Effectively addresses the course content and format requirements of the chosen 

production.
• Presents a well-planned, creative and polished production.  
• The rationale meets the 1000 word requirement.

17 – 20

• Demonstrates substantial knowledge of animated fairy tales as a Popular Culture.
• dentifies and explains at least one contemporary issue of social change.
• Attempts to justify visual and audio cues and attempts to discuss their 

significance in relation to social change in contemporary society.
• Addresses the course content and format requirements of the chosen production.
• Presents a well-planned, creative production.  
• The rationale attempts to meet the 1000 word requirement.

13 – 16

• Demonstrates some knowledge of animated fairy tales as a Popular Culture.
• Attempts to identify a contemporary issue of social change. 
• Addresses course concepts and format requirements of the chosen production. 
• Presents a completed production.
• The rationale does not meet the 1000 word requirement.

9 – 12

• Demonstrates limited knowledge of animated fairy tales as a Popular Culture.

• Might attempt to identify a contemporary issue of social change. 

• Addresses some course concepts and format requirements.  

5 – 8

• Demonstrates very little knowledge of animated fairy tales as a Popular Culture.
• Does not identify a contemporary issue of social change.
• Addresses very few course concepts and format requirements.

1 – 4
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Marking Rubric 
Future Production – Interview Panel
You will be assessed on how well you:

• Demonstrate your understanding of the course concepts and terminology. 

• Demonstrate your understanding of animated fairy tales as a Popular Culture.

• Select and represent at least one current aspect of social change.

• Engage in the planning process. 

• Address the requirements of your chosen format.

• Create a contemporary production concept that will contribute to social change.

Criteria Marks

 • Demonstrates extensive knowledge of animated fairy tales as a Popular Culture.
• Clearly identifies and explains at least one contemporary issue of social change.
• Includes extensive interview questions and responses and demonstrates their 

significance in relation to social change in contemporary society.
• Effectively addresses the course content and format requirements of the chosen 

production.
• Presents a well-planned, creative and polished production.  
• The overall task meets the 1000 word requirement.

17 – 20

• Demonstrates substantial knowledge of animated fairy tales as a Popular Culture.
• Identifies and explains at least one contemporary issue of social change.
• Includes substantial interview questions and responses and demonstrates their 

significance in relation to social change in contemporary society.
• Addresses the course content and format requirements of the chosen production.
• Presents a well-planned, creative production.  
• The overall task attempts to meet the 1000 word requirement.

13 – 16

• Demonstrates some knowledge of animated fairy tales as a Popular Culture.
• Attempts to include some interview questions and/or responses that identify a 

contemporary issue of social change. 
• Addresses course concepts and format requirements of the chosen production. 
• Presents a completed production.
• The overall task does not meet the 1000 word requirement.

9 – 12

• Demonstrates limited knowledge of animated fairy tales as a Popular Culture.
• Might attempt to identify a contemporary issue of social change. 
• Addresses some course concepts and format requirements.  

5 – 8

• Demonstrates very little knowledge of animated fairy tales as a Popular Culture.
• Does not identify a contemporary issue of social change.
• Addresses very few course concepts and format requirements.

1 – 4
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Marking Rubric
Future Production – DVD Cover
You will be assessed on how well you:

• Demonstrate your understanding of the course concepts and terminology. 

• Demonstrate your understanding of animated fairy tales as a Popular Culture.

• Select and represent at least one current aspect of social change.

• Engage in the planning process. 

• Address the requirements of your chosen format.

• Create a contemporary production concept that will contribute to social change.

Criteria Marks

 • Demonstrates extensive knowledge of animated fairy tales as a Popular Culture.
• Clearly identifies and explains at least one contemporary issue of social change.
• Justifies DVD Slip Cover design choices and discusses their significance in relation 

to social change in contemporary society.
• Effectively addresses the course content and format requirements of the chosen 

production.
• Presents a well-planned, creative and polished production.  
• The rationale meets the 1000 word requirement.

17 – 20

• Demonstrates substantial knowledge of animated fairy tales as a Popular Culture.
• Identifies and explains at least one contemporary issue of social change.
• Attempts to justify DVD Slip Cover design choices and discusses their significance in 

relation to social change in contemporary society.
• Addresses the course content and format requirements of the chosen production.
• Presents a well-planned, creative production.  
• The rationale attempts to meet the 1000 word requirement.

13 – 16

• Demonstrates some knowledge of animated fairy tales as a Popular Culture.
• Attempts to identify a contemporary issue of social change. 
• Addresses course concepts and format requirements of the chosen production. 
• Presents a completed production.
• The rationale does not meet the 1000 word requirement.

9 – 12

• Demonstrates limited knowledge of animated fairy tales as a Popular Culture.
• Might attempt to identify a contemporary issue of social change. 
• Addresses some course concepts and format requirements.  

5 – 8

• Demonstrates very little knowledge of animated fairy tales as a Popular Culture.
• Does not identify a contemporary issue of social change.
• Addresses very few course concepts and format requirements.

1 – 4
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Marking Rubric
Future Production – DVD Cover
You will be assessed on how well you:

• Demonstrate your understanding of the course concepts and terminology. 

• Demonstrate your understanding of animated fairy tales as a Popular Culture.

• Select and represent at least one current aspect of social change.

• Engage in the planning process. 

• Address the requirements of your chosen format.

• Create a contemporary production concept that will contribute to social change.

Criteria Marks

 • Demonstrates extensive knowledge of animated fairy tales as a Popular Culture.
• Clearly identifies and explains at least one contemporary issue of social change.
• Justifies DVD Slip Cover design choices and discusses their significance in relation 

to social change in contemporary society.
• Effectively addresses the course content and format requirements of the chosen 

production.
• Presents a well-planned, creative and polished production.  
• The rationale meets the 1000 word requirement.

17 – 20

• Demonstrates substantial knowledge of animated fairy tales as a Popular Culture.
• Identifies and explains at least one contemporary issue of social change.
• Attempts to justify DVD Slip Cover design choices and discusses their significance in 

relation to social change in contemporary society.
• Addresses the course content and format requirements of the chosen production.
• Presents a well-planned, creative production.  
• The rationale attempts to meet the 1000 word requirement.

13 – 16

• Demonstrates some knowledge of animated fairy tales as a Popular Culture.
• Attempts to identify a contemporary issue of social change. 
• Addresses course concepts and format requirements of the chosen production. 
• Presents a completed production.
• The rationale does not meet the 1000 word requirement.

9 – 12

• Demonstrates limited knowledge of animated fairy tales as a Popular Culture.
• Might attempt to identify a contemporary issue of social change. 
• Addresses some course concepts and format requirements.  

