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MESSAGE FROM THE
CULTURESCOPE CO-EDITORS
CultureScope, Vol 123, 2022
Welcome to the first edition of CultureScope for 2022. Volume 123 aims to acknowledge the
achievements of students and their teachers in Society & Culture. As we start the year tackling the tail
end of the pandemic, we are aware of how important it is to stop and acknowledge hard work and
success through the Society and Culture Awards. In addition to our yearly collection of extracts from
the HD award winning PIP’s, we have a selection of teaching and learning resources curated from
across the Preliminary and HSC course.
A reminder of our upcoming PD opportunities and Student Days:
– Keep on PIPping
– HSC Study Day
Previous PD and Study Day Resources Available for digital purchase via order form: https://ptcnsw.
eventsair.com/sca-nsw-resources-and-publications/scansw-resources/Site/Register
This journal is not possible without the contributions of teachers. With many teachers creating or
modifying teaching and learning materials over the past term can we please encourage you to share
them with your colleagues via a CultureScope submission.
CultureScope is seeking contributions for publication for the end of year volume. We welcome a variety
of classroom activities, articles, assessment tasks, programs and teacher reflections.
For each submission please ensure you:
–– Identify the syllabus dot-point/focus area (if relevant)
–– Ensure references are used throughout
–– Give a brief overview of why it has worked well in your class (teacher rationale)
–– If it is an assessment task, please provide a marking guideline/suggested answers OR student
samples (with permission)
–– Be aware we may need to change pictures/text layout
–– Email attachment to info@sca.nsw.edu.au with the subject ‘CultureScope submission’
–– Provide your name, address and school details within the email

Benefits
You will be paid $$$$ for your submission. For new-scheme teachers, a published journal article counts
for 2 hours (Teacher Identified).
Any other suggestions for resources in future editions are welcome.

Warm regards,
CultureScope Co-editors
Emily Aitken & Amanda Newell
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2021–2022 PRESIDENT’S REPORT

SOCIETY AND CULTURE
ASSOCIATION OF NSW
Louise Dark, Newcastle High School
A very warm welcome to the first edition of CultureScope for 2022 which showcases the successes
of students and teachers of Society and Culture during the past year. It was especially significant to
celebrate these achievements at the HSC Awards evening in March at the State Library of NSW – not
only do these students represent the very best of Society and Culture, they have demonstrated great
resilience during two years of COVID affected learning. Congratulations to these students and their
teachers!
We have a range of professional learning and student events planned for 2022 and will be utilising online
platforms and forums assists in our charter of supporting all teachers and students across NSW. Our first
professional learning event “Reconnect and Renew in 2022” was held at the Gallery Room at the State
Library of NSW – many thanks to our amazing presenters and additionally, the State Library for hosting
us. There were 45 participants in person and 75 who attended online and the event was extremely well
received, with 59 participants completing the evaluation of the day. This feedback was largely extremely
positive and we will strive to use this to help shape our planning for future events in 2022.
Some of the general feedback comments are included below:
As a first year teacher, I thoroughly enjoyed the time spent explaining the areas of focus. It was great that
there was a booklet to accompany the content. Overall, I’ve come out from the PL understanding the
importance of driving concepts and focusing in on certain areas of the syllabus that meet the needs of
my students. Thank you!!
I was very grateful that it was available online as a country teacher attending PD in Sydney can be an
expensive and time taking task. Feel at times very isolated in a country school so very informative
I just want to complement the committee on the organisation and running of the day. S&C for newbies
can be a complex, confusing Syllabus and subject to teach. These days go a long way to “lift the covers”
on the essence of the subject. Thank you.
I love and appreciate the tireless endeavours and commitment of the committee of teachers from the
Society & Culture Association – who are dedicated to raising the profile of this brilliant subject statewide.
Indeed, your magnanimous efforts have assisted many to improve their teaching methods and to
ultimately improve their student outcomes. You have assisted me greatly, as I teach S & C alone in a rural
secondary school far from Sydney, where culturally students don’t favour humanities subjects, with the
exception of Business Studies and perhaps Legal Studies. Thank you, I think you are all wonderful and
deserve praise – It was a most splendid day, very worthwhile and informative.
Information regarding future events will be distributed via email to members and also via our social
media platforms.
• Keep on PIPping – Online sessions during Term 2
• HSC Study Day – Friday 17th June (Wesley Theatre)
• August PD – Date and location TBC
• PIP Day HSC 2023 – Wednesday 2nd November (Wesley Theatre)
We will also use our relationship with the Professional Teachers’ Council NSW and other educational
networks to ensure members are kept current with Curriculum reform updates.
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2021–2022 PRESIDENT’S REPORT
SOCIETY AND CULTURE ASSOCIATION OF NSW
Membership subscriptions play a vital role for a voluntary professional association such as ours. They
enable us to sustain and develop the many important services and professional learning opportunities
we provide. Your ongoing support means that as an association, we can continue to provide you with
the benefits that come with being a valued member of the Society and Culture Association.
Please use the following link to follow the prompts in renewing your membership https://sca.nsw.edu.
au/become-a-member/
I would like to extend my thanks to the 2022 Committee, volunteers who have continually worked
behind the scenes to coordinate the Awards evening, develop resources for CultureScope, administer
the website, manage enquiries, organise and prepare for events and develop the Preliminary exam
2022 that will be released (free) to all members.
I will also take this opportunity to thank you for your continued support in the engagement of our
events and hope you are excited about teaching Society and Culture this year! Your work in developing
sociocultural literacy in our young people helps shape strong and successful futures and is vitally
important.
Louise Dark
President
Society and Culture Association of NSW

CLICK TO REGISTER
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IN MEMORY OF UNCLE MAX
DULUMUNMUN HARRISON 1
29 February 1936 – 11 December 2021
Over many years Yuin Elder and Loreman,
Uncle Max Dulumunmun Harrison has
taken a significant role at the Society and
Culture Awards as well as being involved
in Professional Learning for teachers of
Society and Culture. Sadly late last year,
Uncle passed and is now on his journey
to the Dreaming. The Society and Culture
Association offer our deep respect and
gratitude for his sharing of culture through
his many wonderful reflections, stories and
teachings at our Awards ceremonies and
other events.

Uncle Max at the 2017 Society and Culture Awards

Our Contemporary Context
Turmoil and challenge seem to be the biproducts of our contemporary situation. People are encountering
situations in ways they have not been experienced before, like the vast extent of environmental shock
during the Australian summers of extreme fires and floods and the waves of change resulting from the
corona virus pandemic. We have seen the cultural and political turmoil following the killing of George
Floyd and the rise on a global scale of the Black Lives Matter (#BLM) movements, just as the #MeToo
movement in recent years has confronted so many previously unchallenged conventions on gender. The
globalised world of recent decades in under challenge in so many ways, through impact of invasions,
trade embargos and the rise of regional loyalties that has challenged what were contemporary shared
values of cooperation. How do we make sense of a shape-shifting world?
The questions raised by #BLM has seen diverse responses – I’ve heard people offer ‘but all lives matter’
and ‘I’m so glad I am white at this time’. However, there have been so many powerful stories shared of
black, brown and coloured peoples experiences of prejudice, discrimination and racism at the personal,
societal and the institutional levels. We live in a time when these histories, stories and lived experiences
are being openly shared and there is a call for truth telling. If we truly hold to the principles of:
• Empathy with and appreciation of the diverse beliefs and values of different societies and cultures
• Appling skills to achieve social inclusion and awareness of the issues of discrimination and prejudice
• Having a sense of social responsibility and displaying active citizenship by engaging critically with
social issues, and takes considered action for the welfare, dignity, social justice and human rights of
others at the local, national and global levels. 2
then we genuinely and respectfully need to open our ears, open our minds and open our hearts. Listen
and learn from the voices of those who have lived with oppression as we all need to be informed to
consider the best options for a positive future.
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IN MEMORY OF UNCLE MAX DULUMUNMUN HARRISON

Uncle conducting Smoking Ceremony

Generous Sharing of Aboriginal Story and Culture
Uncle Max lived his life in this contemporary context. He knew from lived experience about the denial
of social justice and human rights. As a young boy he knew to run and hide when one of his totems,
the willy wagtail did a dance which warned of danger – the welfare coming to take children like him
away from his family. He was never stolen but he knew where many Yuin children were taken and the
impact it had on their lives. Uncle solemnly showed me the big house in North Nowra were stolen
children had to live. His anguish at that loss of family, of culture, of language and connection to the
land was palpable but expressed with very few words. Uncle only went to school for a few years. He
recounted the experience of being taught in class that “Captain Cook discovered Australia” and when
he challenged his teacher on this by saying his people where here before Jimmy Cook arrived he was
sent out of class and did not return. Uncle taught himself to read and write and went on to be offered
an honorary university degree, however, he did not take up this offer saying he did not need a piece of
paper to validate his knowledge. For many years he has taught and advised architects in Australia and
in France how to build in harmony with the land and the waters.
Uncle also revealed a place by the beach at Bawley Point where the ground was scattered with rock
flint from making tools with which to harvest shellfish. This place was also the site of a massacre – an
act of absolute prejudice and racism. Again Uncle solemnly shared that story.
There were also times of celebration of culture when Uncle showed our group a large circle of ground,
a Bora ring that had been a place of ceremony for generations, where so many dancing feet compacted
the ground to make it look quite different from the surrounding countryside. However, access to that
Bora ring was limited as it was on private property. How can Australians better show a meaningful
appreciation for the beliefs and values of Aboriginal peoples?
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IN MEMORY OF UNCLE MAX DULUMUNMUN HARRISON
The Land
Inland from the coastal town of Narooma are
two sacred mountains: Gulaga and Biamunga.
The learning journey of walking this country with
Uncle Max has been a truly profound experience.
However, in the 1960s the massive granite tors
at the summit of Biamunga were dynamited to
make way for a television tower. My question
to Uncle was why did people not protest this
desecration of a sacred site? ‘Because we had
no rights back then. We were counted with the
animals prior to the referendum – actually, I like
animals and don’t mind be counted with them
but we had no way we felt we could object.’
Uncle has conducted ceremony to bring the
energy up from deep in the ground to restore
that site. However, the sacred site on Gulaga has
not been desecrated in this way. To experience
the teachings in this place is deeply moving and
profound and the experience serves to redefine
what it means to be a person living on this land,
to connect with land and spirit and to respect
lore and custom.

Uncle Max teaching on the Whale Dreaming during
2007 SCA Professional Learning at Kuring-gai.

The Waters
Uncle Max held the knowledge of how the fish traps at Mystery Bay worked and it was his dream, as the
only person to hold that knowledge, to rebuild them. As a boy, Uncle was told by his Elders to sit and
watch the waters swirling around the rocks which he did for days to learn by observation and without
words. Sadly, this work remains to be done. Another legacy of Uncle’s knowledge and teaching is
the story of Gurruwul – the whale. His book is due for publication in 2022 and brings together stories
from all corners of this land and its waters. It is so significant to share that the songlines that the whale
travels which were once on dry land.
Of many lasting legacies, is Uncle Max’s working establishing Back to Country, a charitable organisation
that works to ‘create a greater connection to Country and promoting respect for culture, with programs
to empower strong Aboriginal role models to achieve positive change in their communities.’ See
https://www.backtocountry.org.au/ A recent Men’s Camp had 75 participants and is a testament to the
strength of culture on Yuin country. These Gurandgi are tasked to maintain culture, maintain strong
connection to the land and to continue to share Yuin lore and Uncle’s teachings.
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IN MEMORY OF UNCLE MAX DULUMUNMUN HARRISON
In Australia, how can we listen and learn from Aboriginal people to respectfully reach out to their lives
and ways of knowing the world? I have had the experience of working with Yuin Elder and Loreman,
Uncle Max Dulumunmun Harrison for many years and through his generous sharing of culture and
ceremony so many people have been able to experience and learn of Yuin beliefs and wisdom. Uncle
gave permission for me to share story which I trust will offer the chance to learn from the wisdom of
the oldest living culture on this earth. For further readings see Uncle’s book My People’s Dreaming. I
acknowledge and pay my respect to Uncle Max, Through the Mother – the earth.

Reference
Harrison, Max Dulumunmun, My People’s Dreaming, 2013, Harper Collins.

Endnotes
1

Uncle’s name, images and story used with permission.

2

from Social and Cultural Literacy, Society and Culture Syllabus, NESA, 2013, p25.

About the author
Marshall Leaver’s career as a secondary school teacher focussed on cultural studies, in particular,
Aboriginal cultures, Indonesia, Timor Leste and Japan. Marshall worked with the guidance of Uncle
Max, the late Aunty Elaine Walker, Aunty Julie Smith and Aunty Janette Blainey to establish the
Biamunga program at Monte Sant Angelo Mercy College, North Sydney which for over 25 years
operated to provide deep and genuine understandings between Indigenous and non-Indigenous
Australians and establish community connections with Aboriginal communities in the Central Desert
(NT) and South Coast NSW.
On behalf of Marshall Leaver and the Society and Culture Association of NSW all payments for
this article were kindly donated to the charitable organisation Back to Country (https://www.
backtocountry.org.au/) It is hoped that this small contribution can continue on the work of Uncle
Max into the future.

10

Journal of the Society and Culture Association

CultureScope – Volume 123, 2022

2021 DR DAVID DUFTY AWARD

Announcing the 2021
Dr. David Dufty Award
for
Excellence in Teaching and Learning in Society and Culture

Dr David Dufty AM (1926 - 2019)
David Dufty was a driving force in bringing Society and Culture into the NSW curriculum. He was the
founding Chair of the Society and Culture Syllabus Committee, a teacher of teachers of Society and Culture
and a Life Member of the Society and Culture Association. David is remembered for his vision and the
creativity and inspiration he brought to the development of Society and Culture as a significant curriculum
innovation in our schools. Those who worked and studied with him remember Dufty as pragmatic,
innovative, revolutionary, reflective and always original and ethical. These qualities have been an
inspiration to so many Society and Culture teachers and are qualities now embedded in the Dr David Dufty
Award for Excellence in Teaching and Learning Society and Culture.
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DR DAVID DUFTY AWARD FOR
EXCELLENCE IN TEACHING AND
LEARNING IN SOCIETY AND CULTURE
Award Recipient – Christina Kalinic,
Stella Maris College, Manly
The following article showcases a series of extracts from Christina Kalinic’s award winning submission for
the 2021 Dr David Dufty Award

LINK TO THE SYLLABUS AND COURSE CONCEPTS
UNIT OF STUDY: HSC CORE – Social and Cultural Continuity and Change
OUTCOMES:
H1 – evaluates and effectively applies social
and cultural concepts
H2 – explains the development of personal,
social and cultural identity

INTEGRATED CONCEPTS:
Related core study concepts:
– Continuity
CONTEMPORARY CONTEXT:
– Use examples drawn from contemporary
society

Personal Reflection:
Each year, our bright-eyed HSC students with new binders and stationary in toe, eagerly record
the definitions to the related core study concepts. Many go on to cross-off the concepts on their
syllabus and record these into their study notes without another look back until HSC Trials.
However, are our students really understanding these related course concepts?
I set myself the task of challenging my students understanding of one specific related core study
concept – continuity. I wanted my students to have an “inside-out’’ understanding of continuity.
In other words, I wanted them to be able to be critical thinkers and demonstrate examples of
continuity across contemporary society. To achieve this, I did a quick class poll using Microsoft
Forms to determine the interests of my 2021-2022 HSC class. This was an excellent tool to gauge
students throughout online learning. From this, it quickly became obvious that my students
were captivated by gender-related issues across our society and culture. From this, I sought out
the work of Sylvia Walby who examines the concept “patriarchy’’. Walby (1990) is an appropriate
choice when examining continuity because she argues that there are six patriarchal structures
that restrict women and maintain male domination.
These six patriarchal structures include: paid work; the family household; the state; male
violence; cultural institutions; attitudes to sexuality.
OTHER LINKS TO THE SYLLABUS:
••
••

Evolutionary change
The influence that continuity and change have
on the development of society at the micro,
meso and macro level