5 – 8

• Demonstrates very little knowledge of animated fairy tales as a Popular Culture.
• Does not identify a contemporary issue of social change.
• Addresses very few course concepts and format requirements.

1 – 4

Feedback

Medals
(Areas of strength/ growth)

Missions
(Areas of challenge/  

future improvement)

Goals 
(What can you take away from 

this task to improve on)

Additional  
Comments
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When she made an accidental discovery of a “prison-farm”, Western-Australian born     
Ayesha endeavoured to unmask what the barbed-wire precinct was hiding. Situated at the 

confluence of the Avon and Mortlock Rivers, Ayesha flounders across Mariam- an Asylum 
Seeker from Iran. Bordered by barbed-wire, what do the girls discover about each other’s 

life? And together, can they ameliorate? 
 

  Box Office: 
Budget:
$6,000,000 (estimated)
Gross:
$51,600,000 (AUS)

 

Director:  Solvor Mellemstrand 

Writer:  Julie Mackender 

Voiced by: Cate Blanchett, 
Leonardo Di Caprio, Chris Judd 

Music and sound: Bonnie 
Tyler, Passenger, Ed Sheeran 

Set: Yongah Hill Immigration 
Detention Centre; Northam, 
Western Australia (between 
2013 & 2014) 

See full cast » 

SACDb
Find Animated Fairy Tales, Disney Movies and more… 
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Disney Movies 
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        SHARE  
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           Rate  
           This 

 

 

         

Nominated for 1 Oscar. Another 11 wins & 33 nominations.
See more awards »

 

SACDb

Reviews: 
339 user | 355 critic 
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A story of resilience, passion… and an exploration of prerogatives! – New York Times (2017) 
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Future Production Format – Interview Panel: 

 
Journalist: April Rodda 
Participant Panel:  
Involved in the production: 

® Director: Solvor Mellemstrand 
® Writer: Julie Mackender 
® Soundtrack provider: Bonnie Tyler 

 

Renowed ‘Society’s A Changin’ Times’ journalist, April Rodda, explores Solvor Mellemstrand’s 
recently released Animated Fairy Tale ‘Ayesha Ameliorate’, that has caused widespread debate over 
the social issues explored, the influence of fairy tale ideologies and mythologies and the continuity 
and change evident in the Modern Animated Fairy Tale.  

Rodda interviews the director: Solvor Mellemstrand, writer: Julie Mackender, one of various 
soundtrack providers: Bonnie Tyler and four individuals (Corey Smith, Tanika Jones, Chloe Astin and 
Deng Adut) whom were involved in the consumption of  ‘Ayesha Ameliorate’:  

 

***Start of interview*** 

April Rodda (to all participants):  

Thank you all in advance for devoting your time to participate in this interview about the film 
Ayesha Ameliorate. I will inform you that you do not have to answer any questions you do 
not feel comfortable with… 
Before we begin, does anyone  have any issues with being identified or quoted for the 
purpose of Society’s A Changin’ Times discretion? 

All Participants:  

No. 

April Rodda: 

So… Solvor, I might begin by asking you what is Ayesha Ameliorate about?  

Involved in the consumption: 

® 12 year old male: Corey Smith 
® 12 year old female: Tanika Jones 
® 18 year old female: Chloe Astin 
® Human Rights Advocate: Deng Adut 
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Solvor Mellemstrand: 

Ayesha Ameliorate is based in the time period of the 2010’s and is about a 15 year old girl 
that comes across a newly-established Detention Centre in her home-town of Northam, in 
Western Australia. She had no idea that this was in fact a Detention Centre... It was at the 
back of one of the main buildings she saw another girl of about her age watching her… She 
walks over and soon enough she regularly visits the girl framed by the barbed-wire… Ayesha 
then learns that they both share a passion for AFL, Mariam is not allowed to play however. 
Without spoiling the movie, Ayesha becomes the hero, saves the day and yes, we do have a 
happy ending (laughs).  

April Rodda: 

Now, before we go any further- this question is open to everyone… Why do you think Ayesha 
Ameliorate has caused such widespread debate? 

Deng Adut: 

I believe that ahh… it’s because of the social issues that have been so clearly outlined in the 
film. Maybe… to some Australian’s they are so intolerant towards asylum seekers, that they 
hold denial now that this has been exposed in an Animated Fairy Tale. 

Chloe Astin: 

I think that it has caused so much debate because of the divide between people, of what they 
think is right and fair and what is not… I don’t think that everyone agrees exactly on what a 
human rights ‘breach’ is. 

April Rodda: 

Yes, yes, interesting answers thank you. Well, I must ask the question everyone will want to 
know… What does ‘Ayesha Ameliorate’ mean? 

Julie Mackender: 

Well… actually, both words have different meanings. ‘Ayesha’ means “she who lives” and we 
thought this reflected Ayesha in the film as she sets no boundaries as to what she achieves… 
And ‘Ameliorate’ actually means making something that is bad… or unsatisfactory better- 
which refers obviously to the life of Mariam and the fellow detainees in the Centres.  

April Rodda: 

Thank you, certainly providing clarity to many people- including myself! 

… Now, in regards to the setting of the film, why was Ayesha Ameliorate set in Western 
Australia? 
 

 



87Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

POPULAR CULTURE ASSESSMENT: ANIMATED FAIRY TALES

6 | P a g e  
 

Solvor Mellemstrand: 

Okay, well… Ayesha Ameliorate- because it focuses on the intolerance and treatment 
towards asylum seekers- in the challenging of fairy tales, it was integral to create a realistic 
nature behind the film and that’s why we chose to incorporate a real Detention Centre in 
Western Australia… that, you know, had real human rights breaches exposed during the time 
in which the film was set. 

April Rodda: 

Oh okay, thank you…If it were alright, may I ask you Solvor, were you happy with how 
Ayesha Ameliorate turned out? 

Solvor Mellemstrand: 

Uhh… as you know April, I have directed various films… but this was actually my first 
animated fairy tale. It was interesting to work with new technologies that have not 
previously been available to the medium of animation… But, as a director I believe, you will 
never be ‘happy’ with how your… or any movies turn out - but I do believe that as a director 
you can be satisfied that all intentions of the film were met. And I do believe that all 
intentions were met. 

April Rodda: 

Would you mind revealing these intentions? 

Solvor Mellemstrand: 

Well, obviosuly the intolerance of the Australian people has been reflected in our treatment 
of asylum seekers. We sign a treaty… call ourselves a ‘signatory,’ yet we deny the human 
right of ‘Seeking Asylum’. The main intention was to use Ayesha, as a role model for 
Australians in their treatment towards asylum seekers, particulary younger children as they 
age. Basically, we intended for this film to contribute to a change in attitude towards asylum 
seekers… A secondary intention we included was the sexism within sport… or AFL as we 
referenced.  

April Rodda: 

Thank you… 
To you Deng, with your expertise in the human rights field, do you believe this animated fairy 
tale has the capability of creating social change… By that I mean changing the intolerance of 
Australian’s towards asylum seekers? 

Deng Adut:  

As you know, I was an asylum seeker as a child… I use to think that I was an unwanted 
specimen… that no one wanted to look after me or my family or even my village in Sudan… 
and in my experiences I am still haunted. I was not subjected to detention centres thankfully 
but I do understand the hardship the detainees endured before they decided to get on a 
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boat… After watching it, personally, I felt empowered, I guess, to “love thy neigbour” 
whether they are in detention centres or not. So in answering your question April, yes, I do 
believe this fairy tale has the capability of creating social change for the better… the better 
treatment and attitude towards asylum seekers. 

April Rodda: 

Thank you Deng… 

Now, this is an open question to you all… Who do you believe will be the main audience of 
the film? 

Solvor Mellemstrand: 

From the directors point of view and from working obviously in the production of the film, the 
targeted audience was those aged between 8 and 16… Also, people with interest in human 
rights breaches and asylum seekers. Obviously with this target audience in mind, I think the 
majority of the audience will be children aged between 8 and 16. 

Julie Mackender: 

….I also believe that a large portion of the audience will be individuals interested in the 
development of animated fairy tales.  

April Rodda: 

Now, as being apart of the target ‘audience’, I might ask you Corey Smith and Tanika Jones, 
how did you feel after watching Ayesha Ameliorate? 

Corey Smith:  

Umm… I didn’t know what a detention centre was before I watched Ayesha Amerliorate. It 
scared me thinking that there could be boys like me in Centres.  

Tanika Jones: 

Well I have a girl at my school that told us about detention centres… Her dad works at work 
one she said… and he tells her that they’re really dirty and they don’t even get their own 
rooms or get to leave to go anywhere.  
But it did make me happy when Ayesha went to Canberra and made the government let 
them go.  

April Rodda: 

Thank you.  
… Julie, can tell us about the challenges or maybe even the issues you came across in writing 
and scripting such an influential fairy tale?… By influential, I am referring to the contributions 
Ayesha may make or  has made towards social change. 
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Julie Mackender: 

Well… as expected, I was writing for the purpose of a target audience primarily ranging in 
ages from 8 to 16. The rating was ‘PG’, rather than G, which allowed me to extend the 
borders more than I would with a ‘G’ movie… I think, the hardest part was to write in a way 
that relayed information clearly to the audience because of the large variation in our 
targeted audience.  
…And also, to remain as a ‘PG’ film, I had to carefully censor the deeper breaches of human 
rights like the rapings for example… so, in writing I addressed the breaches as relating to 
insufficient shelter, medical advice, food and water… To write in a way that was sensitive to 
all possible audiences yet still engage the older audiences and portray the message we 
wanted to get across, was incredibly difficult as you can imagine… 

April Rodda: 

Thank you, Julie- definitely a consideration that must be addressed in the composing of an 
animated fairy tale with such a variation in the target audience.  
…Now, to you Chloe Astin… After watching Ayesha Ameliorate, could you recognise any 
similar themes to any other animated fairy tales… like Snow White and the Seven Dwarfs or 
Sleeping Beauty? 

Chloe Astin:  

Uhhh… well, I noticed that there was a happy ending which most fairy tales have and also, I 
had made correlations with the barbed-wire ‘tiara’ or ‘crown’ thing that the girls wore as 
Mariam and her family left the Detention Centre  and the crowns worn by Disney’s princesses 
like Cinderella and Aurora… but also I think it has the heroism theme too… Like Prince 
Charming in Cinderella, except in this fairy tale it’s a friend that is the hero… an ordinary girl- 
which I think creates an important role model for young girls. They don’t need the “male” to, 
you know, save them or save the day. 

April Rodda: 

Yes, Ayesha Ameliorate definitely is reflecting the new era, so to speak, of animated fairy 
tales. Julie, can you tell us if this was an adaptation of any other fairy tales? 

Julie Mackender: 

With Ayesha Ameliorate, we actually decided to go with something ‘fresh’… something 
‘different’ to the typical fairy tale… but in this, inspiration did stem from Hans Christian 
Anderson’s The Story of Bensurdatu, which originated from Italy and The Red Shoes, a 
traditional Dutch fairy-tale… Also, the friendship between Ayesha and Mariam reflects the 
German fairy-tale collected by Brothers Grimm, The White Bride and the Black One… 
(Turns to Chloe) But as you noticed Chloe, with this fairy tale, we wanted to create a realistic 
role model for the audience that reflected social issues of our time… 
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April Rodda: 

Ahh, you bring me to my next point Julie- a very important aspect to Ayesha Ameliorate, I 
think we can all agree, is the influence the protagonist holds, and the effect this influence will 
have, and has had, on the those watching it… 
Does anyone wish to add any further comments about this? 

Bonnie Tyler:  

Actually April, I would like to… When I was asked for permission to use ‘I Need a Hero’ for 
Ayesha Ameliorate, I assumed that the hero was going to be someone similar to Prince 
Charming; you know, a male that saves the day, saves the princess and they go and get 
married and then live happily ever after… I’m not sure if any of you have heard my song but I 
actually reference the hero as a male, because when I wrote it in 1984, the hereos in life were 
men… You know, the “streetwise Hercules to fight the rising odds…” 

Solvor Mellemstrand: 

Sneaky little reference to your song there too! 

Bonnie Tyler: 

(laughs) …Yeah, well it was my idea of what a ‘hero’ was back then. But… when I went to the 
premiere of the movie I actually realised that the hero was in fact a female! And there was 
no marriage, no romantic innuendos- simply a girl saving the day- saving the life for that 
matter of Mariam and her fellow detainees… and so obviously when I saw this I was 
impressed with the changing role of society, which gives girls a chance to be the ‘hero’ and 
how Solvor reflected this in the movie so well. 

Solvor Mellemstrand:  

Thank you, Bonnie. 

April Rodda: 

Interesting point there Bonnie, this film is defining not only the continuities of fairy tales but 
also the changes as social values shift… 
Now, Julie did touch on it earlier as a challenge in writing Ayesha Ameliorate, do you think 
perhaps that this exploration of the detention centres may be too inappropriate?  

Tanika Jones & Chloe Astin: 

Well…  

Tanika Jones: 

Sorry! 