Note:
I found that this resource helped me to
introduce my students to the above syllabus dot
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points. This gave my students a good context as
we delved into these syllabus dot points later on
in the unit.
Furthermore, I found that this resource sparked
potential Personal Interest Project (PIP) topics
for my students too!
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Self-Evaluation – How effectively does this teaching ond
learning resource meet the needs of students?
I have taught HSC Society and Culture for nearly a decade. In this time,I have often feared that
my students only memorised the definitions of related core study concepts and did not entirely
understand them. I wanted to quash this fear! To do this,I set myself a goal –
How will 12.1 S&C demonstrate their understanding of related core study concepts?
With my goal set, all I had to do was meet it. But how was I going to do this? We were in the midst of
an extended period of remote learning. I knew immediately that my teaching practice needed to alter
when addressing this section of the syllabus. I said goodbye to a PowerPoint presentation I had used in
the last few years and started preparing my teaching and learning sequence from scratch. Yes,students
needed a definition of each related core study concept,but they also needed to apply this concept
to contemporary issues in society. This in turn, would help me evaluate a student’s understanding of
related core study concepts.
Student engagement is vital. I always try to include my students in the decision-making process.
Afterall, why are my individual interests any more important than a student’s? I put together a quick
class poll via Microsoft Forms that identified several potential topics. It was clear that my class were
eager to delve into a gender-related issue – 94% of my class voted for this issue. From here, I sought out
the work of Sylvia Walby who examines the concept of “patriarchy”. Walby (1990) is an appropriate
choice when examining the related core concept continuity; she argues that there are six patriarchal
structures that restrict women and maintain male dominance. With my focus decided, I now had to
develop a teaching and learning resource that could be both engaging and easily used by students in a
remote setting.
I have a large Society and Culture class and within this,I have students of varying abilities. To
accommodate varying student abilities, I included clear and concise notes in my teaching and learning
resource. I began this resource with a definition of “patriarchy”. By using the Highlight and Comment
functions on Microsoft Word, we could identify and unpack key words – i.e. “social structures”, “oppress”,
etc. This would give all students an equal entry point to the concept that we examine in greater depth
in the teaching and learning sequence. I also provided my students with an outline for each patriarchal
structure. This again, would give each of my students an equal entry point into each patriarchal
structure. Furthermore,I deliberately constricted myself to 1 x A4 page per patriarchal structure.
Setting myself limits in lesson preparation, also helps illustrate to students the depth of understanding
that they will need to work towards. In addition to this, I had to consider how to meet the needs of my
inclusive learning students. To assist these students, I demonstrated the use of invaluable Microsoft
Word tools such as Dictate and Read Aloud. This gave my inclusive learning students the confidence to
engage in all of the activities throughout this teaching and learning resource.
With any large class,students have preferred learning styles. I worked incredibly hard to accommodate
for this in an online learning environment. Spatial learners benefitted from graphic organisers such
as Y-charts, Venn diagrams and concept maps. Auditory-musical learners benefitted from watching
excerpts of video stimuli and music clips. Whereas, kinaesthetic learners benefitted from creating
videos and advertisements and interpersonal learners benefited from collaborative situations achieved
through breakout rooms via Microsoft Teams. If I were to use this teaching and learning resource
with my next HSC Society and Culture class, I could give students the opportunity to select from a
series of activities. This could better accommodate preferred learning styles. Furthermore, I found it
necessary to provide teacher-directed instructions in multiple formats. Some students respond well
to written instructions, whereas, other benefitted from instructions with diagram explanations. I also
made several video tutorials that students could refer to when using various online learning resources.
Presenting teacher-directed instructions across different mediums, prevented student confusion.
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To measure the effectiveness of this particular teaching and learning resource, I concluded by asking
students to write a written response. This written response required students to demonstrate continuity
through Walby’s (1990) six patriarchal structures. Each student submitted a written response that
sought out to address each of the patriarchal structures. While marking each written response, it was
evident that students had grappled with the teaching and learning resource critically. Some students
even went on to conduct further investigations in their own time. I was truly blown away by the level
of critical thinking in these written responses.
In summary, I believe that I have quashed my fear – my class now truly understand continuity and have
successfully demonstrated it through Walby’s (1990) six patriarchal structures. Perhaps if I wasn’t faced
with starting the HSC Society and Culture course in remote learning, I would never have achieved this.
This experience has inspired me to engage with the syllabus in new ways.

16
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Standard Descriptors – justification
STANDARD ONE: Know students and how they learn
DESCRIPTOR

JUSTIFICATION

1.5.2

I have a large Society and Culture class with students across a full range of abilities.
In online situations, it can become even more challenging to meet the specific
learning needs of inclusive learning students. I have several students in my class
that require extra assistance reading and writing. To assist these students with
their reading, I used the Read Aloud function on Microsoft Word. This allowed
students who have difficultly reading, to have text read out-loud to them. When
text is read out to the students, each individual word is individually highlighted.
This also assists students in identifying the words read out to them. This was
particularly useful when students were introduced to new words and/or phrases
in this teaching and learning resource- e.g. mode of production. [Students added
these new words and/or phrases to their bank of Society and Culture flashcards

1.6.2

Online teaching activities can accommodate students with a disability. The Read
Aloud and Dictate functions on Microsoft Word enable students to actively
participate in lessons. To support students, I organised a Microsoft Teams call
with each identified inclusive learning student in my class. In this conversation, I
explained how to use the Read Aloud and Dictate functions (I shared my computer
screen via Microsoft Teams to do this). While I explained each of these functions,
students followed along on their own online learning device. Furthermore, I
also got each student to test the reading speed on the Read Aloud function. If
the student felt the Read Aloud function read too quickly, I assisted students in
changing the speed to better suit them. These tools improved student confidence
and saw students consistently engaged in online lessons.

STANDARD TWO: Know the content and how to teach it
DESCRIPTOR
2.1.2

JUSTIFICATION
Where possible I always try to incorporate primary research into engaging
teaching and learning activities. I find it particularly useful incorporating content
analysis activities early on in the HSC course; students often choose to conduct
this research method as a part of their Personal Interest Project. In this particular
teaching and learning resource, my students conducted content analysis on two
separate occasions. The first was to quantify the features of the American Girl dolls
that each student created. Whereas, the second occasion, was when watching two
film excerpts surrounding attitudes to sexuality. In the latter, students consulted
the scholarly work of McDade-Montez (2011) prior to conducting their own
content analysis. This gave students the opportunity to see a comprehensive
example of a coding table surrounding sexuality. From here, I broke my class up
into small groups using breakout rooms in Microsoft Teams. Each of these small
groups was then required to develop a coding table for their coding category- i.e.
clothing, body exposure, etc. This was then collated on a shared document and
used by the class.
Furthermore, I try to apply knowledge of the content from other HSC Society
and Culture units where possible. In this instance, I made reference to several
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related course concepts from the Popular Culture depth study – commercialisation,
consumption, commodification, commodity. This application of knowledge was
relevant when students were required to gather and examine advertisements that
sexualise women across different industries- i.e. fashion, make-up, perfume, etc.
Integrating related course concepts across the units helps students create a more
meaningful understanding of the content.
2.5.2

It is necessary to support students achievement in literacy throughout the Society
and Culture course. At the conclusion of this teaching and learning resource I
assigned a short answer question for students to respond to. However, I provided
students with literacy-based resources to support them in this process. At the
beginning of the course, students were provided with a “Language Guide”
booklet that I have personally developed. Students regularly engage with this
booklet throughout the Preliminary and HSC Society and Culture courses. I
included extracts of this booklet (see page 20). Using this resource, students
can begin to plan and respond to any written response question. When I assign
students a written response, they must begin by re-writing the meaning of the
instructional verb. This helps students to interpret and distinguish between the
various instructional verbs. Students are then better equipped at answering the
question because they know the difference between outline vs. explain, etc. In
addition, I provide students with word banks for each instructional verb. Students
are able to refer to these word banks when writing their response. In this instance,
students consulted modality word banks (usuality, supposition ,intensity, degree)
to help them write their written response. These word banks best align with the
instructional verb demonstrate, because students need to illustrate just how
continuous patriarchy has been across society over time.

2.6.2		Graphic organisers are effective teaching strategies to incorporate into teaching
and learning sequences. Graphic organisers help make content relevant and
meaningful for students. I often employ Y-chart’s into my learning and teaching
programs because they encourage my students to reflect on a specific issue. I
believe it is important to incorporate this particular graphic organiser into lessons
because, students at the senior level are often less comfortable with abstract
thinking. However, the Society and Culture course promotes abstract thinking
and personal reflection. In relation to this teaching and learning resource, I got my
students to develop a Y-chart via Visual Paradigm Online when reading, watching
and listening to various stimuli on the patriarchal structure - the state.

STANDARD THREE: Plan for and implement effective teaching and learning
DESCRIPTOR
3.3.2

JUSTIFICATION
Students need to be given opportunities to develop their knowledge, skills,

problem-solving, and critical and creative thinking. In this teaching and learning
resource I utilised the flipped classroom approach on one occasion. This was
a relevant teaching strategy to help students further their knowledge on the
patriarchal structure- the family household. Students had to watch an episode of
Everybody Loves Raymond and record words and/or phrases that demonstrated
Walby’s (1990) patriarchal mode of production. Students used these notes the
following lesson in a learner-generated discussion. Listening to this learnergenerated discussion, it was evident that students had thought critically.
Furthermore, in this teaching and learning resource, I also set my students
“Lockdown Challenges”. One of these challenges required students to de-sexualise
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a song or advertisement that was analysed in class. This involved students
problem-solving and thinking creatively.
3.4.2

In the midst of an extended period of remote learning, I knew it was necessary to
select, create and use a wide range of ICT resources to engage students in their
learning.
Despite learning in an online setting, it is necessary for students to highlight and
annotate their notes. To achieve this online, students utilised numerous functions
available on Microsoft Word - i.e. the Comment function. In addition, students
used Szoter to annotate images online and then re-embed them into their notes.
Furthermore, Microsoft Word also has the Dictate and Read Aloud functions
to support and help engage inclusive learning students in an online learning
environment.
I selected various ICT resources for students to use throughout this teaching and
learning resource. For instance, students used online graphic organisers such as
Venn diagrams, Y-charts, POE’s, etc. to collate information. Students also created
infographics, lnstagram posts and collages using templates available on several
online platforms - i.e. Storybird, Canva, Visual Paradigm Online, etc. These online
platforms engaged students in their learning. Furthermore, students accessed
websites such as American Girl. This website, allowed students to create their
very own American Girl, prior to completing a content analysis activity. This was
a particularly well-received activity by all students in my class. Many students
went on to get their parents and siblings to create their own American Girl doll to
confirm their content analysis findings.

STANDARD FOUR: Create and maintain supportive and safe learning environments
DESCRIPTOR

20

JUSTIFICATION

4.1.2

A learning environment needs to be inclusive and foster positive interactions
between students and teachers. This can be challenging in an online setting.
I found that using IdeaBoardz was an effective way to engage and support all
students, when attempting a written response at the conclusion of this teaching
and learning resource. I set up the Idea Board for the written response and sent
out the URL for students to access this. From this, students were then able to
anonymously contribute to the Idea Board. Anonymous contributions encouraged
students to participate without fear. The Idea Board supported students of all
learning abilities. My inclusive learning students consulted this to help them
organise ideas and develop an appropriate written structure. Meanwhile, my
gifted students were able to bounce higherorder ideas with one-and-other, whilst
sharing scholarly URLs with further information. This resulted in each and every
one of my students submitting a written response.

4.2.2

Word Clouds have become an orderly and workable routine in my classroom
in recent years. Prior to this, I often employed the Round- Robin brainstorming
exercise. With increasing access to ICT technologies, butchers paper in
brainstorming exercises has become somewhat redundant. Without an assigned
classroom, I never had anywhere to hang up these brainstorms and students were
always hesitant to hold onto their large-sized brainstorms. Word Clouds solved
these problems for me. Word Clouds enable all students in the classroom to have
access to the brainstorm and it can be added to throughout the teaching and
learning sequence.
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STANDARD FIVE: Assess, provide feedback and report on student learning
DESCRIPTOR
5.1.2

JUSTIFICATION
It is important to develop, select and use a wide-variety of assessment strategies
to assess student learning throughout a teaching and learning sequence. At
the very beginning of this teaching and learning resource I informally assessed
my students prior knowledge of the term patriarchy using MindMup. I had
introduced this concept to my class in the Preliminary course when examining
the additional course concept gender. However, I could not immediately assume
what my students did or did not know. This exercise quickly informed me that
the majority of my students had a solid understanding of the concept. With this,
I encouraged by students to pose questions that evolved into a relevant and
meaningful discussion. Following on from this MindMup brainstorm, we revisited
the syllabus definition for continuity. Using this, we collaboratively determined
what aspect(s) of Walby’s (1990) patriarchy definition demonstrate continuity.
This was useful to assess students understanding and application of the related
core study concept.
It is also important to assess a student’s understanding of instructional verbs.
Understanding instructional verbs is vital in students being able to successfully
respond to a question. Every few weeks I assess my students understanding
of the instructional verbs. A quick and effective way to assess students
understanding of instructional verbs is using Kahoot.

5.2.2

Timely, effective and appropriate feedback is paramount in students achieving
their learning goals. One strategy I have implemented in my classroom, is
providing students with an A4 exercise book for the sole purpose of writing
Society and Culture written responses. This means that all written responses and
feedback can be found in the one place; this avoids students always frantically
going through reams of notes and resources. I employ peer feedback exercises
in my classroom too; in some instances, as a class we develop a success criteria
to consult when marking. In addition, I regularly take up each students written
response exercise book to give students feedback that is returned to them the
following lesson. Because feedback is given in a timely manner, I find students
are more inclined to act on this feedback. Whether peer marking or teaching
marking, the two-stars and a wish feedback strategy is used. Students need to be
recognised for their strengths (two stars) and work towards new goals (a wish).
Students often re-submit their exercise book with partial re-writes or whole rewrites to a written response. This sees students achieve their learning: goals

5.4.2

Assessment data can be gathered from informal and formal assessment
strategies. I informally assessed students on several occasions throughout this
particular teaching and learning resource. However, I found that including
two short-answer written responses particularly invaluable. This strategy was
particularly invaluable because I could effectively analyse and evaluate my
students understanding of continuity through specific patriarchal structures.
From here, I was able to identify interventions and modify my teaching practice.
For example, employing the Dictate function via Microsoft Word allowed my
inclusive learning students to write and submit a short-answer written response
in an online setting. I modified my teaching practice by employing online
collaborative spaces for students to share their ideas when tackling a written
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response - i.e. ldeaboardz. I also recognised the importance of allowing time for
students to work on planning and writing written responses in class because, I
could provide immediate support and advice throughout the process.

STANDARD SEVEN: Engage professionally with colleagues, parents/carers and
the community
DESCRIPTOR
7.3.2

22

JUSTIFICATION
Establishing and maintaining respectful and collaborative relationships with
parents/carers is necessary for a child’s learning and wellbeing. I found myself in
communication more frequently with parents during the remote learning period.
Parents often expressed a concern for their child’s learning and wellbeing in these
communications. I found it helpful to refer back to concrete work completed
by students to show and discuss with parents. Particularly useful, was the idea
of providing each student with an exercise book to write out their Society and
Culture written responses. Parents could see their child’s attempts at completing
work and were also able to read through peer and teacher feedback. Parents
were often surprised by their child’s eagerness to employ this feedback with resubmission of partial or entire written responses.
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A DOT POINT IN EVERY YEAR 11 TOPIC
– AN OPPORTUNITY FOR VISIBLE
LEARNING/WRITING
Preliminary Course
Syllabus Content
Assess the impact of technologies, including
communication technologies, on individuals,
groups and institutions

Related concepts
Technologies, Communication Technologies

Julian Floriano, Cecil Hills High School
Syllabus Outcomes
P3 identifies and describes relationships and
interactions within and between social
and cultural groups
P5 explains continuity and change and their
implications for societies and cultures
P10 communicates information, ideas and
issues using appropriate written, oral and
graphic forms

Rationale
This sequence of lessons represents a deep dive into best practice in conceptual and literacy
development across the preliminary course. Julian has used a broad syllabus content area as an
example of how to model writing and critical thinking within the Preliminary course, a flexible
approach which can be implemented at any point in the course.

Image source: http://www.pz.harvard.edu/thinking-routines
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Assess the impact of technologies, including communication technologies, on
individuals, groups and institutions
It appears in every Year 11 topic. It is a dot point that can be very easily integrated with others; however,
it is an opportunity to use this dot point as a way for students to see their growth throughout the course.
This idea developed when I noticed that students often defaulted into discussing just communication
technologies on the individual. I use this to provide an opportunity for students to see their
understanding of Society and Culture develop and encourage more abstract thinking throughout the
course. It is also an opportunity to explicitly focus on question response and building writing skills and
confidence.
The lessons incorporate a variety of PZ Thinking Routines1 to help students to not only see their learning
develop over time but also help process and think about the concepts. I run through each lesson
with them and often stop for discussion on the way, however, I make sure to focus on how they are
building their knowledge through their Personal Experience and Public Knowledge.
In a nutshell the lessons cover:
Lesson 1 – The Social and Cultural World
–– Initial Thoughts
–– Define Key Terms
–– Make Judgements
–– Response – 1 – 2 paragraphs
Lesson 2 – Personal and Social Identity
–– I Used To Think/Now I Think
–– Projection Over Time
–– Make Judgements
–– Response – 1 – 2 paragraphs
Lesson 3 – Intercultural Communication
–– Generational Perspectives
–– ALARM Matrix
–– Response – Extended Response
I typically introduce Lesson 1 after we have played with the Fundamental and Additional Concepts.
This is to give them a chance to apply them to a question, a chance for me to explicitly teach about
making judgements and a little writing pre-test. Lesson 2 usually comes after teaching the Agents of
Socialisation, right before the theories. They have just looked at all the agents thoroughly and focused
a lot on contemporary society. This helps to then project into the past as well as postulate about the
future. Lesson 3 is after teaching the impact of communication technologies, again before the theories.
It provides an opportunity to remind students between technology/communication technology and a
chance to write an extended response before starting the Focus Study.
1 PZ’s Thinking Routines Toolbox | Project Zero . Available at: http://www.pz.harvard.edu/thinking-routines
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I would love to know if you try this out or use this as a springboard for ideas! This is just my way, I am
sure someone out there will be inspired to do something similar and why not share it!
Assess the impact of technologies, including communication technologies, on individuals, groups, and
institutions

Assess the impact of technologies, including communication
technologies, on individuals, groups, and institutions

Lesson 1 – The Social and Cultural World
Learning Intention(s):

• To further develop the concept of Personal Experience and Public Knowledge
• To formulate a response to the impact of technologies, including communication technologies,
on individuals, groups, and institutions

INITIAL THOUGHTS: How has technology impacted the world?
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________
DEFINE KEY TERMS: Use the syllabus glossary to help define the key words of the dot point. Create a
symbol or image to help give a visual understanding.
KEY TERM

DEFINITION

SYMBOL/IMAGE

Technology

Communication
Technology
Individuals
(Persons)

Groups

Institutions
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PERSONAL EXPERIENCE: The syllabus states that this is your knowledge from reflecting on your
individual experiences. Using this experience, chose from The Judgement Wall words that you would
use to determine the impact on each subject.

SUBJECT

JUDGEMENT WORD

WHY?

Individuals
Groups
Institutions

RESPONSE: Record a 1 – 2 paragraph answer as if it were a question. Submit your answer for feedback.
Assess the impact of technologies, including communication technologies, on individuals, groups, and
institutions
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
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Lesson 2 – Personal and Social Identity
Learning Intention(s):

• To further develop the concept of Personal Experience and Public Knowledge
• To formulate a response to the impact of technologies, including communication technologies, on
individuals, groups, and institutions

Assess the impact of technologies, including communication
technologies, on individuals, groups, and institutions
REVIEW OF LEARNING: Read over what you wrote in Lesson 1. Then complete the following questions.
Summary of Lesson 1 – I used to think….
This is called a Visible
Thinking Routine.
It is designed to
help you reflect on
whether your thinking
has changed and
consolidate new
learning

Think about what you have learnt throughout the course –
Now, I think…

PUBLIC KNOWLEDGE: The syllabus states that Public Knowledge is general knowledge and the
knowledge available to everyone. The term also refers to all the knowledge found in the public domain
that is the work or research of other people.

Access public knowledge to complete the Projection Across Time:
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When?

BACK IN TIME
What was/will be technology,
How did this/will impact individuals,
including communication technology? groups, and institutions?

1000 years ago
100 years ago
10 years ago

When?

FORWARD IN TIME
What was/will be technology,
How did this/will impact individuals,
including communication technology? groups, and institutions?

In 10 Years
In 100 years
In 1000 years

THINKING ABOUT NOW: Using both your personal experience and your new public knowledge, revisit
The Judgement Wall and record a new response to the question.
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RESPONSE: Record a 1 – 2 paragraph answer as if it were a question. Submit your answer for feedback.
Assess the impact of technologies, including communication technologies, on individuals, groups, and
institutions
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________
___________________________________________________________________________________

Lesson 3 – Intercultural Communication
Learning Intention(s):

• To formulate a response to the impact of technologies, including communication technologies, on
individuals, groups, and institutions using an ALARM Scaffold

Assess the impact of technologies, including communication
technologies, on individuals, groups, and institutions
GENERATIONAL PERSPECTIVES: Think about how each generation currently views technology in
their micro-world. Record their statements, views, judgements etc.
GENERATION

VIEWS, POSITIONS, JUDGEMENTS ETC.

Builders
Born: 1935–1945
Age: 77–87
Baby Boomers & Generation X
Born: 1946 –1980
Age: 42–76
Generation Y & Generation Z
Born: 1981–2010
Age: 12– 41

DISCUSSION: Why do you think things have changed? Why did people in the past not think the way
we do today?
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Provide details of the impact

Describe:
Features/Characteristics
How has this changed
individuals and/or groups
and/or institutions?

Explain Significance:
What is the function of each
area or feature? What problem
is it addressing?
How has technology
positively and negatively
impacted Learning? What
is the relationship between
technology and society
today? Include examples
to support your response.
(macro/meso/micro)

Critically Analyse:
How/Why each area or feature
is + and/or – in relation to
criteria

Appreciate Topic/Concept: Why is understanding of this concept important to society as a whole?

Conceptualise Topic: Explain the overall impact of technology on individuals/groups/institutions

Critically Evaluate: Use concepts to strengthen your overall judgement.

Impact 3

Impact 2

Impact 1:
– Changing learning

Name and Define:
Each area of content

Criteria for Evaluation

Make a judgement (use
Judgement Wall) AND
EXPLAIN WHY

Evaluate:
To what extent is each area/
feature effective?

TOPIC NAME: Assess the impact of technologies, including communication technologies, on individuals, groups, and institutions

ALARM: Using all the activities in this document, as well as your own knowledge and extra research, complete the ALARM scaffold for the dot point.
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FINAL RESPONSE: Record an answer, using formal extended response structure. Submit for feedback.
Assess the impact of technologies, including communication technologies, on individuals,
groups, and institutions
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
______________________________________________________________________
You may ask for additional writing paper.
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MAASAI CHOICE TASK –
SOCIAL AND CULTURAL WORLD
Preliminary Course
Younan Moushi, St Narsai Assyrian Christian College
Syllabus Content

Syllabus Outcomes

Focus study Looking in/Looking out:
Exploring the Social and Cultural World

P1 identifies and applies social and cultural
concepts

Students gain an understanding of the social and
cultural world through:
• a study, from Australia or overseas, of a
cultural group that is different from the
student’s own in relation to TWO of the
following:

P3 identifies and describes relationships and
interactions within and between social and
cultural groups

Related concepts
Power, authority, gender, identity

– gender
− identity
− roles and status
− conflict/cooperation
− power, authority, influence and decisionmaking
• reflecting on their experience of their own
society and culture and how this may be
similar to, or different from, the cultural group
in the focus study undertaken.
Image source: Wikimedia Commons

Rationale
This sequence of lessons uses choice to engage students in developing a deeper understanding of
the course concepts through the focus study of the Maasai. Choice allows for students to maintain
autonomy in their learning though both choices allow for the appropriate level of depth required for
the preliminary course. This type of task is flexible and be adapted for those studying different focus
groups within the social and cultural world unit.
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Learning Intention:
To understand a cultural group that is different from my own by reflecting on experiences of how
Maasai culture is similar and different to my own.

Success Criteria:
I am able to understand the intricacies of Maasai Culture and their way of life, as well as reflect on how
their culture is different and/or similar to my own.
You can choose to complete either one or both tasks, the choice is up to you
1.

Read through the article Maasai Culture & History: Understanding the Soul of East Africa
https://str8talkmagazine.com/index.php/2021/01/11/maasai-culture-history-understandingthe-soul-of-east-africa-3/ and, use the article to fill in the table on the next page. You might also
like to explore the following articles to further your notes and understanding:
–– http://maasaiwilderness.org/maasai/
––

2.

https://artsandculture.google.com/story/the-maasai-community-of-kenya-nationalmuseums-of-kenya/dQXRBRpBomHaLQ?hl=en

Read through Maasai Warriors bring tribal culture and issues to Bowral’s Bradman Oval
https://www.abc.net.au/news/2016-02-08/maasai-warriors-in-bowral/7148474 and complete
the tasks on the following pages.
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Society and Culture

Gender

Identity

34
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1.

Define gender.
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

2.

What does the article reveal about the concept of gender in the Maasai culture?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________

3.

Define identity.
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

4.

What does the article reveal about the concept of identity in the Maasai culture?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________

5.

Define culture.
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________
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6.

What aspects of Maasai culture are made evident in the article?
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________

7.

Identify an example in the article which shows social interactions at the micro-level.
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

8.

Identify an example in the article which shows social interactions at the meso-level.
__________________________________________________________________________
__________________________________________________________________________
__________________________________________________________________________

9.

Identify an example in the article which shows social interactions or social institutions at the
macro-level.
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
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IDEOLOGY TO MYTHOLOGY –
TEEN FILMS
Depth Study – Popular Culture
Mandy Webb, North Sydney Girls High School
Syllabus Content

Syllabus Outcomes

• the role of mythology in the creation and

H1 evaluates and effectively applies social and
cultural concepts

• the relationship of heroes and mythology to

H2 explains the development of personal,
social and cultural identity

perpetuation of the popular culture
media and consumption

Related concepts

H3 analyses relationships and interactions
within and between social and cultural
groups

Consumption, ideology, mythology, change

Rationale
This sequence of activities framed using a PowerPoint Presentation draws a connection between
ideology and mythology within the context of Teen Films as Popular Culture. Students are challenged
to explore the academic perspectives relevant to this area and to relate this to their understanding of
the syllabus. Student construct their understanding using a graphic organiser.
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Mythology
From the Syllabus
•
the role of mythology in the creation and perpetuation of the popular culture
Mythology
A set of stories or traditions that serves to support a worldview or is associated with a group
or historical event. Myths may have arisen naturally from truth, or they may be fabricated or
deliberately fostered to rationalise, support or explain ideas. Mythologies and their narratives
provide a framework for societies to explain or support a belief or practice.

From an academic perspective….
Sourced from:
http://xroads.virginia.edu/~ug03/radio/myth.html
https://www.sociologyguide.com/anthropology/myth.php
http://visual-memory.co.uk/daniel/Documents/S4B/sem06.html
Durkheim* interprets mythology as, “…a repository of allegorical instruction, to shape the individual
to his group” Carl Jung asserts the idea of myth as, “…a group dream, symptomatic of archetypal urges
within the depths of the human psyche.” The classical purpose of myth in society and culture is best
defined as bringing man into union with the whole of society, for man is only a fraction of the whole,
his identity is defined in the body of society. The moral and archetypal lessons conveyed through the
myth transmit a sustaining and time less form that both teaches and serves to bind the society closer.
Society, in this sense, functions unilaterally as one “mythologically instructed community”.
In the modern age, mythology seems a thoroughly ancient discourse. “Dead are all the gods,” states an
adamant Nietzsche. The idea of the individual and secularism prevails, thus the false impression that
the myth no longer serves a purpose is given. Modern man emerges from his ignorance, having swept
away the symbols of tradition and ushered in a new age of independence and enlightenment. There is
a problem, however, the meaning once found in the group now finds its home in the coldness of the
individual. Here there is no meaning for “one does not know toward what one moves… by what one
is propelled.” The purpose of myth finds its roots in rendering the modern world spiritually significant,
in reconnecting the conscious and unconscious spheres of the mind. Mythology is the guise by which
man can achieve full maturity in the modern world. It is a means by which he can transcend time,
connecting with a group not so far removed from the present day. The myth is the anecdote for clarity
of the mind and spirit.
Sacred history myths may serve as justification for particular institutions in a society. They link the
present social order with a sacred past and condition behaviour towards desired ends.
Myths may strive to produce in them a prescribed view of the world and an attitude toward social
institutions those responsible for maintaining the status quo that will ensure continuity of the
existing social order. It constitutes conservative socializing force whose function is to sanctify existing
institutions and foster the values of sociality.
Related to connotation is what Roland Barthes refers to as myth. We usually associate myths with
classical fables about the exploits of gods and heroes. But for Barthes myths were the dominant
ideologies of our time. Barthes argues that the orders of signification called denotation and
connotation combine to produce ideology – which has been described (though not by Barthes) as
a third order of signification (Fiske & Hartley 1978, 43; O’Sullivan et al. 1994, 287).
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In a very famous example, Barthes illustrates this concept of myth:

TOYS
Sourced From: Mythologies by Roland Barthes, translated by Annette Lavers, Hill and Wang, New
York, 1984
French toys: one could not find a better illustration of the fact that the adult Frenchman sees the
child as another self. All the toys one commonly sees are essentially a microcosm of the adult world;
they are all reduced copies of human objects, as if in the eyes of the public the child was, all told,
nothing but a smaller man, a homunculus to whom must be supplied objects of his own size.
Invented forms are very rare: a few sets of blocks, which appeal to the spirit of do-it-yourself, are the
only ones which offer dynamic forms. As for the others, French toys always mean something, and
this something is always entirely socialized, constituted by the myths or the techniques of modern
adult life: the Army, Broadcasting, the Post Office, Medicine (miniature instrument-cases, operating
theaters for dolls), School, Hair-Styling (driers for permanent-waving), the Air Force (Parachutists),
Transport (trains, Citroens, Vedettes, Vespas, petrol-stations), Science (Martian toys).
The fact that French toys literally prefigure the world of adult functions obviously cannot but prepare
the child to accept them all, by constituting for him, even before he can think about it, the alibi of a
Nature which has at all times created soldiers, postmen and Vespas. Toys here reveal the list of all the
things the adult does not find unusual: war, bureaucracy, ugliness, Martians, etc. It is not so much,
in fact, the imitation which is the sign of an abdication, as its literalness: French toys are like a Jivaro
head, in which one recognizes, shrunken to the size of an apple, the wrinkles and hair of an adult.
There exist, for instance, dolls which urinate; they have an oesophagus, one gives them a bottle, they
wet their nappies; soon, no doubt, milk will turn to water in their stomachs. This is meant to prepare
the little girl for the causality of house-keeping, to ‘condition’ her to her future role as mother.
However, faced with this world of faithful and complicated objects, the child can only identify himself
as owner, as user, never as creator; he does not invent the world, he uses it: there are, prepared for
him, actions without adventure, without wonder, without joy. He is turned into a little stay-at-home
householder who does not even have to invent the
mainsprings of adult causality; they are supplied
to him ready-made: he has only to help himself, he
is never allowed to discover anything from start to
finish. The merest set of blocks, provided it is not
too refined, implies a very different learning of the
world: then, the child does not in any way create
meaningful objects, it matters little to him whether
they have an adult name; the actions he performs
are not those of a user but those of a demiurge. He
creates forms which walk, which roll, he creates life,
not property: objects now act by themselves, they
are no longer an inert and complicated material in
the palm of his hand. But such toys are rather rare:
French toys are usually based on imitation, they
are meant to produce children who are users, not
creators.

Old toys at the Museum of Gingerbread and Alsatian
Folk Art. Source: Wikimedia Commons
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IDEOLOGY TO MYTHOLOGY – TEEN FILMS
The bourgeois status of toys can be recognised not only in their forms, which are all functional, but
also in their substances. Current toys are made of a graceless material, the product of chemistry, not
of nature. Many are now moulded from complicated mixtures; the plastic material of which they
are made has an appearance at once gross and hygienic, it destroys all the pleasure, the sweetness,
the humanity of touch. A sign which fills one with consternation is the gradual disappearance of
wood, in spite of its being an ideal material because of its firmness and its softness, and the natural
warmth of its touch. Wood removes, from all the forms which it supports, the wounding quality of
angles which are too sharp, the chemical coldness of metal. When the child handles it and knocks
it, it neither vibrates nor grates, it has a sound at once muffled and sharp. It is a familiar and poetic
substance, which does not sever the child from close contact with the tree, the table, the floor. Wood
does not wound or break down; it does not shatter, it wears out, it can last a long time, live with the
child, alter little by little the relations between the object and the hand. If it dies, it is in dwindling,
not in swelling out like those mechanical toys which disappear behind the hernia of a broken spring.
Wood makes essential objects, objects for all time. Yet there hardly remain any of these wooden
toys from the Vosges, these fretwork farms with their animals, which were only possible, it is true, in
the days of the craftsman. Henceforth, toys are chemical in substance and color; their very material
introduces one to a coenaesthesis of use, not pleasure. These toys die in fact very quickly, and once
dead, they have no posthumous life for the child.

Discussion
What myth/s is/are being created/perpetuated through the consumption of teen films?

THE CLASSIFICATION OF KNOWLEDGE
Sourced from: https://iep.utm.edu/emile-durkheim/
Another vital role that society plays in the construction of human knowledge is the fact that it
actively organizes objects of experience into a coherent classificatory system that encompasses
the entire universe. With these classificatory systems it becomes possible to attach things one to
another and to establish relations between them. This allows us to see things as functions of each
other, as if they were following an interior law that was founded in their nature and provides order
to an otherwise chaotic world. What is more, Durkheim argues that it was through religion that
the very first cosmologies, or classificatory systems of the universe, came into being, in the form of
religious myth. Religion was thus the first place where humans could attempt to rationally explain
and understand the world around them. As a result, Durkheim argues that the evolution of logic is
strongly linked to the evolution of religion (though both ultimately depend upon social conditions).
This leads to the claim that religion is at the origin of much, if not all, of human knowledge. This
argument has a far reach, affecting even the way in which modern science views itself. Following
Durkheim, while modern science might claim to have no kinship with religion and in fact claim to be
opposed to religion, it is in effect through religion that the conceptual and logical thought necessary
for scientific thinking originated and was first elaborated. This component of Durkheim’s sociology of
knowledge has been highly provocative and influential both in sociology and beyond.
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HSC POPULAR CULTURE ASSESSMENT:
CONTENT ANALYSIS & RESPONSE
HSC Depth Study Popular Culture
Serena Napoli and Amanda Newell
Syllabus Content

Syllabus Outcomes

•

See task below

Contemporary context:
–– examine a contemporary issue in
popular culture using the research
method of content analysis.

•

The creation and development of the
popular culture:
–– the role of mythology in the creation
and perpetuation of the popular
culture

•

The consumption of the popular culture:
–– the relationship of heroes and
mythology to media and consumption

Related concepts
commodification, ideology, continuity, change,
worldview, values, institutional power

Rationale
The following assessment task and support
documents were developed as part of the Year
12 internal (school) HSC assessment program.
The aim of the assessment is:
–– To provide guided/supported
opportunities for students to further
develop their theoretical and practical
application of content analysis
(quantitative and qualitative)
–– To develop students knowledge and
understanding of the different ways
mythologies and heroes contribution
to both the consumption and
perpetuation of a popular culture
–– To develop students skills in integrating
both primary and secondary research
data into HSC-style extended response
questions
Unsplash image by Ianty
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HSC POPULAR CULTURE ASSESSMENT:
CONTENT ANALYSIS & RESPONSE
Context for the task:
As part of the Depth Study: Popular Culture, students have been engaging in a focus study of ONE
popular culture: Dating and Marriage Reality Television (DMRTV). Through the focus study, students
have been able to apply the primary research method of content analysis and secondary research to
examine the importance of heroes and mythology to the construction, consumption and perpetuation
of DMRTV.