April Rodda: 

No go ahead Tanika, this is an open interview so feel free to add any comments at any time. 
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Tanika Jones: 

Well, I think that it definitely opens our eyes, like, I knew of what they [Detention Centres] 
were like because of my friend who has a dad that works in one… but I never really thought 
about it too much. I think because I have never actually seen an asylum seeker or… you 
know, heard their story that watching a movie about it that’s a fairy tale helps me to 
understand what its like. 

 Chloe Astin: 

Yeah I agree with you there Tanika… I think the fact that these detention centres are not in 
the middle of Sydney, or anywhere that would be noticed they are easily “swept under the 
carpet”. I guess in a way, they are hidden in real life and this movie helps to show a rising 
social issue of our time… and the fact that it is done through a fairy tale means children of 
young ages can begin to think about this… and also in my personal opinion, the film 
eloquently expressed the brutality of detention centres without being ‘gory’ you know, there 
wasn’t any mentions of suicide or rape or anything that may trigger a child or even teach a 
child something, that ahh… they are not old enough or mature enough to comprehend. 

Deng Adut: 

May I just add… I also believe that this animated fairy tale has incredible strength in getting 
the message across, and still being sensitive towards the audience likely to watch it. 

April Rodda: 

So with this, does anyone think Ayesha Ameliorate challenged the nature of a fairy tale too 
much?  

Tanika Jones: 

It is definitely different to the other fairy tales I have watched, but I think it still falls under 
the category of a fairy tale. 

Corey Smith: 

I really liked it because it was different to other fairy tales, like, it didn’t emphasise that girls 
are supposed to be beautiful or that boys have to always be the hero in the story… I also 
think it had elements that appealed to both males and females, which I feel like I didn’t get in 
other fairy tales like Cinderella- which was based on appealing to female audiences. Like, I 
know the audience of this film will still have more girls but I also think more boys will watch 
this than any other fairy tales.  

April Rodda: 

Thank you for your honest answers here today… Before I go, have any of you purchased or 
seen any of the ‘Ayesha Ameliorate’ paraphernalia? 
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Tanika Jones: 

Yes! I bought the bracelet for me and my best friend! 

Deng Adut: 

Yeah, I have seen all the paraphernalia in the shops. 

April Rodda: 

(laughs)…Thank you again all for your participation today- this will now be passed on the the 
editing team for Society’s A Changin’ Times. 

 

***End of interview*** 
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Future Production Component - Rationale: 

Character List: Character Analysis: 
Ayesha Greene Protagonist  

• Western-Australian born 
• Aged 16  
• Curious- how she discovers the detention centre and eventually what it hides 
• Prominent Australian Football League (AFL) player. With this, challenges the influence of 

Mariam Abbasi’s socialisation process by teaching her how to play and influencing fellow 
detainees to also play (and accept women can play sport too) 

• Racially tolerant and stands against Discrimination 
• Becomes Human Rights advocate; first child to speak in the House of Representatives 
• “Hero” of the story 

Mariam Abbasi Protagonist in the second degree 
• Born in Iran. Family sought asylum in Australia in 2006 (arrived by boat without valid 

documentation) 
• Aged 16 
• Has been living in Yongah Hill Immigration and Detention Centre (Western Australia) for 

seven years 
• Relays stoicism  
• Grown up around principle that only males play sport (therefore she does not play AFL 

with her brothers) 
Kelish Abbasi Brother of Mariam 

• Oldest brother of Mariam (19 years old) 
• Keen AFL player 
• Agrees with sex-inclusivism in AFL 

Ataubaq Abbasi Brother of Mariam 
• Older brother of Mariam (17 years old) 
• Keen AFL player 
• Disagrees with sex-inclusivism in AFL 

Waleed Abbasi Father of Mariam 
• Traditional view on gender roles 

Ayesha Ameliorate is a modern-animated fairy tale that was influenced by the traditional fairy tales of The 
Story of Bensurdatu (Italian) and The Red Shoes (Danish) as collected by Hans Christian Anderson and The 
White Bride and the Black One (German) collected by the Brothers Grimm. Although Ayesha Ameliorate stems 
from traditional fairy tales, the underlying feature of the animated fairy tale is that of changing social values 
in contemporary society and the subsequent arising social issues that have instigated foundations for conflict 
and therefore will often result in social change. 

Character List: 
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Location and Time: 

Ayesha Ameliorate is set predominantly in the town of Northam, Western Australia; specifically in 
the Yongah Hill Immigration and Detention centre (or “prison-farm” as Aeysha labelled it) and the 
patch that is just out of sight for the Detention Officers behind the precinct (where Ayesha meets 
with Mariam). The Avon and Mortlock Rivers are also a key motif within the fairy tale; the Avon 
flowing North with clear water and the Mortlock flowing East with murky water. The Mortlock was 
the River Ayesha had swum in prior to learning of the human rights breaches (and the sexism in AFL 
within the detention centre). Once the Abbasi family were settled into the town of Northam (as a 
result of Ayesha and Mariam’s devotion to exploiting the human rights breaches), Ayesha and 
Mariam only swum in the Avon River; symbolic for their ‘happy ending’.  

Further, references are made throughout the animation to the House of Representatives (In 
Canberra) as Ayesha exposes human rights breaches (based on Mariam’s experiences), to the Perth 
Airport as Ayesha travels to Canberra and subsequently the Canberra Airport. 

This ‘modern’ animated fairy tale is set between the years of 2013-2014; however, references to the 
past and memories including that of Mariam’s arrival to Australia are saturated throughout the film. 

 

 

• Grateful 
• Family-Orientated 

Lujaina Abbasi Mother of Mariam 
• Naïve  
• Family-Orientated 
• Encouraging  
• Welcoming and grateful 

David Greene Father of Ayesha 
• White supremacist (does not want Ayesha hanging out with Mariam) 
• Protective 

Sonya Greene Mother of Ayesha  
• Family-Orientated 
• Encouraging 
• Protective 
• Welcoming (towards the Abbasi family) 

Patrick Cripps Kangaroo’s Club President (AFL) 
Detention Centre 
Officers and other 
authority bodies 
involved with the 
Detention Centres 

Collective Antagonist 

Fiona Phillips Local Member for Parliament in Northam 
Kevin Rudd Prime Minister of Australia 
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Rating and Indicated Target Audience: 

Ayesha Ameliorate is rated PG (Parental Guidance Recommended) due to the confronting exposition 
of detention centres; although these are censored heavily to suit a younger audience, the 
implications are still noticeable and therefore parental guidance is recommended. For example, the 
“breaches” of human rights, in this film, are only regarding the limited housing, medical attention 
and limited access to adequate food and water not breaches such as sexual assault and torture. 