Outcomes to be assessed:
A student:
H1 evaluates and effectively applies social and cultural concepts
H3 analyses relationships and interactions within and between social and cultural groups
H5 analyses continuity and change and their influence on personal and social futures
H7 selects, organises, synthesises and analyses information from a variety of sources for usefulness,
validity and bias
H9 applies complex course language and concepts appropriate for a range of audiences and contexts
H10 communicates complex information, ideas and issues using appropriate written, oral and graphic
forms

Submission details:
On _______________________ students will complete the following during their timetabled lesson:
–– Part A: Submit Printed Content Analysis
–– Part B: Complete 15 mark extended response under exam conditions in-class

Task description:
Task 2 comprises of two components (Part A + Part B) detailed below:
Part A (10 marks): Content Analysis – hand in
You are required to apply the research method of content analysis to investigate the ways Dating and
Marriage Reality Television constructs both heroes and mythology by:
1.

Selecting TWO different Dating and Marriage Reality Television shows from the past 5 years and
viewing TWO episodes of each show.

2.

Conducting and recording quantitative content analysis on the construction of heroes (one hero
per show) and mythology (2 myths per show) in each episode of each show.

3.

Analysing your quantitative results from each show and using these to make qualitative
judgements in relation to the construction of heroes and mythology in DMRTV

A copy of your quantitative and qualitative content analysis research results is required to be printed
and submitted to your classroom teacher during your allocated lesson on ____________________.
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HSC POPULAR CULTURE ASSESSMENT:
CONTENT ANALYSIS & RESPONSE
Part B (15 marks): In-class extended response
During your allocated lesson on __________________ you will be required to respond to the following
extended-response question in 35 minutes:

Assess the importance of heroes and mythology to the consumption and
perpetuation of ONE popular culture (DMRTV).
In the question you are required to:
1.

Clearly apply an extended-response structure to respond to the question in a 600-700 word
response/approx 5 examination booklet pages

2.

Apply evidence from secondary research to support your response

3.

Apply evidence from Part A content analysis (quantitative and qualitative) as evidence to support
your response

You will be permitted to bring the following materials into the examination room:
–– A printed copy of Part A content analysis that will be submitted with your response
–– A black pen and highlighter

Task Rubric:
Students will be assessed on how well they:
–– Apply the research method of quantitative and qualitative content analysis to an investigation
into the construction and important of heroes and mythology in the popular culture of DMRTV.
–– Construct and sustain an argument in an extended response structure.
–– Support judgements with a range of evidence, drawn from secondary and primary sources.
–– Present and sustain a written argument in the form of an extended-response
–– Integrate a range of relevant Society and Culture concepts and terms
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Content analysis
recording table is
clearly structured
with detailed
categories relevant
to BOTH heroes and
mythology in DMRTV
across the two
selected shows.

Clear and detailed
quantitative analysis
of data recorded

Clear and detailed
qualitative analysis of
data recorded

Quantitative
content analysis
(H7, H10)

Qualitative content
analysis (H7, H10)

5 marks

Content analysis
structure (H7)

Part A (Content
Analysis)

Marking Criteria:

Clear qualitative
analysis of data
recorded

Clear quantitative
analysis of data
recorded

Content analysis
recording table is
structured with
categories relevant
to BOTH heroes and
mythology in DMRTV
across the two
selected shows.

4 marks

Description of
qualitative results
from content analysis.

Description of
quantitative results
from content analysis.

Content analysis
recording table is
structured, with links
to heroes AND/OR
mythology in DMRTV
across the two
selected shows.

3 marks

CRITERIA

Identifies some
qualitative data
results.

Identifies some
quantitative data
results.

Content analysis
recording table shows
links to heroes AND/
OR mythology in
DMRTV.

2 marks

Recorded some
qualitative data.

Recorded some
quantitative data.

An attempt at a
content analysis
recording table was
made.

1 mark
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Makes well-informed
and sustained
judgements about
the importance
of heroes and
mythology to the
consumption and
perpetuation of
DMRTV.

Supports the
response with a
range of detailed and
accurate information
and effectively
integrates
appropriate examples
from secondary
research and own
knowledge.

Supports response
with evidence from
secondary research
and own knowledge
(H7)

13–15

Ability to construct
and sustain an
argument (H3, H5)

Part B (In-class
response)
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and applies
appropriate examples
from secondary
research and own
knowledge.

Supports the
response with
detailed and accurate
information

Makes judgement(s)
about the importance
of heroes and
mythology to the
consumption and
perpetuation of
DMRTV.

10–12

7–9

Uses information and
example(s) drawn
from secondary
research AND/OR
own knowledge.

Attempts to make
judgement(s) about
the importance
of heroes and
mythology to the
consumption and
perpetuation of
DMRTV.

CRITERIA

May use examples
drawn from
secondary research
AND/OR own
knowledge.

Describes the
importance of
heroes AND/OR
mythology to the
consumption AND/
OR the perpetuation
of DMRTV.

4–6

May include own
knowledge as
example/s.

Shows a limited
understanding of
heroes OR mythology
in relation to DMRTV.

1–3
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Application of
course concepts and
language- SST (H1,
H9)

Response structure
(H10)

Supports response
with evidence from
content analysis
results (H7)

Effectively applies
and integrates a
range of relevant
course concepts and
language

Applies relevant
course concepts and
language

Presents a logical
(structured) and
cohesive response

and applies
appropriate evidence
from content analysis.

and effectively
integrates
appropriate evidence
from content analysis.

Presents a sustained,
logical (wellstructured) and
cohesive response

Supports the
response with
detailed and accurate
quantitative AND/
OR qualitative
information

Supports the
response with a
range of detailed and
accurate quantitative
and qualitative
information

Uses some course
concepts and
language.

Presents an
organisaed response
using some elements
of an extendedresponse structure.

Uses quantitative
AND/OR qualitative
information drawn
from content analysis.

CRITERIA

Includes some course
concepts and/or
language.

Presents a response
using some elements
of an extendedresponse structure.

May use examples
drawn from content
analysis results.

May use course
concepts and/or
language.

Presents a narrative
response.

May include examples
from content analysis.
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CONTENT ANALYSIS & RESPONSE

Task 2 Popular Culture HSC: Assessment Support Doc 2022
The following document has been designed to assist you in engaging with Part A + Part B
of Task 2. The scaffolds provided are just a suggestion and should be modified + adapted
based upon your own personal choices and approach to the task.

Part A (10 marks): Content Analysis-hand in
You are required to apply the research method of content analysis to investigate the ways Dating and
Marriage Reality Television constructs both heroes and mythology by:
1. Selecting TWO different Dating and Marriage Reality Television shows from the past 5 years and
viewing TWO episodes of each show.
2.

Conducting and recording quantitative content analysis on the construction of heroes and
mythology (at least 2 myths) in each episode of each show.

3.

Analysing your quantitative results from each show and using these to make qualitative
judgements in relation to the construction of heroes and mythology (at least 2 myths) in DMRTV

A copy of your quantitative and qualitative content analysis research results is required to be printed
and submitted to your classroom teacher during your allocated lesson on Thursday 5th May, 2022.

Part A (10 marks): Content Analysis-hand in
You are required to apply the research method of content analysis to investigate the ways Dating and
Marriage Reality Television constructs both heroes and mythology by:
1.

Selecting TWO different Dating and Marriage Reality Television shows from the past 5 years
and viewing TWO episodes of each show.

Contemporary
DMRTV show
Type name of
show here

Episode
Name:

Date:

Duration (length):

Date:

Duration (length):

Date:

Duration (length):

Date:

Duration (length):

Link to episode:
Name:
Link to episode:

Type name of
show here

Name:
Link to episode:
Name:
Link to episode:
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Unsplash image by Alvaro

2.

Conducting and recording quantitative content analysis on the construction of heroes (one hero)
and mythology (at least 2 myths) in each episode of each show.

3.

Analysing your quantitative results from each show and using these to make qualitative judgements
in relation to the construction of heroes and mythology (at least 2 myths) in DMRTV

Sample Content Analysis Scaffold:

Name of
show
Country
Network
Series
Number
Episode
Number
Date of airing
Hyperlink to
episode
Length of
episode

Show 1

Show 1

Show 2

Show 2

MAFS

MAFS

Bachelor

Bachelor

Australia
Channel 9
Series 9
Episode 1
Jan 31 2022
1hr 31min

Quantitative
Analysis Tally
Totals

Qualitative analysis:
Conclusions drawn
about:
– How the myth is
constructed
– How does the myth
impact/ encourage
consumption?
– How does the myth
help the show
continue (perpetuate)
over time?
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HSC POPULAR CULTURE ASSESSMENT:
CONTENT ANALYSIS & RESPONSE
Myth 1: We all have a romantic ‘soulmate’ ‘the one’. This ‘myth’ has been propagated (developed) through western
literature (e.g. Greek) that humans are ‘incomplete’ when they are alone.
Verbal language used to construct Myth 1: The romantic soulmate ‘the one’
Perfect

IIIII

IIIII

IIIII

IIIII

20

Destined

III

IIII

IIII

IIII

15

The one

IIIIIIIIIII

IIIIIIIIII

IIIIII

I

30 (3)

Love

IIIIIIIIIIII

IIIIIIIIIIII

IIIIIIIIIIIIIIII

IIIIIIIIII

56 (1)

Somebody to
be with…

III

II

IIII

II

11

Soul/
soulmate

IIIIIIIIIIII

IIIIII

IIIIII

II

40 (2)

Forever/
life-long

IIIIIIIII

IIIII

II

III

8

IIIIIII

III

IIII

II

10

‘Incomplete’
if single
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Verbal language
throughout the DMRTV
shows assists in the
construction of the
myth of love at first
sight by emphasising
the fatalistic/ destined
nature of finding love
with ‘the one’. The most
dominant term used in
relation to ‘the one’ was
‘love’, used over 56 times
across two episodes of
Season 9 of Australian
Married At First Sight
(MAFS) and Season ?? of
the Australian Bachelor.
The second and third
most dominant terms
were soulmate (40
times) and ‘the one’ (30
times). During the 4
hours of viewing of the
shows (240 minutes),
every 3.5 minutes the
term soulmate or ‘the
one’ is referred to. The
constant reference to
these terms creates
and maintains the
myth that true love
is destined and can
only be found with
ONE person. Through
emphasis of the above
terms, western viewers
are encouraged to
consume the show
as it aligns with their
broader social ideals
and worldview in
relation to finding love
and romance.
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Body language used to construct Myth 1: The romantic soulmate ‘the one’
Touching
Holding
hands

Body language
throughout the DMRTV
shows…

Looking
lovingly into
each others
eyes
Kissing
Visual symbols in the show used to construct Myth 1: The romantic soulmate ‘the one’
Photographs
of parents
who are
‘happily
married’

Visual symbols
throughout the DMRTV
shows…

Exchange
of wedding
rings?
Camera angles/ producer editing used to construct Myth 1: The romantic soulmate
‘the one’
Romantic
music
Clips of
couples
‘staring’ into
each others
eyes

Camera angles and
producer editing
throughout the DMRTV
shows…

Myth 2:

Verbal language used to construct Myth 2:
The one
connection
love (i.e. love
him/her)
Beautiful/
gorgeous

Verbal language
throughout the DMRTV
shows…

Physically
attractive i.e.
body, smile
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Body language used to construct Myth 2:
Holding
hands

Touching

Body language
throughout the DMRTV
shows…

Intimacy i.e.
touching,
kissing
Visual symbols in the show used to construct Myth 2:
Flowers

Ring/
exchange of
gifts

Visual symbols
throughout the DMRTV
shows…

Camera angles/ producer editing used to construct Myth 2:
Close ups of
eyes/ face
Close ups
of touching
body parts
etc
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throughout the DMRTV
shows…

CultureScope – Volume 123, 2022

HSC POPULAR CULTURE ASSESSMENT:
CONTENT ANALYSIS & RESPONSE

Construction of a ‘hero’ or a ‘protagonist’
in the show

Construction of a ‘hero’ or a ‘protagonist’
in the show

What person/character is it?

What person/character is it?

Name:

Name:

Sex:

Sex:

Age:

Age:

Below is a list of characteristics/ qualities +
appearance + behaviours

Below is a list of characteristics/ qualities +
appearance + behaviours

Muscular/
toned
I.e. fit looking

Clothing (add
detail) e.g.
suit etc

Gestures
towards
opposite sex
(list them) +
tally
E.g. pulls out
chair
Shows
emotion

Heroes are an essential
component in creating
and maintaining
viewer interest and
consumption of DMRTV
shows. Through their
POSITIVE characteristics
and qualities of ???????
(character/ heroes
name) a parasocial
connection is created
with the viewer as they
embody the desires
and hopes of the
viewer… For example
(use content analysis to
support)...
Hint for your analysis:
Think about HOW
the characteristics
and qualities of the
heroes reflect changing
constructions and
expectations of gender?
E.g. male heroes
often show emotional
vulnerability and reject
historic elements of
toxic masculinity…

You can
continue to
add rows if
required…

A copy of your quantitative and qualitative content analysis research results is required to be printed
and submitted to your classroom teacher during your allocated lesson for Part B.
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Part B (15 marks): In-class extended response
During your allocated lesson on Thursday 5 March, 2022 you will be required to respond to the
following extended-response question in 35 minutes:

Assess the importance of heroes and mythology to the consumption and
perpetuation of ONE popular culture (DMRTV).
In the question you are required to:
1. Clearly apply an extended-response structure to respond to the question in a 600 –700 word
response/approx 5 examination booklet pages
2.

Apply evidence from secondary research to support your response

3.

Apply data from Part A content analysis (quantitative and qualitative) as evidence to support your
response

You will be permitted to bring the following materials into the examination room:
–– A printed copy of Part A content analysis that will be submitted with your response. There are
to be NO extended-response plans or notes on Part A in relation to Part B
–– A black pen and highlighter

Planning Space
Step 1: Deconstruct the question = WHAT is it asking you to do?
Assess the importance of heroes and mythology to the consumption and perpetuation of ONE popular
culture (DMRTV).
TERM

DEFINITION/NOTES

Assess

Make a judgement of value, quality, outcomes, results or size (NESA definition)
= This means you need to have a clear line of argument (LOA) that engages directly with the
key concepts/ ideas of the question

Heroes

/protagonist: an individual or group that displays positive values and actions. Positive
actions and values can sometimes be seen as those that are currently reaffirming to the
majority of society= socially normative behaviour.

Mythology

A set of stories or traditions that serves to support a worldview or is associated with a groups
or historical event.
Myths may have arisen naturally from ‘truth’, or they may have been fabricated or deliberately
fostered to rationalise, support and/or explain ideas.
Mythologies and their narratives provide a framework for societies to explain or support a
belief or practice. (SAC Syllabus, NESA, p.55)

56

Consumption
(related term
from PC unit)

The process of selecting and using a product. Consumption involves a conscious decision
to engage with a commodity. Consumption describes the people who are interacting with
the popular culture, as well as how they interact with it. It can be dependent on accessibility,
gender and technology.

Perpetuation

The act of causing something to continue. E.g. causing the popular culture of DMRTV to
continue over time + maintain its popularity as a genre of reality television
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Other terms that could be relevant to the question include…
–– ideology (related term)
–– continuity (related term)
–– change (related term)
–– worldview (see HSC survival guide glossary)
–– values (related term)
–– institutional power
So…the question is asking me to:
Make judgements about HOW IMPORTANT/SIGNIFICANT heroes and mythology are to:
–– WHY + the different ways people consume DMRTV
–– HOW DMRTV is able to perpetuate/continue over time (i.e. maintain popularity,
Step 2: Plan out the key judgements/ideas of your response
NOTE: A 15 mark question in Society and Culture is structured as an extended response. Under exam
conditions this will be approx 5–6 writing booklet pages.
Use the scaffold below to plan out your judgements/ideas.
YOU CAN NOT TAKE THIS INTO THE IN-CLASS EXAM WITH YOU.

Assess the importance of heroes and mythology to the consumption and
perpetuation of ONE popular culture (DMRTV).
Introduction
Line of Argument
(LOA)/ Thesis
(2–3 sentences)

This is where you DIRECTLY engage with the question and construct
your argument (thesis) that will be reinforced in the essay through key
judgements in each paragraph.

Key judgements from
each body paragraph
(BP)
– (BP 1)
– (BP 2)
– (BP 3)
– (BP 4) optional
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Body Paragraph 1
Point
Judgement related to
key idea 1
Elaboration
Expand on key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Elaboration
Expand on another
key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Link
-Link back to
judgement for the
paragraph + the LOA

Body Paragraph 2
Point
Judgement related to
key idea 2
Elaboration
Expand on key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
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Elaboration
Expand on another
key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Link
-Link back to
judgement for the
paragraph + the LOA

Body Paragraph 3
Point
Judgement related to
key idea 3
Elaboration
Expand on key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Elaboration
Expand on another
key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Link
-Link back to
judgement for the
paragraph + the LOA
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Body Paragraph 4 (OPTIONAL?)
Point
Judgement related to
key idea 4
Elaboration
Expand on key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Elaboration
Expand on another
key idea/s
Evidence
Evidence to support
key idea from
secondary evidence
+ content analysis
Link
-Link back to
judgement for the
paragraph + the LOA

Conclusion
Re-engage with the
Line of Argument
(LOA)/ Thesis
(2–3 sentences)
Re-engage with key
Thus…
judgements from
In conclusion…
each body paragraph
Therefore, …
(BP)
- (BP 1)
- (BP 2)
- (BP 3)
- (BP 4) optional
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APPLYING THE “THIS DOES THAT”
WRITING MODEL TO SOCIETY
AND CULTURE
Writing and Society and Culture
Hannah Geraghty, Caringbah Selective High School
Syllabus Content
Applicable throughout both Year 11 and HSC
Course

Syllabus Outcomes
P10 communicates information, ideas and
issues using appropriate written, oral and
graphic forms
H10 communicates complex information, ideas
and issues using appropriate written, oral
and graphic forms

Rationale/Annotation to Accompany the Writing Scaffold
Why Writing is important in Society & Culture
Society and Culture is a subject that offers students an opportunity to improve their literacy and
academic writing. This is achieved through; the process of designing primary research and writing up
results to draw conclusions while synthesising their findings with secondary data. The exam responses
rely heavily on integrating examples and the course language into organised, succinct, and analytical
short and extended responses.

The Problem
Creating scaffolds and writing guides to assist with improving student writing is an ongoing process.
Often when providing feedback to student work I get to the end of their attempt at analysis and note
that it is unfinished, just falling short of the deep analysis necessary. The “Bubbling Model” offers a tool
to push students to remember to add the extra sentence as part of the “this does that, doing that and
doing that” process.

The Answer: Explicit Teaching
Explicit teaching has been the catch cry of education for sometime. Explicit teaching looks different at
various points in the process with the aim to eventually pull the teacher support back as the student
benefits form the explicit nature of instruction with models and scaffolds to independently produce
work.
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APPLYING THE “THIS DOES THAT” WRITING MODEL
TO SOCIETY AND CULTURE
The Department of Education (DOE) has suggested “This Does That” (also called Seldon Method: Bubble
Theory) as an explicit writing model with a clear structure assisting students to produce complex
sentences reflecting analysis, creating the necessary “depth of thought”. (https://education.nsw.gov.
au/teaching-and-learning/curriculum/literacy-and-numeracy/teaching-and-learning-resources/literacy/
secondary-literacy) Thus, allowing students a sense of mastery.
DOE suggests using the “Bubble Theory” with The Gradual Release of Responsibility Model of
instructions that acknowledges the need for the teacher to model initially before shifting to joint
responsibility. Ultimately students achieve independence, applying their knowledge and skills to
complete the task. This is a process imperative to make the PIP manageable as the teacher begins with
models and slowly pairs back the support until the student is confidently writing. This model provides
a structure for teachers to move from assuming “all the responsibility for performing a task . . . to a
situation in which the students assume all of the responsibility” (Duke & Pearson, 2004, p. 211). (https://
pdo.ascd.org/lmscourses/pd13oc005/media/formativeassessmentandccswithelaliteracymod_3-reading3.
pdf ) Further creating independent complex writing.
Balgowlah Boys High School has had significant success with implementing this as a writing model. In
my Selective Setting we have some year groups that are boy-heavy, so anything that would engage my
male students was necessary to meet the needs of my classes. I was also frustrated with boys selecting
Society & Culture in Year 11 and dropping it for Year 12, leaving me with girl only classes.

How do you use the theory?
The blank set of bubbles has:

• a space to place the syllabus dot point or enquiry question in the middle. “This” is where you place
the content and example
• the remaining bubbles have analytical verbs in them, reminding students to use them and fully
unpack their analysis.
Note you can change the analysis verbs used, in an activity before introducing the theory you
could have a class brainstorm of analytical verbs they know from other subjects e.g. highlighting,
demonstrating, discussing, examining, exploring.
The content in the bubbles is expanded upon in the table which has been modelled below. The table
and the strategy is flexible, with the boxes moved around to put an analysis sentence first before
introducing the idea and example also works. Arguably, this makes for a more sophisticated sentence
structure. Ideally students will move between the two table formats as it will avoid the formula being
obvious as markers read responses.
I used the PDHPE example on the Department Of Education NSW website to apply this to Society and
Culture (https://education.nsw.gov.au/teaching-and-learning/curriculum/literacy-and-numeracy/teachingand-learning-resources/literacy/secondary-literacy). The English version I found was less flexible and
adaptable to the Social Sciences. After adapting the model to Society and Culture to unpack a syllabus
dot point or address an analytical question, I saw its potential to visually represent and scaffold out the
PIP synthesis and triangulation of data. The synthesis model moves between:
–– Primary Research Method 1 + example + analytical verb
–– Primary Research Method 2 + example + analytical verb
–– Secondary Research Method + example + analytical verb
–– Overall conclusion drawn + analytical verb
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It too can be flexible:
–– Secondary Research Method + example + analytical verb
–– Primary Research Method 1 + example + analytical verb
–– Primary Research Method 2 + example + analytical verb
–– Overall conclusion drawn + analytical verb
Or:
–– Primary Research Method 1 + example + analytical verb
–– Secondary Research Method + example + analytical verb
–– Primary Research Method 2 + example + analytical verb
–– Overall conclusion drawn + analytical verb
The teacher can edit the “Bubble” and Table to reflect these different ways of using the model.

This Does That / Bubble Theory / “Bubbling” – A Sentence Level Scaffold to increase
complexity of written expression

The Bubble In Action: Example
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Syllabus dot point from Year 11 Personal and Social Identity unit:
Students will develop knowledge and understanding of the nature of the development of personal
and social identity through the study of:
–– the ‘nature versus nurture’ debate

This
(content + example)
Twin experiments were
historically used to
prove and/or disprove
the ‘nature versus
nurture’ debate as
twins were observed in
different environments.
While their DNA was
identical, the homes
they were placed into
were controlled and
intentionally similar or
different to

64

does that,
(analytical verb)

doing that,
(analytical verb)

provide a theoretical
framework about the
complex socialisation
of individuals
compared to genetic
predispositions.

contributing to the
academic research
about the role of
DNA in correlation
to environment in
developing personality

Journal of the Society and Culture Association

and doing that.
(analytical verb)
explaining the
impact of parenting
styles, micro and
macro level cultural
practices
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As a sentence:
Twin experiments were historically used to prove and/or disprove the ‘nature versus nurture’ debate as
twins were observed in different environments. While their DNA was identical, the homes they were
placed into were controlled and intentionally similar or different to provide a theoretical framework
about the complex socialisation of individuals compared to genetic predispositions. Twin research
is contributing to the academic research about the role of DNA in correlation to environment in
developing personality, explaining the impact of parenting styles, micro and macro level cultural
practices.

Flexible:
does that,
(analytical verb)

This
(content + example)

providing a
theoretical
framework about the
complex socialisation
of individuals
compared to genetic
predispositions.

Twin experiments were
historically used to
prove and/or disprove
the ‘nature versus
nurture’ debate as
twins were observed in
different environments.
While their DNA was
identical, the homes
they were placed into
were controlled and
intentionally similar or
different to

doing that,
(analytical verb)
contribute to the
academic research
about the role of
DNA in correlation
to environment
in developing
personality

and doing that.
(analytical verb)
explaining the impact
of parenting styles,
micro and macro level
cultural practices

As a sentence:
Providing a theoretical framework about the complex socialisation of individuals compared to genetic
predisposition, twin experiments were historically used to prove and/or disprove the ‘nature versus
nurture’ debate as twins were observed in different environments. While their DNA was identical,
the homes they were placed into were controlled and intentionally similar or different. Twin research
is contributing to the academic research about the role of DNA in correlation to environment in
developing personality, explaining the impact of parenting styles, micro and macro level cultural
practices
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The “Bubbling” Writing Strategy can be adapted to create synthesis:
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This
(research method 1
+ example)
Pet ownership is an
important agent
of socialisation
for children.
Questionnaire
respondents
overwhelmingly
agreed that having
a pet was an
important part of
their socialisation
process as a child,
over 90% strongly
agreed and 5%
agreed. Only 5%
disagreed and these
people did not have
a pet as a child.

Likewise this…
does that,
(research method 2
(analytical verb)
+ example)
This
In my interview
demonstrates
with Hannah
that having a
Geraghty who
pet is important had a lot of pets
to childhood
growing up and
socialisation.
as a mother has
always had a pet
for her children she
asserted, “having
a pet taught me
responsibility and
since kids can be
inherently selfish,
it taught me to be
more empathetic
to another living
being. I see it with
my own children.
They learned to
put someone
else ahead of
themselves.”

(Article: Pet
Ownership, Type of Pet
and Socio-Emotional
Development of
School Children –
Vidovik, 1999)

While this…
(research method 3
+ example)
Thus, explaining Vidovik’s research
the benefits
supports the
of animal
benefits of pet
ownership
ownership, “Children
for the
who scored higher
development of than average on
children.
the attachment to
pets scale showed
significantly
higher scores on
the empathy and
prosocial orientation
scales than nonowners and children
who scored lower
than average on the
attachment to pets
scale.” Interestingly,
it was also found
that children “with
higher levels of
attachment to pets
rated their family
climate significantly
better than children
who had lower
attachment to pets.”
also does that
(analytical verb)

Therefore doing
that (analytical
synthesising verb)
Thereby
Therefore the
highlighting the
primary and
significant positive secondary research
impact that pet
clearly proves
ownership has on
the importance
the development of of childhood
children’s empathy. pet ownership
in creating well
adjusted adults
who move through
the life cycles in
a positive and
healthy manner to
ultimately achieve
Maslow’s self
actualisation.
also does that
(analytical verb)
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As a sentence:
Pet ownership is an important agent of socialisation for children. Questionnaire respondents
overwhelmingly agreed that having a pet was an important part of their socialisation process as a child,
over 90% strongly agreed and 5% agreed. Only 5% disagreed and these people did not have a pet as
a child. This demonstrates that having a pet is important to childhood socialisation. In my interview
with Hannah Geraghty who had a lot of pets growing up and as a mother has always had a pet for her
children she asserted, “having a pet taught me responsibility and since kids can be inherently selfish, it
taught me to be more empathetic to another living being. I see it with my own children. They learned
to put someone else ahead of themselves.” Thus, explaining the benefits of animal ownership for the
development of children. Vidovik’s research supports the benefits of pet ownership, “Children who
scored higher than average on the attachment to pets scale showed significantly higher scores on
the empathy and prosocial orientation scales than non-owners and children who scored lower than
average on the attachment to pets scale.” Interestingly, it was also found that children “with higher
levels of attachment to pets rated their family climate significantly better than children who had lower
attachment to pets.” (Article: Pet Ownership, Type of Pet and Socio-Emotional Development of School
Children – Vidovik, 1999) Thereby highlighting the significant positive impact that pet ownership has
on the development of children’s empathy. Therefore the primary and secondary research clearly
proves the importance of childhood pet ownership in creating well adjusted adults who move through
the life cycles in a positive and healthy manner to ultimately achieve Maslow’s self actualisation.
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Year 11: Personal and Social Identity Activity –
can be worked through with students using the “This Does
That” Bubbling process
Personality, Self Awareness & Self Concept
The table below is aligned to the syllabus dot points:
Students will develop knowledge and understanding of the nature of the development
of personal and social identity through the study of: 
• the development of personality, self-awareness and self-concept
• the development of identity and the social self
Define each idea – you may use the Textbooks, PowerPoint and your own research to do this
In the “This” box paraphrase the syllabus content into your own words and add an example
In the “Does that, doing that and doing that” boxes, follow the usual “This Does That” Bubbling process
(Socialisation is done for you)
Define: Development
This
of personal and
(content + example)
social identity
through the study of:
Development of
personality

does that,
(analytical verb)

highlights

doing that,
(analytical verb)

Exemplifying

and doing that.
(analytical verb
+ synthesising
statement)
Explaining
Thus,
demonstrating

explains

Developing

Providing
Thereby,
demonstrating

identifying

Highlighting

Explaining
Therefore,
exemplifying
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Define: Development
This
of personal and
(content + example)
social identity
through the study of:
Development of
self-awareness

does that,
(analytical verb)

highlights

doing that,
(analytical verb)

Exemplifying

and doing that.
(analytical verb
+ synthesising
statement)
Explaining
Thus,
demonstrating

explains

Developing

Providing
Thereby,
demonstrating

identifying

Highlighting

Explaining
Therefore,
exemplifying

Define: Development
This
of personal and
(content + example)
social identity
through the study of:
Development of self
concept

does that,
(analytical verb)

highlights

doing that,
(analytical verb)

Exemplifying

and doing that.
(analytical verb
+ synthesising
statement)
Explaining
Thus,
demonstrating

explains

Developing

Providing
Thereby,
demonstrating

identifying

Highlighting

Explaining
Therefore,
exemplifying
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Define: Development
This
of personal and
(content + example)
social identity
through the study of:
Development of
identity

does that,
(analytical verb)

highlights

doing that,
(analytical verb)

Exemplifying

and doing that.
(analytical verb
+ synthesising
statement)
Explaining
Thus,
demonstrating

explains

Developing

Providing
Thereby,
demonstrating

identifying

Highlighting

Explaining
Therefore,
exemplifying

Define: Development
This
of personal and
(content + example)
social identity
through the study of:
Development of
social self

does that,
(analytical verb)

highlights

doing that,
(analytical verb)

Exemplifying

and doing that.
(analytical verb
+ synthesising
statement)
Explaining
Thus,
demonstrating

explains

Developing

Providing
Thereby,
demonstrating

identifying

Highlighting

Explaining
Therefore,
exemplifying
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SOCIETY AND CULTURE

Top 10 HSC Exam Ranks
PLACE
1

Sophie Loiselle
(Prof Sol Encel Award)

SCHOOL
Merewether High School

2

Radhika Warrier

Elizabeth Macarthur High School

3

Yu Na Chung

Willoughby Girls High School

4

Lucinda Johnston

Lindfield Learning Village

5

Lalika Joya Blaser

Byron Bay High School

5

Olivia Kelly

All Saints’ Catholic School, Liverpool

7

Madison Tayla Fleming

Cherrybrook Technology High School

8

Riya Rao

Hurlstone Agricultural High School

9

Mia Giovannoni

St Scholastica’s College, Glebe Point

Tabasum Dehsabzi

Willoughby Girls High School

10
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2021 High Distinction Personal Interest Projects
PERSONAL INTEREST
PROJECT TITLE

STUDENT NAME

SCHOOL

This is Australia. Speak English
(Dr Peg White Award)

Isabella Fung

Hunter School of the Performing
Arts

In business to change the world

Yu Na Chung

Willoughby Girls High School

A beginner’s guide on the word:
‘Feminist’

Jade Yee-Smith

Willoughby Girls High School

The L Word

Grace Bu

Willoughby Girls High School

Born to buy

Rosalie Wilson

Trinity Catholic College Lismore

Blackfishing

Kushi Leggo

Willoughby Girls High School

R.I.P. Rest In Perpetuity

Latisha Lightowler

Clancy Catholic College

Queerbaiting is the hook that
lures out the LGBTQI+

Crystal Wan

Willoughby Girls High School

Feminism? In This Economy?

Sophie Loiselle

Merewether High School

The Real Housewives

Olivia Kelly

All Saints’ Catholic School

The Drover… and His Wife

Lucinda Johnston

Lindfield Learning Village
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2021 Distinction Personal Interest Projects
PERSONAL INTEREST
PROJECT TITLE
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STUDENT NAME

SCHOOL

My dress is not a yes

India-Rose de Caires

Willoughby Girls High School

Herstory or history

Mariam Malko

St. Narsai Assyrian Christian College

Teenage girls used by The Man

Keira Bingham

Willoughby Girls High School

Foreign at Home

Tabasum Dehsabzi

Willoughby Girls High School

“I’m Not Brave Enough for Politics”

Henry Tredwell

Cherrybrook Technology High School

Fake it till you make it

Oscar Priestman

Freshwater Senior Campus

Mindless masses: Everything
wrong with the digital world

Katya Ivkovic

Willoughby Girls High School

F**k B**ches, Get Money’

Emily Vuong

Cheltenham Girls High School

My Cultural-Life Crisis: The
Zimbabwean’s Journey into the
Feminist World

Maita Mtandabari

Engadine High School

Double Disempowerment

Katelyn Kokokios

Clancy Catholic College

Once Upon a Time…In Hollywood

Kristen Farrugia

Emmaus Catholic College

Knight In Not So Shining Armour

Marco Cordi

Clancy Catholic College

Not Cool Bro!

Emily Anstice

Central Coast Grammar

Delighting Your Imagination.
Stripping Me of My Identity

Alanah Maroun

Catherine McAuley Westmead

Who am I? Where do I belong?