The target audience for this film ranges from 8 to 16 years. Due to the relativity of the animations 
content to modern society, adolescence may be interested in the portrayal of this through an 
animated fairy tale; a shift from the animated fairy tales accessible to them during their youth (prior 
to becoming a teenager).  

Further, an audience targeted in the creation of Ayesha Ameliorate includes any individual who is 
interested in the social issue of breaches against human rights of Asylum seekers or the sexism in 
sport (as illustrated though Mariam and her brothers). Any individual who is interested in animated 
or the evolution of them would also be a target audience considered in the composing of this film. 

Animated Fairy Tale Themes and Mythology: 
As outlined on page ****, Ayesha Ameliorate is heavily influenced by classic fairy tales and 
mythology; a common theme of animated fairy tales. 

Animated fairy tale themes are those that have obvious inklings to the concept of a fairy tale; 
incorporating both continuities and changes. However, not all themes must be utilised; themes may 
also be contradicted and challenged; a common denominator in Disney’s recent animated fairy tales 
including Moana, where the protagonist is not from European descent. In this, asylum seekers have 
never been in any animated fairy tale and therefore this also challenges the traditional nature of a 
fairy tale. The mythologies and themes outlined below are those reflected and specifically 
challenged in Ayesha Ameliorate: 

1. Dreams and Aspirations 

Dreams and aspirations of not only the protagonist of a fairy tale, but also the other characters are 
the foundations of animated fairy tales. These dreams and aspirations allow the movie direction and 
a ‘happily ever after’ or a challenge of this theme. The dreams and aspirations in Ayesha Ameliorate 
are obvious; 

® Ayesha’s aspiration to discover what is beyond the barbed-wire 
® Mariam’s dream and aspiration to play AFL with her brothers 
® Mariam’s (and her fellow detainees) dream to be settled quickly 
® Ayesha’s aspiration to exploit the human rights breaches 
® Ayesha and Mariam’s dream to live in Northam 
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2. Good vs. Evil (‘Happy Ending’)  

Most fairy tales have a strong sense of justice. The wicked are usually punished severely and the 
good are usually rewarded with a happy ending after ‘defeating’ the evil. Ayesha Ameliorate depicts 
the evil as a conglomeration of the Detention Centre Officers, the Australian attitude towards 
asylum seekers and the Government in their breaching of human rights. However, the ‘evil’ are not 
punished; they are rather educated and informed- which in itself teaches resilience and self-control. 
The happy ending in this story was of course the law reform, addressing of human rights breaches 
and the release and settlement of Mariam and her family. 

3. Intelligence 

Fairy tale protagonists are often required to outsmart antagonists if magic is not immediately 
available. However, Ayesha Ameliorate being a modern-fairy tale and realistic in nature, has no 
magic involved. The protagonist, Ayesha, however does outsmart the Antagonists through her 
exploitation of human rights breaches. 

4. Coming of Age 

Coming of Age in Ayesha Ameliorate is evident in Ayesha’s ability to obtain her license (at age 17) 
and her own bank card in which she uses to travel to Canberra to speak at Parliament House (in the 
House of Representatives) about the human rights breaches in the detention centre. Further, this 
heroism over the course of the story alludes to Ayesha’s coming of age through her initiation of a 
changing social value. 

5. Transformation 

Transformation is a significant theme in the majority of animated fairy tales; for example, Frogs 
become Princes and Princes become Beasts. In modern society, as mirrored in Ayesha Ameliorate 
this transformation can begin at a micro level (her friendship with Mariam) to a macro level (law 
reform and the addressing of human rights breaches nation-wide).  

This transformation can also include the transformation from one mindset or attitude to another. 
Ayesha’s father was an avid supporter of not ‘mixing’ with the Asylum Seekers in the Centre. 
However, once they see the devotion Ayesha holds for her friend Mariam and the breaching of 
human rights, Ayesha’s parents adjust their attitude to the ending of the film where they are having 
dinner together.  

6. Loyalty 

Fairy tales often reward loyalty and seriously punish disloyalty.  In Ayesha’s loyalty to her friend 
Mariam and the quality of life Mariam is subjected to, she is able to transform this and become the 
“hero” (the reward). Ayesha achieves this through exposing the breaches which instigated a review 
upon the treatment of Asylum Seekers to be conducted and subsequently those in Mariam’s “prison-
farm” were processed and settled quickly.  
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Continuity and Change: 

Continuity: 

Continuity is the maintenance of traditions and social structure within a fairy tale.  

Continuities in Ayesha Ameliorate include the ideology and mythology of treating everyone with 
kindness and allowing every an equal opportunity at life, the heterosexual relationships of both 
Ayesha and Mariam’s parents, the reflection of the popular culture of the time in which the 
animated fairy tale was composed (AFL) and the fact in which it was based on traditional fairy tales, 
which begun as folk tales. Further, Ayesha Ameliorate also incorporates the ‘happy ending’ concept 
in that Mariam was settled and the rest of the detainees were settled. 

Change: 

Change is an act or process through which something becomes different as a result of a change in 
social values and expectations. 

In Ayesha Ameliorate, change is a prominent feature as it challenges the classic nature of an 
animated fairy tale. Examples of change in Ayesha Ameliorate includes the inclusion of asylum 
seekers, which has never been included in an animated fairy tale before, the story establishes a 
challenge of fairy tales. Further, through having a female ‘hero’ in the story, Ayesha Ameliorate 
mirrors the change in social values as females can also play the hero role.  
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POPULAR CULTURE ASSESSMENT: ANIMATED FAIRY TALES
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Paraphernalia 
 

Barbed-Wire Friendship Crown

Barbed-Wire Friendship Bracelets 
(in Silver, Black and Gold)Barbed-Wire T-Shirt

Ayesha Ameliorate Poster



99Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

CONCEPT MAPPING –  
              WHAT DO I BELIEVE?
Beliefs & Ideologies

Marshall Leaver, Lifetime Committee Member

Syllabus Content
• the similarities and differences between 

belief systems and ideologies 

• the nature and role of shared values and 
understanding within belief systems and 
ideologies and how this creates meaning, 
purpose and an identity for individuals 
and groups

• how belief systems and ideologies 
express values and beliefs and ways of 
perceiving the world at the micro, meso 
and macro levels

• the nature and role of hierarchy and 
internal power structures within belief 
systems and ideologies

• the process of secularisation in the 
development and extent of belief systems 
and ideologies within Australia.