Akari Hiramatsu
Mena Barreto

Mercy Catholic College
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STUDENT REPRESENTATIVE SPEECH:
SOCIETY AND CULTURE AWARDS NIGHT
State Library of NSW, Friday 18th March, 2021
Olivia Kelly, All Saints’ Catholic School, Liverpool
5th place in the Society and Culture HSC Exam, 2021
High Distinction PIP: The Real Housewives, 2021
Good evening Mr Richard Neville, the Mitchell Librarian, Invited Guests from NESA, the State Library,
the Department of Education, the Association of Independent Schools, the Professional Teachers
Council, family of the late Dr David Dufty, Society and Culture teachers, parents and friends and most
significantly the recipients of these Society and Culture Awards for the 2021 HSC.
I am honoured and humbled to address you tonight as an extremely proud member of the 2021 HSC
cohort who with the fellow award recipients, worked tirelessly in our attempts to achieve excellence.
Firstly, I would like to congratulate my fellow society and culture award recipients for placing in
the top 10 in the course in NSW and achieving distinctions and high distinctions for our Personal
Interest Projects. It is certain that all students who have achieved this goal are well-deserving of
this recognition of academic excellence as they have exhibited the inspiring characteristics of grit,
dedication and hard work through what was an immensely challenging year. I would like to thank the
Society and Culture Association for formulating these awards as a substantial acknowledgement of
the hard work demonstrated by the graduates of the 2021 HSC and providing students like us today
with multiple resources which gave us a richer understanding of SAC. Moreover, I would like to extend
our thanks to the State Library for this wonderful venue which became many of our’s second home of
knowledge where we would dissect numerous journals and past high-achieving PIP’s.
It is clear that myself and all students here tonight would love to deeply state our gratitude to our
hardworking teachers who worked unequivocally hard last year to assist us with achieving excellence
through engaging us with content and for me personally, reading and then re-reading multiple
practice essays and PIP extracts. To our families who supported us throughout the storm of 2021 and
gave us an environment to reach our academic potential, I would also love to extend my thank you.
Society and Culture has individually shaped my understanding of the social and cultural world which
surrounds me and has transformatively altered my worldviews on the facade of egalitarianism.
Personally, it was my PIP which embodied a self-rewarding journey that has inspired me to join the
unstoppable march towards gender equality and extirpate the stereotypes surrounding the socially
constructed perception of feminine identity. Within my PIP, I successfully investigated the continuity
of gender role stereotypes within micro-level environments, specifically the home. Through this
process, I was able to deduce that despite the 1970s Sexual Liberation Movement’s capitalisation on
inclusive attitudes and values which intended to empower women from their domestic duties, the
pervasiveness of gender stereotypes continue to manifest within the contemporary fourth wave of
feminism.
Overall, it is my hope that similar to my experiences, all students who have engaged with this course
have been equipped with the fearless social attitude that they possess social responsibility to challenge
and unequivocally change notions of disparity within micro, meso and macro-levels of society.
Thank you and congratulations.
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This is Australia. Speak English
(Recipient of the Dr Peg White Award, 2021)

An investigation into the construction, perpetuation, and ramifications
of Australia’s monolingual attitude through the hypothesis:
“Australia’s dominant culture of monolingualism is driving the decline in
acquisition of languages other than English, thereby perpetuating Anglo
superiority and exclusion of non-Anglo individuals.”
Isabella Fung, Hunter School of the Performing Arts

High Distinction Personal Interest Project, 2021 – Chapter 4 extract

Ramifications of monolingualism on identity and institutions
The interaction of LOTE-speakers with macro-Australian society has been profoundly impacted by the
monolingualism inherent in institutional authority, and the cultural values socialised through schools.
Through combination of these manifest and latent functions, minorities are excluded from mainstream
society, facilitating low socio-economic outcomes, and creating conflict within cultural communities,
whereby language loss inhibits construction of positive cultural identity.
The exclusionary nature of education systems has targeted the demographic most crucial to
maintaining languages, the 2nd-generation, resulting in the greatest language shift occurring
between 1st and 2nd-generations, with 53% of 1st-generation Australians speaking LOTE, compared
to 20% of 2nd-generations.51 This demographic are often heritage language (HL) speakers; those who
learned a minority language as children, but never fully developed it, becoming more competent in
the dominant language. Considering linguist Monika Schmid’s word’s; ‘Children acquire structures
of language before school, these structures are not permanent, needing to be consolidated in
adolescence 52 ’, with analysis of questionnaire responses where ‘No opportunities to speak language
outside of home’ was selected by multilingual parents as the greatest inhibitory factor in raising
bilingual children53, it is thereby apparent that institutional monolingualism accelerates HL loss, where
parents have difficulty accessing multilingual resources, despite this being a crucial period in linguistic
development.
When people are deprived from resources to maintain their HL, individuals may perceive this as
personal failure, evoking shame concerning their cultural identity. Within my questionnaire, although
64% HL respondents indicated speaking their HL was important to them, 86% felt uncomfortable when
doing so, compared to 26% of multilinguals, with the greatest reason being ‘worry about judgment
from native speakers 54.’ This contradicts secondary research which suggests HL speakers face prejudice
from wider-society concerning their language status.
51 Main Features – Cultural Diversity in Australia. (2011). Abs.gov.au; c=AU; o=Commonwealth of Australia; ou=Australian Bureau of Statistics.
https://www.abs.gov.au/ausstats/abs@.nsf/Lookup/2071.0main+features902012-2013
52 Marek Kohn. (2020). Four Words For Friend: why using more than one language matters now more than ever. Yale University Press.
(Original work published 2019)

53 Primary research. (2020, November 20). Australia and Multilingualism. Online Questionnaire; Google Forms.
https://forms.gle/sLRMrtoEx2A81eek6
54 Primary research. (2020, November 20). Australia and Multilingualism. Online Questionnaire; Google Forms.
https://forms.gle/sLRMrtoEx2A81eek6
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However, as highlighted in the questionnaire
response ‘I feel distinctly separated from my
heritage, especially during family reunions when
I cannot understand my relatives,55’ it is evident
greater emotional demands stem from micro-family
interactions. Therefore, institutional monolingualism
perpetuates a dichotomy between cultural
authenticity and assimilation, creating inter-group
conflict that results in HL speakers excluded from
society, and their cultural identity, subsequently
accelerating the loss and shame of LOTE.
Australian society further discourages HL speakers
by affording English monolinguals who learn LOTE
through the perceived legitimacy of schooling
a higher-status, conflating bilingualism with
intellectual achievement rather than cultural
heritage. As linguist Robert Phillipson states;
‘English dominance is maintained by continuous
reconstitution of structural inequalities between
English and other languages56,’ therefore, it can be
concluded that the dominant culture only favours
LOTE when they can be assured of their power
over who speaks them, and in what context. This is
corroborated in questionnaire results; despite 76%
of monolinguals wishing to be bilingual, 27% of this
group believed English should be enforced in public
spaces, while 32% of all monolinguals felt either ‘suspicious, uneasy or intimidated’ upon hearing LOTE
in public57. These attitudes can be explained through ‘Social Identity Theory’58, where LOTE creates a
distinctive categorisation of people into ‘in’ and ‘out’-groups, which, when coupled with the conflation
of English proficiency with ‘Australian-ness’, triggers prejudice.
This results in English-speakers exercising greater power in micro-interactions through the mobilisation
of social norms which dictate when, and how LOTE should be spoken.
While deliberate animosity is commonly manifested in micro-interactions, macro modes of oppression
are implicit rather than explicit, substantiated by an interviewee’s words that; ‘accessibility for LOTEspeakers is an afterthought 59 .This contradicts with the predicted ‘deliberate’ exclusion, revealing that
the failure of Australia to acknowledge the inherence of multilingualism in society is a continuation of
homogenous institutional authority established by, and for, British colonisers.
55 Primary research. (2020, November 20). Australia and Multilingualism. Online Questionnaire; Google Forms. https://forms.gle/
sLRMrtoEx2A81eek6
56 Phillipson, R. (1992). Linguistic imperialism. Oxford University Press.
57 Primary research. (2020, November 20). Australia and Multilingualism. Online Questionnaire; Google Forms. https://forms.gle/
sLRMrtoEx2A81eek6
58 Augoustinos, M. (2018). Psychological perspectives on racism | APS. Psychology.org.au. https://www.psychology.org.au/
publications/inpsych/2013/august/augoustinos
59 Primary research; (2021, March 20). Interview with Arkady de Jo
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In business to change the world
Globalisation has seen an increase in digital tech and awareness
of geo political issues, thus brands have increased their power to
influence socio-political change at a macro level.
Yuna Chung, Willoughby Girls High School

High Distinction Personal Interest Project, 2021 – Extract Section: Log
* Note: Footnoting numbering does not align to original PIP due to formatting as an extract.

Log
“Brand’s… position within our culture means they have the ability to steer global
conversations and the power to sway opinion.”1
The inspiration for this Personal Interest Project was prompted after reading an article on The
Conversation about ‘woke washing’2 - an inauthentic form of brand activism. Although I was aware
of the various forms of activism such as protesting and internet activism, I was recently introduced
to the term brand activism. This triggered immediate curiosity of the foreign concept and made
me realise that I have unknowingly interacted with brand activism through Ben & Jerry’s marriage
equality and racism campaigns which challenged social constructs. Further research on contemporary
examples informed me that brand activism is becoming the norm in today’s globalised world which
sparked interest in the way companies are actively “harnessing the brand’s power to inspire social and
environmental problems and change.”3 This led to my hypothesis that states, ‘Globalisation has seen
an increase in digital tech and awareness of geo political issues, thus brands have increased their power to
influence socio-political change at a macro level.’
Extensive secondary research was conducted to gain a more profound understanding into the
corporatisation of activism. The book Brand Activism: From Purpose to Action4 by Sarkar and Kotler,
detailed how progressive brands can use their macro-level platform to create a better society. Journal
articles such as Brand Activism in a Political World5 and Corporate Socio-political Activism and Firm
Value6 offered extensive examinations of the impact and growing trend of brand activism through the
authors’ own primary research.

1

Hayman, B. 2018, Why Nike was right to feature Colin Kaepernick in its controversial new ad, Reuters Events, accessed, 28
February 2021, < https://www.reutersevents.com/sustainability/why-nike-was-right-feature-colin-kaepernick-its-controversialnew-ad>
2 Vredenburg, J.et al. 2018. Woke washing: what happens when marketing communications don’t match corporate practice,
The Conversation, accessed 29 January 2021, <https://theconversation.com/woke-washing-what-happens-when-marketingcommunications-dont-match-corporate-practice-108035>
3 Eyada, B. 2020. ‘Brand Activism, the Relation and Impact on Consumer Perception: A case study on Nike Advertising’.
International Journal of Marketing Studies, 12(4) pp.30.
4 Kotler, P and Sarkar, C. 2018, Brand Activism: From Purpose to Action, idea bite press
5 Moorman, C. 2020. ‘Commentary: Brand Activism in a Political World’. Journal of Public Policy & Marketing, 39(4)
6 Bhagwat, Y. et al. 2020. ‘Corporate Socio-political Activism and Firm Value’. Journal of Marketing, 84(5)
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Primary research was conducted to enhance the validity
of my secondary research. Firstly, a questionnaire7 was
distributed online and generated 101 responses. The
quantitative data was valuable in reflecting meso-level
perceptions towards brand activism, including the
perspectives of people from different generations, however,
this distribution method was limited in its capacity to reflect
macro-scale insights. Moreover, there was a gender and
age bias present as 81.2% of respondents were female and
61.4% of respondents belonged to Generation Z, hence the
attitudes towards this topic may not have been an accurate
representation.
Furthermore, two visual content analysis were conducted
of examples of brand activism that utilised traditional mass
media, including Benetton’s, ‘United Colours of Benetton’
billboard advertisement8 and Nike’s ‘Dream Crazy’ TV advertisement9 featuring Colin Kaepernick.
This allowed for a deconstruction of the effectiveness and limitations of brand activism through
traditional mediums. However, the content analysis may be subject to bias due to personal
interpretations.
Finally, two qualitative interviews were conducted with Dr Jessica Vredenburg10, author of several
academic journal articles on brand activism and Christian Sarkar11, co-author of Brand Activism: From
Purpose to Action. Due to their expertise on brand activism, these interviews provided academic
and authoritative perspectives that enhanced and allowed for the critical discernment of secondary
research. However, the interviews were conducted over email which limited elaboration of ideas.
“The way brands react to social injustices has been watched forever, but this year it was
on full display.”12

7 Questionnaire, See Appendix A
8 Content analysis, See Appendix B
9 Content analysis, See Appendix C
10 Interview, See Appendix D
11 Interview, See Appendix E
12 Elder, C. 2020, How Effective is Brand Activism on Social Media?, College of Communication, accessed 10 March 2021, <https://
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A beginner’s guide on the word:
‘Feminist’
This study will evaluate the role of misandrist and misogynistic
attitudes in the feminist movement, and how these behaviours can
lead to further feminist dissent amongst institutions. Feminism and its
future applications will also be questioned as future approaches could
have the vast potential of disseminating a feminist rebranding.
Jade Yee-Smith, Willoughby Girls HS
High Distinction Personal Interest Project, 2021 – Extract Section

Annotated Reference List – Primary Research Methods
Questionnaire
The first primary research method I conducted was a questionnaire which was first conducted as a
pilot study sent out to four people to ensure the clarity and coherence of my questions, and was then
distributed online through social media platforms including Snapchat and Facebook, generating a total
of 201 responses. The purpose of this questionnaire was to gather insights into the beliefs and attitudes
of the meso sphere on the feminist movement, in order to understand whether feminism still remains
to be a heavily contested ideology due to fabricated mythologies disseminated within micro, meso
and macro spheres. The questionnaire results elucidated a predominantly democratic and collective
view regarding the enduring dissent towards feminism and highlighted the need for an accurate
rebranding of the feminist image, which I was able to use throughout the critical discourse of my PIP
to demonstrate the importance of challenging social constructs and feminist stereotypes. The data
from my questionnaire was of extreme help in substantiating secondary research and other primary
methodologies, particularly concerning the stigma around the feminist movement, contributing to the
reliability of conceptual claims made in this PIP. Despite this, there are a number of limitations that must
be acknowledged when assessing the data and validity of this research method. As the questionnaire
was limited to my micro and meso spheres, results are not reflective of the wider public’s values and
views, hence data is limited. A significant gender bias was also present, as 83.1% of respondents
were female, therefore skewing data to a primarily female-oriented perspective. While careful action
was taken to ensure clear questions, if miscommunication did occur and readers could not entirely
understand the question, this could reduce the validity of data gained. Furthermore, participants of
my questionnaire were presumably not well informed on the topic of feminism and its deeper context,
hence some answers could have been based off of surface level judgements. This limited understanding
could further reduce the validity of opinions and both the qualitative and quantitative data collected.
Nevertheless, this primary research method was extensively beneficial for investigating the micro and
meso Australian perspectives on feminist mythology and its widening dissent, allowing further discourse
on the transformative change required for gender equality to transpire.

Interviews
Three interviews were conducted with Valerie Bryson, feminist theorist, Susan Faludi, feminist author,
and executive director of the Victorian Women’s Trust, Mary Crooks. These interviews were completed in
order to gain academic perspectives on the fabricated representations of feminists within society, and
possible continuities and changes of disseminated feminist mythology in the future. This methodology
was highly useful in emphasising how feminist mythology is a widely dispersed in the mainstream
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public sphere, hence resulting in opposition to
the movement as demonstrated throughout my
PIP. These interviews were highly beneficial in
providing further understanding from authoritative
figures, aiding the critical discernment of secondary
research. However, the limitations of this research
method must be considered when analysing
the data collected. Firstly, the interview was
achieved through email correspondence, therefore
information was limited as data could not have
been gathered from non-verbal cues and answers
could not be further elaborated on. Additionally,
gender and personal biases were present, as the
interviewees were female and experts in the fields
of feminism, thus affecting their judgement and
the validity of the data. The answers they provided
were also told on their micro world personal
perspectives, hence their answers do not account
for the wider macro world’s values and perspectives.
Despite this, these interviews were highly beneficial
as they enhanced the academic credibility of this
investigation, and supported secondary research
and other primary research methods that lacked a
more authoritative opinion.

Qualitative Visual Content Analysis
My qualitative visual content analysis of a comic image Twitter post was undertaken to investigate
how a graphic depiction of feminists may further threaten the feminist image through its continuity
of negative portrayal by constructing unfavourable public discourse on feminism. My content analysis
revealed the media’s negative depictions of feminists and how these representations provoke further
dissent towards the feminist ideology through the exposure to negative stereotypes that align with
dissenting micro world understandings of feminists. The image illustrates two feminists; the first one
being the conventional feminist appearing as friendly, clean, feminine and optimistic, and the second
feminist, who feeds into the stereotypical ‘feminazi’ as the stereotypical portrayals of being manly,
unhygienic, unappealing and touch. This use of stereotyping generates negative imagery of feminists,
potentially influencing public discourse within micro, meso and macro spheres through insulting
and undermining the legitimacy of the feminist movement. Nevertheless, there are limitations that
thereby reduce the validity of my content analysis. Foremost, this primary research method contains
a bias as the material was specifically selected to support my hypothesis. The content analysis is also
based upon my own personal interpretation, so it is possible that the data gathered was skewed
which further limits the validity and reliability of the data. The visual content analysis, whilst providing
important information on how negative depictions of feminists influence public discourse, is limited by
its nature as it does not reveal the reasons behind its portrayals, which limits its usefulness somewhat.
In this sense it is reductive, and limits a comprehensive understanding of this complex issue. Although,
this methodology provided valuable insights into feminist mythology disseminated across media
within the public sphere. This visual content analysis was also able to be correlated with my other
primary methods and secondary research, therefore being highly useful for this PIP.
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Quantitative Content Analysis
Additionally, a quantitative content analysis was undertaken on the analytics of a YouTube video
published by 7NEWS Australia in order to investigate the dissent projected towards feminists. The
videos depicts thousands of women marching in the March4Justice protest and empowering not only
themselves, but each other. However, the the public backlash asserted onto feminists in response to
the march is evident through its sexist, patronising and false comments. The nature of these comments
emphasises the inevitable opposition from individuals of society, highlighting that their dissent
towards empowered women striving for change derives from a place of misogynistic beliefs and
values that have been shaped by feminist mythology disseminated to their spheres. This methodology
was highly beneficial to the discourse of this PIP as it stimulated a deeper understanding on society’s
inevitable opposition to the feminist movement. However, in order to question the true validity of this
data, the limitations that occurred whilst undertaking this research methodology must be assessed.
Due to the one-sided, micro scale of this primary research methodology, my content analysis could
have been influenced by subjective interpretations, thus it may not be reflective of the true state of the
video. Furthermore, the coding of this video contains a bias, as the material was specifically chosen to
correlate and further support chapter four and the overarching hypothesis. Additionally, it was limited
in its effectiveness as it did not codify for highly detailed information and data was not robust enough
to explain the complexity of feminist backlash. Nonetheless, this methodology still verified as being
useful as it revealed the societal opposition to feminism in forms of misogyny, further supporting other
secondary research and the hypothesis of this PIP.

The Teachers of 2021 HSC
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The L Word
The objective of this study will be to investigate the multifaceted
nature of lesbian social exclusion through the relationship between
patriarchy and women’s sexuality.
Grace Bu, Willoughby Girls HS

High Distinction Personal Interest Project, 2021 – Introduction

Introduction
“The pervasiveness and persistence of heteronormative ideology is not surprising when considering
the social psychological mechanisms that contribute to its entrenchment and maintenance”1
In recent years, despite the increase of lesbian visibility, the “western ‘labelling machine’ has striven to
create a complete hetero-centric binary structure”2, which continues to force an unrealistic and one
dimensional narrative of lesbianism. Constructed around the gender-binary which places women
in a subordinate position, lesbians are stereotyped based on their level of conformity to traditional
feminine roles and behaviours. This in turn attaches stigma to any form of self-expression which
conflicts with the normative power of heterosexuality, while any ‘positive’ attitudes from heterosexual
men are partly attributed to the fetishisation of feminine lesbians. Overtime, lesbianism has been
appropriated by institutionalised heterosexuality, as media has “simultaneously commodified and
devalued”3 the identity by socialising a whole culture of men to perceive it as a performance rather
than a viable sexual orientation.
Hence, my hypothesis proses that “Heteronormativity is enforced by the patriarchal and male
chauvinist institutional structures underlying society, creating narrow social constructs of lesbianism
and the fetishisation of their sexuality”. Therefore, the objective of this study will be to investigate the
multifaceted nature of lesbian social exclusion through the relationship between patriarchy and
women’s sexuality. Although “significant social, cultural and legal changes about sexuality”4 have
occurred, this study will also analyse how heterosexist perceptions of lesbianism are normalised on
a macro scale through media. Regardless of increased lesbian visibility, the quality and accuracy of
representation should be questioned, as the male gaze continues to dominate media.
Secondary research was conducted to gain a more comprehensive understanding of the topic,
using sources like “Social Exclusion and the Stigmatization of Lesbians” by anthropologist María CU.
Cuesta, which explores the causations of stereotyping by analysing social constructs. Meanwhile,

1

Van der Toorn, J. Pliskin, R. and Morgenroth, T.(2020). Not quite over the rainbow: the unrelenting and insidious nature of
heteronormative ideology. Current Opinion in Behavioral Sciences, 34, pp.160-165
2 Cuesta. M. (2014). Social Exclusion and the Stigmatization of Lesbians. Procedia - Social and Behavioral Sciences, 161, pp.77-81
3 Annati, A. (2020). The Frequency of Stereotypical Media Portrayals and Their Effects on the Lesbian Community. In BSU Honors
Program Theses and Projects. Item 318
4 Scanlon, J. and Lewis, R., (2016). Whose sexuality is it anyway? Women’s experiences of viewing lesbians on screen. Feminist
Media Studies, 17(6), pp.1005-1021.
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“The eroticization of lesbianism by heterosexual men”5 by
Kristin Puhl and “The Frequency of Stereotypical Media
Portrayals and Their Effects on the Lesbian Community”6 by
Arienne Annati, provided an academic evaluation of the
performative quality of lesbianism in media made for male
consumption, acting as support for my primary research.
Further contributing to my knowledge, primary research
included an online questionnaire7 which gathered 113
valid responses, being beneficial when investigating
perceptions of lesbianism despite being a meso-level
analysis. To study lesbian fetishisation and stereotypes, a
visual content analysis was conducted on the promotional
poster of Below Her Mouth8, with an additional quantitative
content analysis conducted on Portrait of a Lady on Fire9 to
investigate the devaluing of positive film representations.
Furthermore, a focus group10 was conducted with 6
participants to gain a personal insight into sexuality while
interviews were conducted via email with Dr Whitney
Monaghan 11 and social activist from WEALL Scotland,
Denisha Killoh 12, and via phone call with Dr Kerryn
Drysdale13, providing detailed and authoritative insights
into gender, sexuality and the impacts of discrimination on
the lesbian community.
This Personal Interest Project will investigate sexuality
as a cross cultural component as lesbians’ experience
womanhood differently to straight women who are
“sheltered by the social support system that accompanies heterosexuality”14. This topic is therefore
relevant as it investigates how the lesbian existence is defined by a society inherently rooted in
heteronormativity, while analysing how patriarchal institutions contribute to prejudice and social
exclusion by enculturating stigmatised beliefs.
“[lesbian] voices and experiences are silenced, distorted and obscured in a phallocentric or
patriarchal culture”15

5 Puhl. K (2010). The eroticization of lesbianism by heterosexual men. WWU Graduate School Collection. 57
6 Annati, A (2020). The Frequency of Stereotypical Media Portrayals and Their Effects on the Lesbian Community.
Bridgewater State University, Thesis
7 Questionnaire – See Appendix A –
8 Visual Content Analysis – See Appendix B –
9 Quantitative Content Analysis – See Appendix C –
10 Focus group – See Appendix D –
11 Interview (no.1) – See Appendix E –
12 Interview (no.2) – See Appendix F –
13 Interview (no.3) – See Appendix G –
14 Frye. M (1983). The politics of reality. Trumansburg, N.y.: Crossing Press.
15 Mooney-Somers, J & Ussher, JM (2000). Young lesbians and mental health: The closet is a depressing place to be. JM Ussher (Ed.),
Wiley-Blackwell pp. 3

84

Journal of the Society and Culture Association

CultureScope – Volume 123, 2022

HIGH DISTINCTION PIP 2021

Born to buy
An investigation into how the advertisement industry reinforces
society’s masculine ideals to perpetuate a capitalist, consumerbased reality.
Rosalie Wilson, Trinity Catholic College Lismore

High Distinction Personal Interest Project, 2021 – Chapter 1: It’s A Man’s, Man’s, Man’s World1
* Note: Footnoting numbering does not align to original PIP due to formatting as an extract.

Chapter 1: It’s A Man’s, Man’s, Man’s World2
Hegemonic ideologies perpetuate a culture that permits a very narrow expression of masculinity,
stemming from the macro sphere that filters down to the meso and micro levels of society. The
questionnaire circulates that 40.1% of respondents identified advertisements as having a substantial
influence on an individual’s behaviour.1 This principle affirms that ‘superior’ masculine traits have been
socialised by cultural institutions as a manifestation of ‘inferior’ feminine traits.2
It, therefore, ensures that individuals are more likely to attain commodities that correspond with
desirable characteristics of hegemonic masculinity. The examination of this sentiment reveals that
commodities associated with these characteristics are utilised by capitalist based advertisements to
vindicate consumerist behaviour. The questionnaire acknowledges that 98.7% of respondents identified
muscularity as the prevailing physical factor within advertisements.3 Further, it emerged in the content
analysis of advertisements from the 1990s to 2021 that advertisers have increased the representation
of hegemonic masculinity as a premise for advertising.4 The content analysis of a diverse range of men’s
advertisements reverberates the prevalence of hegemonic masculinity as the normative social standard.
These consequences are seemingly attesting in men who are susceptible to the consumerist culture
that is “less forgiving of those who are not sufficiently young, thin, and attractive”.5 Within the 1980s, 65% of
advertisements accented the commodity, contrasting the 35% of 2021 advertisements that alternatively
circulated around extreme demonstrations of masculinity. The findings indicate that advertising is
increasingly promoting hegemonic masculinity to reinforce societal standards.
The examination of the content analysis produced that socially sanctioned masculinity often
corresponds with the portrayal of wealth, physical dominance over women, attractiveness, confidence
and capitalisation on female objectification.6 Reinforcing the secondary research is the 2010 Old Spice

1 Questionnaire conducted on the 24 February 2021.
2 Donald Mosher, Silvan Tomkins, “Scripting the Macho Man: Hypermasculine Socialisation and Culturalisation”, The Journal of Sex
Research, Vol. 25, No. 1, 1988, pp. 60–84, https://www.jstor.org/stable/3812870, Accessed 22 June 2021.
3 Questionnaire conducted on the 24 February 2021.
4 Content Analysis conducted on the 5th of June 2021.
5 Deana Rohlinger, “Eroticizing Men: Cultural Influences on Advertising and Male Objectification”, 2002, p. 70,
DOI:10.1023/A:1016575909173, Accessed 22 June 2021.
6 Content Analysis conducted on the 5th of June 2021.
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advertisement.7 The advertisement accentuates hegemonic masculinity by affiliating the decrease
of social standing with fragrances associated with ‘femininity’. The physical appearance of Old Spice
promoter, Terry Crews, is a critical component in the company’s enduring reputation. Figure 1.1 depicts
the imagery of Crews’ masculinity as an intentional marketing strategy, as he constitutes the perfect
testimonial of a ‘man who smells like power’.8 Terry Crew’s appearance is a marketing scheme designed
to subconsciously equate Old Spice body wash with extremist masculinity and muscularity, stimulating
commodity consumption. The advertisement manipulates desire, curtailing freedom on the most
fundamental level thus, enslaving individuals to desires that they didn’t actively choose.9 Respondents
of the questionnaire fortified the prevalence of hegemonic masculinity by specifying the most
predominant characteristics of males in advertisements as; powerful, confident, strong and attractive.10
Alternatively, characteristics such as sensitivity, expressions of emotions and being ‘soft’ were perceived
as being scarcely depicted.11 Figure 1.2 illustrates a conventionalised advertisement that entices
consumer culture by exploiting masculine vulnerabilities. Axe advertises its products on the basis
that the deterioration of body odour alters a man’s confidence and overall desirability to women.
The advertisement guarantees hegemonic attributes through the acquisition of their merchandise,
thoroughly exemplifying the advertisement’s detrimental portrayal of masculinity intended to foster
consumer culture.

Figure 1.1 12

Figure 1.2 13

7 Emma Sandler, “Old Spice updates iconic campaign to reach younger consumers“, Glossy, 22 January 2020, https://www.glossy.
co/beauty/old-spice-updates-iconic-campaign-to-reach-younger-consumers/#:~:text=To%20prom ote%20its%20new%20
deodorant,a%20son%20character%20and%20the, Accessed 26 July 2021.
8 Kennedy Portland, “Old Spice “smell is power””, CampaignUK. 13 January 2012, https://www.campaignlive.co.uk/article/old-spicesmell-power-wieden-kennedy-portland/1112082.
9 “We Buy, Therefore We Are: Consumerism and Advertising”, https://2012books.lardbucket.org/books/business-ethics/s16-03-webuy-therefore-we-are-consum.html, Accessed 6 August 2021.
10 Questionnaire conducted on the 24 February 2021.
11 Questionnaire conducted on the 24 February 2021.
12 Henrik Persson, “All of the Terry Crews Old Spice Commercials” , YouTube, 2019, https://www.youtube.com/
watch?v=Hq2SlCja3zo&t=47s, 6 August 2021.
13 Anon, https://dylsch.wordpress.com/2017/06/26/sexualization-in-axe-advertisement/, Accessed 26 July 2021.
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Decisively, the combination of secondary and primary
research substantiates the hypothesis that the
advertisement industry exploits societal values, norms and
roles that encompass masculinity to perpetuate consumer
culture. As a conclusion of the propagation of these
ideologies through advertisements shown in Figures 1.1
and 1.2, destructive attributes surrounding gender have
become legitimised by the macrosphere. Subsequently,
as a ramification of the research, it was observed that
the dominant characteristic of hegemonic masculinity
is the performance of commodity consumption14. The
progressive institutionalisation of hegemonic masculinity
by cultural institutions such as the media prohibits men
from infringing on gender boundaries, manufacturing
social conformity. Conformity has paradoxically stimulated
social movements surrounding gender norms, emphasising
the media’s supremacy on continuity and change within
the micro, meso and macro domains.
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Log
The rise of digital technologies has developed concepts of
blackfishing which contributes to existing prejudices against people
of colour, thus further perpetuating social exclusion
Kushi Leggo, Willoughby Girls High School

High Distinction Personal Interest Project, 2021 – Log
* Note: Footnoting numbering does not align to original PIP due to formatting as an extract.
“Social media has become a place for diverse beauty expressions however these are easily
co-opted by white capitalism .”1

The inspiration for this Personal Interest Project was my interest in human rights and racial
discrimination towards minority groups and people of colour. My interest in the social issue
heightened when I read a daily mail article ‘The rise of ‘Blackfishing’, where Twitter users were
furiously calling out “white influencers who they claim are ‘posing’ as biracial women in order to
gain more followers” 2 . This introduced me to the concept of Blackfishing and its drastic impacts
on the prejudice of those of colour, developed through media. This article gave me a realisation
of how some people viewed race as a costume and benefited from others’ natural appearance
and culture for their own commodity. The topic has become more current, as social media users
have begun to question this manipulation of race and cultural boundaries. As Blackfishing and
Digital Blackface borrow culture and aspects of race a clear sense of appropriation is introduced
when it “reinforces historically exploitative relationships or deprived African”3 persons of possible
opportunities in which they are able to benefit from their own cultural material. This led to my
hypothesis that states: “The rise of digital technologies has developed concepts of black fishing which
contributes to existing prejudices against peoples of colour, thus further perpetuating social exclusion.”
Extensive secondary research was studied to allow for a substantial understanding of Blackface
and its development into Blackfishing and Digital Blackface as well as their current effect on
society. This research included but was not limited to “Exporting Jim Crow: Blackface Minstrelsy
in South Africa and Beyond”4 written by Chinua Thelwell, which offered an in-depth explanation
of stereotypes with racist intent which have ongoing ramifications on the perception of African
Americans.

1 Muzondo, T 2020, Black Bodies on White Women, Destructive Identity Play, Debating Communities and Networks XI, Network
conference, viewed 3 July 2021, http://networkconference.netstudies.org/2020Curtin/2020/05/10/black-bodies-on-whitewomen-destructive-identity-play/.
2 Zoellner, D 2018, One Twitter thread calls out white influencers POSING as biracial, Mail Online, viewed 17 March 2021,
https://www.dailymail.co.uk/femail/article-6394265/What-blackfishing-Twitter-users-call-white-influencers-posing-biracial.html .
3 Olufunmilayo Arewa 2019, Cultural appropriation: when ‘borrowing’ becomes exploitation, The Conversation, viewed 8 June
2021, https://theconversation.com/cultural-appropriation-when-borrowing-becomes-exploitation-57411 .
4 Chinua Thelwell 2020, Exporting Jim Crow Blackface minstrelsy in South Africa and beyond, vol. 1, Amherst Boston University of
Massachusetts Press, Massachusetts.
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Primary research was conducted for further
comprehension of secondary research providing a
more coherent evaluation. First, a questionnaire5 was
distributed online, generating 123 valid responses.
However, it is important to note that the concepts
of Blackfishing and Digital Blackface are very current
specifically in America where persons of colour are
directly impacted, therefore, my questionnaire which
was distributed on a meso level is limited with only 4.1%
of respondents being African American. Furthermore,
82.9% of respondents were aged 15–26, the results may
have been distorted and unable to provide accurate
generalisations.
An Interview was conducted with Dr Francesca Sobande6
a lecturer in digital media studies at the school of
Journalism, Media and Culture at Cardiff University. This
provided insights into the prejudice Blackfishing and
Digital Blackface hold within society. However, as these
interviews were conducted over email, questions or
answers could not be expanded on as well as the clarity
of tone was not clear.
A content analysis7 of Emma Halberg’s appearance after cosmetic manipulation in her personal
Instagram post was critiqued in order to show the process of Blackfishing and the extent a person will
go to in order to change their appearance to come across as more racially ambiguous. Furthermore, a
second content analysis depicting an image of the social media platform Snapchat Snap maps enabled
a deconstruction into how relevant the subject matter of Digital Blackface is with young students
within Sydney. Australia is partaking in the trend for comical value in 2020. The information produced
from the analysis showed the extent of discrimination those who partake in Blackfishing and Digital
Blackface will go to for recognition. However, the content analysis was limited as personal perspective
plays a large role in the analysis and there are no closed captions to examine within the photos.

5 Appendix: A
6 Appendix: B
7 Appendix: C 17Zenebe, B 2020, The Blackface Spectrum, Northeastern University Political Review, viewed 26 February 2021,
https://www.nupoliticalreview.com/2020/11/23/the-blackface-spectrum/ .
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Rest in Perpetuity
An investigation into the extent to which the socio-cultural
construction of death has been altered by communication
technologies. Is the changing nature of grief and memorialisation
accepted or rejected by contemporary adolescents?
Latisha Lightowler, Clancy Catholic College

High Distinction Personal Interest Project, 2021 – Chapter Three: Gone...But Not Deleted
* Note: Footnoting numbering does not align to original PIP due to formatting as an extract.

Gone...But Not Deleted
The socio-cultural construction of death after the 1990’s and the implications of this for
grief and memorialisation for persons of Generation Z.