Syllabus Outcomes
H1 evaluates and effectively applies social and 

cultural concepts

H2 explains the development of personal, social 
and cultural identity

H3 analyses relationships and interactions 
within and between social and cultural 
groups

H10 communicates complex information, ideas 
and issues using appropriate written, oral 
and graphic forms

Related concepts
values, beliefs, customs, worldview, ritual, 
philosophy, secularisation

Rationale
The following personal reflection activity utilises concept mapping and thinking routines to explore 
student identity through beliefs and ideologies. It would be a useful introductory activity for the 
Beliefs and Ideologies unit as it focuses on student connection to the more complex concepts and 
content that will follow. 
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Task One 
1. What are the experiences, values and beliefs that have shaped your life and identity? Create a 

mind map with you at the centre. Map your responses to the issues and questions below as they 
are relevant to your life and your families experiences. Consider:

• What are 3-5 values you hold as very important?

• Give THREE ‘I am….’ statements.

• What are your beliefs regarding, birth, life, death and a life-after-death?

• Do you believe in ghosts and spirits?

• What do you value more: financial security OR salvation?

• What is your religion?

• Do you do or have you ever attended church? Why and why not. Where? When? Why?

• Do you have any experience of different religions other than the one you may have been 
raised in? 

• Have you had a profound worship experience?

• Do you appreciate the distinction between religion and spirituality? 

• Have you ever felt Spirit?

• Have you ever experienced Spirituality? 

• Do you have a clear commitment to an ideology? 

• Identify ‘isms that are you and ‘isms that you are not.

• Do you celebrate Christmas/ Easter/ Eid/ Ramadan/ Passover/ Australia Day? How do you 
celebrate? 

• What are the important rituals for you/ your family at these celebrations?

• Do you pray? Why do you pray and who do you pray to? 

• Do you believe in God? If so, is your God an Interventionist God? That is, can God stop bad 
things from happening to the faithful? 

• Can God be on the TV? On the Internet? On the battlefield? 

• Have you ever experienced/ heard about (in your micro world) the authority of a faith based 
institution? 

• Have you personally experienced conflict in relation to faith/ belief?

• Have you personally experienced an inspiring moment/ insight in relation to faith/ belief?

• Is worship important? Why/ Why not?
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2. Map your responses to the issues and questions above as they are relevant to your life and your 
families experiences.

3. Form random groups of 3-4 to share and discuss aspects of your personal experience and micro 
level story with each other. You only need to share a story you are comfortable with revealing.

Teachers share aspects of their personal experience in these matters of belief, values, 
ideologies and life experiences to role model sharing across the class.

4. Whole class sharing of key examples to these questions with aim of exploring (syllabus details):

• the similarities and differences between belief systems and ideologies 

• the nature and role of shared values and understanding within belief systems and ideologies 
and how this creates meaning, purpose and an identity for individuals and groups

• how belief systems and ideologies express values and beliefs and ways of perceiving the world 
at the micro, meso and macro levels

• the nature and role of hierarchy and internal power structures within belief systems 
and ideologies

• the process of secularisation in the development and extent of belief systems and ideologies 
within Australia.
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FUTURE SCENARIOS FOR SOCIAL 
INCLUSION AND EXCLUSION
The near future – Social Inclusion & exclusion

Marshall Leaver, Lifetime Committee Member

Syllabus Content
The near future (5 to 10 years) 
Students are to: 

• determine current trends and suggest 
probable future directions for the country 
studied in relation to social inclusion and 
exclusion 

• evaluate the impact and implications 
for social inclusion and exclusion in the 
country studied of: 

 – likely changes 
 – probable continuities

Syllabus Outcomes
H1  evaluates and effectively applies social  

and cultural concepts 

H3  analyses relationships and interactions 
within and between social and cultural 
groups 

H5  analyses continuity and change and their 
influence on personal and social futures

Related concepts
Social mobility, social class 

 – socioeconomic status 
 – life course 
 – race and ethnicity 
 – social differentiation 
 – equality 
 – human rights 
 – prejudice and discrimination

Rationale
The following article focuses on using Scenario 
Writing for Inclusion & Exclusion, with a focus 
on the Yolgnu. It explores how to use STEEP 
factors to explore progressive and regressive 
change in imagining possible near futures 
for the group. In order to design probable 
scenarios students need to have a sound 
understanding of a range of current trends for 
their focus study. Follow up scenario planning 
with essay writing practice to apply their 
extrapolated scenarios. 

Poster of Gurrumul  Yunupingu proudly displayed at 
Shepherdson College, Galiwin’ku, Elcho Island NT.  

Image source: J. Sillar
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Change is the alteration in patterns of culture, social structures and behaviour over time. No society can 
successfully prevent change, even though some try to do so… Is change the only constant? (Robertson, p507). 
Why is change so ever present in our lives? There are so many factors which can vary: the environmental, the 
technological, the cultural and social, the economic, the political, the spiritual and the personal aspects of our lives.

Continuity is much less obvious, as we seem to be obsessed by change. Heritage, tradition, way of life are 
equally dynamic elements of our lives. Acknowledging the traditional owners of the Land is about maintaining 
continuity. Whilst, we generally change readily when it comes to adopting technology, it is our values and beliefs 
which can typically take much longer to change. Consider the continuity in the Australian values regarding 
Gallipoli. Legacies and memories can linger longer than lifetimes. 

Time is depicted as an arrow  in the Society and Culture course diagram. Like a sword, the arrowhead must 
have twin edges: one edge is change, the other is continuity. 

Scenario Writing 
“All tomorrow’s flowers are seeds today.” Syrian Proverb

How can we really know the future? What are the possible futures for Australian Aboriginal peoples and 
for the Yolngu in particular? Scenario Writing is a technique for systematically considering a range of 
possible futures. But to do scenario writing well you need to get substantial background information, 
statistics, in fact, have access to expert advice of the current situation in the culture or group to which 
the process is being applied to. 

For example:

• Historical background to in the culture or group from more than one perspective

• Religious and cultural values in the culture or group

• Economic, work and wealth information in the culture or group

• Political, government and authority structures in the culture or group

Specific detailed background information could include:

• Birth and death rates

• Workforce participation and welfare context

• Levels of work availability and general economic situation

• Cost and availability of daily items transported into community

• Housing and numbers of people living in each house

• Literacy and numeracy levels and engagement with education

• Extent of connection to traditional culture and ceremony, as well as impact of Westernisation

• Availability of information and communication technology

• Past, current and likely future Government policies

• Impact of the Intervention.

FUTURE SCENARIOS FOR SOCIAL INCLUSION AND 
EXCLUSION
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From your informed position, the possible range of S.T.E.E.P options are considered to decide which 
TWO factors are going to be the major determinants of the future of country you are studying.

S.T.E.E.P. stands for:
 Social, Technological, Economic, Environmental, Political.

The select pair from STEEP which are the major influences you have decided will shape the future of 
your country of study. Apply your knowledge to the possible futures that might occur if the influence 
of each of these varied from the positive and to the negative.

Applying Futures Scenarios to Social Inclusion and Exclusion 

1. Determine current trends and suggest probable future directions in relation to social  
inclusion and exclusion

2. Evaluate the impact and implications for social inclusion and exclusion, considering likely 
changes and probable continuities?

The Yolngu people of Arnhem Land in the Northern Territory have experienced many changes from 
their traditional culture. They are traditionally a collectivist society who bases their society on Madayin, 
their own constitutional law. Over time, a definite change has been observed due to conflict and 
misunderstanding between the Yolngu and Balanda (traditional word for “whitefella”), often resulting 
in negative developments. More recently, a greater knowledge has developed about the Yolngu 
culture, with both Aboriginal’s and non-Aboriginal’s seeing the importance of preserving the culture. 
However, the future of Yolngu people depends on many variables, particularly technology and social 
changes. 

For Yolngu: two possible major influences on their future: 

1. Technological: specifically roll out of Fibre Optic Cable to bring broadband technology into remote 
communities.

2. Social: in relation to survival of culture and traditional values in relation to changing influences and 
context of westernisation and acculturation. 

See Scenario Diagram page 5
The four possible scenarios outline what life for Yolngu will be like if either of these major influences 
improve or decline. The purpose of this process is to determine which future/s is preferred and then 
set about ensuring that actions are taking to work towards the preferred future being the likely one to 
happen and to avoid those considered inappropriate. 

In brief

The changes within technology and social aspects of the Yolngu culture, and whether they decline 
or improve, have the ability to produce four possible scenarios for the future. Positive improvements 
in both social and technological change (Scenario 1) would allow for the traditional culture to be 
sustained through awareness by new ideas and strategies for communication such as the Internet, 
social media. 

The two scenarios which see the increase in technology (Scenarios 1 & 2) and the application of 
Moore’s Law (the exponential increase through the doubling of capacity of computer technology every 
2 years) would been promoted through roll out of the Fibre-optic Cables via programs like the National 
Broadband Network (NBN) creating a dynamic positive variable for the future of the Yolngu. 
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A decline in social change but an increase of technological change (Scenario 2) would cause 
traditional culture to shrink, due to the assimilation of the Western culture by causing a desire for 
consumer goods or possible problems such as online gambling. 

Scenario 3 identifies a future with a decline in both social situation and capacity to embrace new 
technology, causing isolation and a loss of culture. 

Finally, Scenario 4 would see a growth in social change but increase in technology, leading to a 
complete revival of traditional culture, however isolation from the wider world. 

In detail 

Scenario 1 would allow traditional culture to be sustained through a positive introduction to the 
internet via positive social context of engagements to support schools and promote education, as 
well as promoting health service with options for on-line diagnosis by doctors in major centres like 
Darwin.  This would significantly reduce ongoing transport cost and allow Yolngu to stay connected 
to country and their traditional networks and lifestyle. 

This can already be seen in practice, through the NGO Aboriginal Resource and Development Service 
(ARDS), who use the media such as radio and the internet to help educate the Yolngu on health 
issues. This is a significant issue as the Yolngu mortality rate is four times higher than the rest of the 
population. They also use technology such as the radio that is in Yolngu Matha, their traditional 
language in order to help understanding on key knowledge such as health, economics and politics. 
ARDS has already has a hugely positive response, demonstrating how important technology can be in 
helping issues in equality. Radio is cheap and accessible to remote areas and can be battery powered. 
The possibilities of using the same good lines of communication via net based resources are very 
significant and hold a key to a better future. 

The introduction of a more accessible internet service to the rural communities of the Northern 
Territory could thus continue to have a positive impact. Many Yolngu struggle to understand health 
issues such as kidney problems due to diabetes and alcohol use and abuse. As it is not a traditional 
part of their life many Yolgnu often will not take medication. The internet could be helpful here, as 
it could offer a chance for interactive games or information in Yolngu Matha, on the function of the 
kidney as an example. An initiative similar to this was taken out by the Royal Darwin Hospital, where 
they wrote a book in the traditional language using simple diagrams that were easy to understand.  
By doing the same thing on the internet it would be more accessible and cheaper. 

The Yolngu culture, such as their art, music and language also could be 
supported by Balanda through advancements in technology. Local artist 
or bands could use the Internet to promote their work, which could result 
in both national and global recognition. It can be seen in the past that 
popular culture, such as the films Ten Canoes, and Charlie’s Country or 
the band Yothu Yindi the dance group has helped bring understanding 
and celebration of the culture. The Yolngu group, Chooky Dancers are a 
YouTube sensation and a testament to the successful application of ITC 
to awareness of Indigenous culture. The Chooky Dancers now travel the 
world performing at festivals and their success has been greatly enabled 
by the Internet.

A member of Yothu Yindi perform onstage with didgeridoo at the Sydney 2000 Paralympic 
Games Opening Ceremony. Source: Wikimedia Commons
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Scenario 2 would cause a loss of Yolngu traditional culture due to an interest in the Western culture 
and its emphasis on individualism. Yolngu traditionally are a collectivist society, which work for the 
greater good, where Western cultures typical promote the independence of each person with a focus 
on materialism. In this future, the availability of the Internet could cause this generation to begin to 
desire consumer items and a disinterest in the traditional values of Yolngu. Teenagers especially feel 
the pull between being traditional or assimilating into Western values, especially if they have been 
socialised with an emphasis on materialism. If the Internet did cause this change, the traditional 
Yolngu culture would eventually die out or become homogenised due the loss of information and 
interest. The issues of access on the Internet also have the possibility to impact negatively on the 
future. The availability of online gambling could be extremely problematic, with a high rate of Yolngu 
people already having addictions. This could lead to high issues of debt and the establishment of new 
Government policies, such as the Basics Card. The Basics Card was in response to the belief welfare 
money was not being spent on necessities, but instead feeding addictions. The Basics Card allows 
people to only buy food, clothes etc however, it has been received negatively with 85% of women 
believing it has not changed what they are buying. Reporter Norrie says, “it isolates and stigmatizes 
people, who use the card. It’s a kind of apartheid system”. This example shows that more initiatives by 
the Government could take place if debt from online gambling took place, and cause a more tension 
between the Yolngu and Balanda. 

The most positive option for the Yolngu is Scenario 1, where both technology and social changes take 
place. In order for this future to be a real possibility, a greater understanding and cooperation needs to 
develop between the Yolngu and the Balanda. If positive initiatives such as ARDS, which demonstrate 
the importance of two-way communication take place, the ability for the Yolngu culture to thrive is a 
true possibility. 

See following page for Scenario Diagram version.

FUTURE SCENARIOS FOR SOCIAL INCLUSION AND 
EXCLUSION

Medical Centre at Galiwin’ku, Elcho Island NT. Image source: J. Sillar



107Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

FUTURE SCENARIOS FOR SOCIAL INCLUSION AND 
EXCLUSION

Technological Technological

Social Change +

Change +Change –

Social Change –

Scenario 3: Traditional Culture eroded 
in Isolation:

 – No new technologies but no revival 
in Yolngu way of life. 

 – Stuck in a under resourced world 
with welfare dependency and limited 
ways of breaking this cycle

 – Limited education options

 – Heath diagnosis  reliant on local 
clinics with limited staff who travel 
around the region

 – No interaction with other Aboriginal 
groups.

Scenario 4: Traditional Culture survives 
in return to past era:

 – Limited impact of information 
technology

 – Traditional values and practice 
maintained due to cultural revival 
and leadership by Yolngu Elders

 – No new opportunities for on line 
health or education opportunities 

 – Regressive change with return to 
traditional lands and ceremony

 – Increased use of bush foods and 
medicines , but some conditions like 
kidney disease go undiagnosed and 
Yolngu mortality still significant issue. 

Scenario 1: Traditional Culture thrives in 
Information Superhighway:

 – Positive revival of traditional culture 
through awareness of strength of Yolngu 
culture via social media and www

 – Online technology supports health care 
and effective diagnosis and treatment, 
living and health conditions improve 

 – Culture is acknowledged and rewarded 
with online connections to work 
through  art, music, film, healing, study 
of Yolngu culture by Balanda.

 – Promotion of eco tourism and cultural 
tours bring employment and validates 
traditional culture

 – Youth interested and engaged 

Scenario 2: Traditional Culture shrinks due 
to impact of Information Superhighway:

 – Impact of Western culture and desire for 
consumer items creates disinterest in 
trad values in young Yolngu

 –  On line gambling erodes social 
cohesion

 – Traditional art and customs not passed 
on to next generation due to interest 
in new technology and there being no 
links to past ways of living

 – Fascination with Balanda pastimes, 
drinking, football, shopping online. 

 – Debt burden becomes a real issue for 
Yolngu to improve way of life.
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SURVIVALISTS: THE NEAR FUTURE
Social Conformity & Non-Conformity

Kendra Bruseker

Syllabus Content
The near future (5 to 10 years)

Students are to:

• determine current trends for interactions 
between the subcultural group studied 
and the wider society

• evaluate the impact and implications for 
the subcultural group of:

 – likely changes

 – probable continuities

• predict how the subcultural group may 
interact with and influence society in the 
near future

Syllabus Outcomes
H3 analyses relationships and interactions 

within and between social and cultural 
groups

H5 analyses continuity and change and their 
influence on personal and social futures

Related concepts
world view, deviance, values, group norms, 
group cohesion, perceptions, power/authority

Rationale
The following sequence of activities can 
be used to help students to explore the 
near future for one non-conformist group – 
Preppers and Survivalists. Each activity builds 
upon student understanding of the groups 
interactions with wider society focussing 
on emerging themes such as COVID. The 
activities are structured but student centered 
as they independently conduct secondary 
research to uncover contemporary issues 
related to their case study. An activity like 
this could logically be culminated with an 
extended response writing task, having 
students apply their recently formed 
understanding of the near future. Finally, this 
sequence also provides a valuable example 
of how to design relevant learning intentions 
and success criteria

Unsplash image: Paulo Silva.



109Journal of the Society and Culture Association

CultureScope – Volume 122, 2021

Learning Intention Success Criteria

Determine current trends for interactions 
between the subcultural group studied and the 
wider society 

• Use previous tasks to determine current 
trends and interactions between the 
subcultural group and the wider society

• Analyse these interactions in a chart

Activity 1: Determine current trends for interactions between the subcultural group studied 
and the wider society 

To examine current trends in Survivalism, Google - ‘articles and preppers’ - with a partner, scan the first 
50 articles that appear, recording the year of the article and the theme of the article. Put this in the 
table below. 

2010

2011

2012

2013

2014

2015

2016

2017

2018

2019

2020

2021

1. Describe the trends can you see in this data? Remember, trends are patterns that emerge within the 
data over time.

2. Build your own Bug out Bag – Play the ‘Build a kit game’ from FEMA

3. Discuss the current prevalence of prepping (survivalism) in wider society? 

SURVIVALISTS: THE NEAR FUTURE

https://www.ready.gov/kids/family-emergency-planning/build-a-kit
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Activity 2: Significant Events and Recent interactions with the Wider Community 

Research the interactions Preppers and Survivalists have had with the wider society in relation to 
significant events and Covid-19. 

• Search: Preppers and news articles and covid

Using three included articles, highlighting significant events such as Brexit, Trump and Covid – as well 
as two more recent interactions on your own, identify the nature of the most recent interactions and 
which group norms are evident.

Source Date Details +ve or -ve Evidence of group norms

From COVID-19 
quarantine to 
Brexit stockpiling: 
the British 
‘preppers’ who 
saw trouble 
coming

15/12/20

Doomsday Prep-
pers of the Trump 
Presidency

9/5/20

Preppers were 
considered foolish 
doomsayers before 
coronavirus. 
Now they feel 
vindicated

28/3/20

What do these interactions say about the preservation of group norms and current group cohesion 
amongst survivalists?

https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://www.nationalgeographic.co.uk/history-and-civilisation/2020/12/from-covid-quarantine-to-brexit-panic-what-we-can-learn-from-the
https://asdeller.medium.com/doomsday-preppers-of-the-trump-presidency-dcabad1c624a
https://asdeller.medium.com/doomsday-preppers-of-the-trump-presidency-dcabad1c624a
https://asdeller.medium.com/doomsday-preppers-of-the-trump-presidency-dcabad1c624a
https://www.abc.net.au/news/2020-03-28/coronavirus-fears-see-americans-stockpile-guns/12088298
https://www.abc.net.au/news/2020-03-28/coronavirus-fears-see-americans-stockpile-guns/12088298
https://www.abc.net.au/news/2020-03-28/coronavirus-fears-see-americans-stockpile-guns/12088298
https://www.abc.net.au/news/2020-03-28/coronavirus-fears-see-americans-stockpile-guns/12088298
https://www.abc.net.au/news/2020-03-28/coronavirus-fears-see-americans-stockpile-guns/12088298
https://www.abc.net.au/news/2020-03-28/coronavirus-fears-see-americans-stockpile-guns/12088298
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Activity 3: Summary – Current Trends 

Using the information you have gathered on this worksheet, outline three contemporary trends 
occurring amongst survivalists 

* Think about the group norms, group cohesion, perceptions, power/authority…

1.

2.

3.
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