Communication technologies, more specifically the internet and social media platforms,
play a crucial role in contemporary western perceptions of death, grief and memorialisation,
ultimately shifting their macro-level construction. The integral nature of technology to
contemporary society has led to an inevitable evolution in “public and private discourse”1
regarding death through the implementation of new traditions which simultaneously
“complement and at times replace more traditional social structures of grieving.”2 Surprisingly,
the integration of technology in memorialisation practices has been largely accepted crossgenerationally, with 61% of both Generation X and Generation Z participants stating that it
has contributed positively to commemoration of the deceased.3 Differences do arise, however,
in consideration of the role of technology with Generation X far more likely to accept the
use of video technology through “slideshows and live streaming of funerals” however, state
that memorialisation via social media is an “invasion of privacy” which “causes more heartache
through constant reminders”.4 In contrast, the use of social media has been significantly
embraced by Generation Z adolescents who challenge the traditional memorialisation
practices of the 1960s to 1980s, and reflect the core social media conventions for sharing and
connecting by utilising digital commemorative practices.5 This is supported by the results
of the conducted questionnaire whereby 43.4% of Generation Z participants stated that an
important part of grieving was sharing the loss on social media, as compared to only 8.3% of
Generation X adults,6 suggesting continued generational differences in grieving processes.
1 Cadell, S. Macdonald, M.E. Mitchell, L.M. Stephenson, P.H. “Death and grief on-line: Virtual memorialization and changing
concepts of childhood death and parental bereavement on the internet.” Health Sociology Review 21, (2012), accessed from:
https://doi.org/10.5172/hesr.2012.21.4.413, p.416
2 Caroll, B. Landry, K. “Logging on and Letting out: Using Online Social Networks to Grieve and Mourn,” Bulletin of Science,
Technology and Society, (2010), p341.
3 Cann, C.K. “Speaking to the Dead: Social Network Sites and Public Grieving.” In Virtual Afterlives: Grieving the Dead in the
Twenty-First Century, 105-32. (Lexington, Kentucky: University Press of Kentucky, 2014), p.106
4 Ibid
5 Questionnaire, Question 9, Generation X and Generation Z responses, 10/03/2021
6 Focus Group, Female Generation X Participant, Question 10, 26/03/2021
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Aligned with a Generation X perspective, media
specialist Agger challenges the incorporation of
digital media in memorialisation and is critical of
the overly sharing nature of Facebook,7 stressing
the need for a return to the division between public
and private spaces. However, it can be argued
that online commemoration does not drastically
differ from the 1960s to 1980s where newspapers
publicly announced the death of individuals, and in
a similar way to obituaries, the internet “overcomes
geography and social isolation and does allow people
to remain connected in their grief.”8 Previously, the
social expectation after losing a loved one was to
mourn in order to move forward, as proposed by
Freud and Kubler-Ross in their ‘Letting Go’ Theory,9
however, virtual bereavement prompts ongoing
connection with the dead, thus altering the
relationship with the deceased, as aligned with the
10
Continuing Bonds Theory.” Consequently, rather than moving past the relationship with the
deceased individual, through methods such as altering the deceased’s online accounts to
be a continually accessible memorialized account, the internet permits a continuation of the
bond between deceased and bereaved. Thus, as one Generation Z participant articulated,
the use of technologies such as social media “cements a person’s legacy...providing them with
digital immortality which effectively becomes a way to cope with loss as they can hold a piece of
them forever.”11 However, whilst this process of mourning can be largely affiliated with the
democratizing of grief, allowing for an open expression of emotions on a macro-level, this
constant reminder can be “more psychologically damaging for a person”12 acting as a constant
reminder of their loss. Additionally, the growing omnipresence of social media and its
utilisation in mourning practices does pose a challenge to users in understanding when the
practice becomes disrespectful.13 Similarly, a Generation Z focus group participant stated that
“the timing needs to be appropriate”,14 demonstrating the controversial perception and difficulty
to balance death and mourning as a “vicarious observation”15 in the public sphere and as their
own private reality.

7 Arnold, M. Carter, M. Gibbs, M. Meese, J. and Nansen, B. “#Funeral And Instagram: Death, Social Media, And Platform Vernacular,”
Information Communication & Society 18, (2015), accessed from: https://doi.org/10.1080/1369118X.2014.987152
8 Questionnaire, Question 4, Generation X and Generation Z responses, 10/03/2021
9 Agger, B. Oversharing: Presentations of Self in the Internet Age. (Routledge: New York, 2012), p.67.
10 Questionnaire, Question 10, Generation X respondent, 10/03/2021
11 Bovero. A, Botto. R, Fonti. I,Torta. R, Tosi. C. “Death and Dying on the Social Network: An Italian Survey” Journal of Social Work in
End-of-Life & Palliative Care, (2020). p.270
12 Ibid
13 Questionnaire, Question 10, Generation Z respondent, 10/03/2021
14 Focus Group, Male Generation Z Participant, Question 2, 26/03/2021
15 Wagner, A.J.M. “Do not Click “Like” When Somebody Has Died: The Role Of Norms For Mourning Practices In Social Media”

Journal of the Society and Culture Association

91

CultureScope – Volume 123, 2022

HIGH DISTINCTION PIP 2021

Queerbaiting is the hook that
lures out the LGBTQI+
The changing heteronormative cultural narratives enculturated by the
media promote queerbaiting which demobilise LGBTQI+ agency.
Crystal Wan, Willoughby Girls High School

High Distinction Personal Interest Project, 2021 – Conclusion
* Note: Footnoting numbering does not align to original PIP due to formatting as an extract.

Conclusion
“The structural and institutional biases that label homoromantic affection as inherently erotic and
mature makes this representation difficult to achieve.”1
Queerbaiting is recognised as a damaging media practice performed at the macro levels. It exists as
a socio-economic agent which profits by heterosexual creators manipulating the LGBTQI+ audience.
The media’s role in perpetuating institutional homophobia has magnified social differentiation and
falsely portrayed the queer community. Queer relationships are not addressed in order to maintain
and continued a heteronormative narrative. This worldview of discrimination and prejudices still exists
reflecting the presence of inequality in contemporary media and its existence in the future.
An investigation into the hypothesis “The damaging heteronormative cultural narratives enculturated by
the media, ironically promotes queerbaiting which demobilises LGBTQI+ agency” and has primarily been
proven valid, as the unethical nature of queerbaiting is exacerbated and established by the continuity
of systematic heteronormative media. The hypothesis was proven to be correct, as unfulfilled canonical
representations are commercialised by the macro media institutions. These institutions are infatuated
by the intrinsic queer content by exploiting and displaying homophobic reactions towards the
LGBTQI+ community. The denigrating scope of queerbaiting may not be completely transformed
or implemented within society. It is evident that the media is a primary agent of socialisation which
nurtures the consequences of queerbaiting and therefore reveals inaccurate perceptions in the macro
spheres.
The triangulation of quantitative and qualitative primary research methodologies consisting of content
and multiple visual content analysis, as well as an interview and a questionnaire, has effectively refined
a diverse framework of social and cultural research. Through an investigation that aids understanding
of the damaging effect of queerbaiting, it has revealed the homophobic attitude towards the LGBTQI+
community. Results of my content analysis2 unravelled the increasing prevalence of noncanonical
queer representation in response to increasing heteronormative discussions of LGBTQI+ issues
as this synthesised information heavily relied on personal interpretation. Further investigation of
my hypothesis is supported by multiple visual content analysis3 to render extensive knowledge,
specifying the administrative nature of queerbaiting advertisements. This methodology delivered
1 Brennan, J., n.d. Queerbaiting and fandom. 1st ed. 51
2 See Appendix B: Visual content analysis
3 See Appendix C: Content analysis of Supergirl
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an unprejudiced perspective on a highly detailed
analysis of the heteronormative nature of media,
however, it specifically targeted limited case studies
as it did not codify a broader perspective. The results
of the interview4, conducted with Dr Clare Southern,
postdoctoral researcher of social policy with focus on
digital technologies at the University of New South
Wales, was very beneficial however the limitation
extends using email, proved useful in gaining
qualitative knowledge from professional background
with expertise on the subject. The interview must be
evaluated, as bias may rise by different viewpoints and
worldview of the responder and myself. Furthermore,
an online questionnaire was conducted, validating a
diverse outlook on the topic. It provided and reached
a range of demographics, allowing for a highly
detailed response and resulting in quantitative and
qualitative data gathered, offering complex and
relevant development of the discussion.
The completion of this PIP has enriched aspects of social and cultural literacy, stemming from an
analytical approach lens. It provided an appreciated understanding of intricacies and knowledge
of focus held by the power of institutions, such as the media. Reflecting a massive impact of social
inclusion to establish human rights of culturally diverse groups. I have gained deep knowledge on
ethical, effective, and efficient research methods, particularly being able to critically discern the
motives of the media. Furthermore, I have learnt the necessity and importance of appropriately
synthesising paragraphs. The evaluation of continuity and change through the institution of
commercialising queerbaiting and its damaging impact, can hopefully increase discussion around the
insidious influence of the media.
“Queerbaiting is a useful concept. It has created a means for advocating for greater representation that
has brought more attention to the issue.”5

4 See Appendix D: Interview
5 Brennan, J., n.d. Queerbaiting and fandom. 1st ed. 52
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Feminism? In this economy?
An investigation into how neoliberalism compliments Australian
ideology and identity to undermine feminism.
Sophie Loiselle, Merewether High School

High Distinction Personal Interest Project, 2021 – Chapter One: He’s A Working Class Man1

He’s A Working Class Man
The construction of simultaneously gendered, classed, and neoliberal national identities.
Gendered, classed national identities are foregrounded in Australian culture. This centralising
of working-class masculinity has contributed to female social exclusion over time. The historical
development of Australian society changed the definition of masculinity to centre productivity
over morality, complimenting neoliberal values. In his book Making the Australian Male, Martin
Crotty notes that the rejection of British values after colonisation between 1870 and 1920 led to a
reevaluation of gender2, and the adoption of “raw masculinity”3 as the normalised, valued model of
male identity. Ideal masculinity became that which made persons productive members of society in
a time of changing material needs, due to the wartime environment. Neoliberal feminism4 similarly
emphasises productivity, according to interviewee Debbie Brennan’s5 statement “neoliberal feminism…
propagates the myth of the individual making its way to wealth and power.”6 The individualistic values of
neoliberalism complimented, and became ingrained in, macro-level gendered identities. Extrapolating
a classed identity across all classes and Australian culture makes systems of social exclusion invisible,
promoting neoliberal ideologies.7

Figure SEQ Figure \* ARABIC 1: Male emphasis on
personal responsibility to change disadvantage by
level of parental education
1
2
3
4

Figure SEQ Figure \* ARABIC 2: Female emphasis on
personal responsibility to change disadvantage by
level of parental education

Working class man, 1985 Jimmy Barnes song
Crotty, M. (2001) Making the Australian male: Middle class masculinity 1870-1920. Melbourne University Press.
“Raw masculinity” is Crotty’s term to describe physical, rowdy, ‘unfeminine’ behaviour and values.
‘Neoliberal feminism’, as defined for questionnaire respondents: “Neoliberal feminism argues that a free labour market will allow
women more choice and agency in pursuing career and economic agency. Neoliberal feminists believe that taking away systemic
regulations and working towards success, through resilience, will promote gender equality. The philosophy focuses on individual
responsibility, and individual benefits.
5 An organiser of the self-described socialist-feminist, working-class group Radical Women Australia, which acts at the meso level
6 Appendix Item A: Interviews
7 Whitman, K (2013) The Aussie battler and the hegemony of centralising working-class masculinity in Australia. Australian Feminist
Studies. 28:75, 50-64. Retrieved from https://doi.org/10.1080/08164649.2012.758026
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Australian masculinity is simultaneously classed and
classless, connecting macro-level national identities
to neoliberal ideology. Australian masculinity is
intrinsically linked to the collective group identity
of the working-class. This extension of workingclass masculinity across class boundaries to form
a national identity makes it a class-less notion.
Kirsty Whitman supports working-class identity’s
hegemonic status in Australian masculinities: “those
that can engage with centralising working-class
masculinity… can simultaneously align themselves
with the mainstream ‘battler’, and shield their middle/
upper class identity”8. Persons of all socioeconomic
statuses identify with working-class masculinity in
contemporary Australian society. This was consistent
in the questionnaire;9 there were few trends
across socio-economic statuses in terms of views
on personal responsibility. Figure 110 exemplifies
the chaotic views across classes when men were
asked “how much emphasis do you place on personal
responsibility to fix disadvantage?”; there are no
clear class ideologies because all men ascribe to the
national working-class masculinity. Female responses followed similarly few class-based trends, but
were unified and shifted away from the neoliberal end (5), as shown in Figure 211. Male respondents
were consistently more individualistic than female respondents, demonstrating the neoliberal values
implicit in Australian ‘manliness’. All groups identify with the working-class experience, erasing real
class differences from Australian worldviews. If everyone is assumed to be of the same class, the only
determinant of status and upward social mobility is personal choice, encouraging neoliberalism. This
is supported by another of Whitman’s papers: “centralising working-class masculinity legitimises tenets
of neoliberalism such as individualism, personal responsibility, and ‘choice’... none of these approaches are
helpful to the working class.”12 The ‘Aussie Battler’ identity articulated by persons in political power is
extrapolated to all members of society, and both major political parties utilise neoliberal language
and values to gain public approval13. Bob Hawke’s working-class masculinity and “larrikinism” are
more valued in public knowledge than his political achievements, according to a statement by Scott
Morrison14. The ‘old Labor party’ emulated the working-class identity, making it the working-class party.

8 Whitman, K (2013) The Aussie battler and the hegemony of centralising working-class masculinity in Australia. Australian
Feminist Studies. 28:75, 50-64. Retrieved from https://doi.org/10.1080/08164649.2012.758026
9 Appendix Item C: Questionnaire
10 Appendix Item C: Questionnaire
11 Appendix Item C: Questionnaire
12 Whitman, K (2013) Looking out for the ‘Aussie bloke’: Gender, class, and contextualising a hegemony of working-class
masculinities in Australia. University of Adelaide. Retrieved from http://hdl.handle.net/2440/98679
13 Appendix Item B: Statistical analysis - The Liberal party and ALP account for the vast majority of elected officials. Both of these
parties have been identified as neoliberal by various sources. See Conway, B. (2021) How the myths of “progressive neoliberalism”
hollowed out Australia’s left.
14 Morrison reflects on Hawke’s larrikin wit (2019) SBS News. Retrieved from https://www.sbs.com.au/news/morrison-reflects-onhawke-s-larrikin-wit
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The Real Housewives
Olivia Kelly, All Saints Catholic College

High Distinction Personal Interest Project, 2021 – Annotated Resource List

Annotated Resource List
Crabb, A. (2019). Men at Work Australia’s Parenthood Trap. Black Inc.
Annabel Crabb’s, ‘Men at Work Australia’s Parenthood Trap’ was an insightful composition which
was of immense importance to the construction of my PIP’s central material, particularly through
its highly sustained discussion on my cross-cultural component of male gender identity. This
highly advantageous source consequently was extremely useful in academically informing my
understanding of the discriminatory worldview that constitutes females being required to leave the
workforce due to their ‘motherly responsibilities’ after having a child. Hence, proving exorbitantly
valid in reinforcing my ideas surrounding the social construct of male hegemony which was
prevalent within all of my chapters. Due to this source being published recently within 2019, the
qualitative data collected was current which illustrated the continued relevance of the social
stigmatisation of feminine and masculine identity. Furthermore, due to Crabb being a renowned
journalist regarding the social differentiation of genders within a domestic context, my research
accumulated from this secondary source was vitally credible and reliable; fuelling the academic
nature of my PIP. In spite of this, there was a perceived absence of quantitative data and subjectivity
and bias was prevalent throughout the entirety of this book. However, this was successfully
compensated for through the unwaveringly insightful qualitative claims and arguments which were
unique in shaping my ideas of my PIP. Overall, though this source did have limitations through its
somewhat informal delivery, the utilisation of this book was highly valid within my PIP; effectively
paving new directions for my cross-cultural component of gender.
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Foley, M., Cooper, R. (2019). Gender equitable
recruitment and promotion. [online].
Available at: https://www.wgea.gov.au/
publications/gender-equitable-recruitmentand-promotion [Accessed 14 May. 2021].
I was provided with this paradigmatic source by
Dr Meraiah Foley following our semi-structured
interview, who co-composed this piece for the
highly credible Workplace Gender Equality Agency.
Throughout this highly valid secondary source,
the composers effectively discussed how genderbased stereotypes affect people’s representation
and recruitment. Consequently, as a result of my
PIP’s focalisation of the socialisation of gender role
stereotypes within the micro-level household and
the agent of socialisation embodying the family; this
source was influential in detailing the repercussions
of such social differentiation. This secondary source
did not contain any bias as it was highly effective
in utilising an objective lens and supporting
qualitative claims with accurate quantitative research. In addition, as Foley is a highly renowned
professor at the University of Sydney, the credibility of this piece is successfully showcased; ensuring
accurate research is accumulated. Consequently, illustrating this source’s unwavering reliability and
credibility which thus made this report fundamentally vital within my chapter two where I discussed
the biases which persist within employment culture. Despite this, this secondary research report
was highly sophisticated and did require a large portion of time to read and comprehend the claims,
which only constituted a minimal amount of discussion within my central material. Nevertheless,
‘Gender equitable recruitment and promotion’ was a highly enlightening source which effectively
provided me with more insight into my semi-structured interview with Dr Meraiah Foley.
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The Drover…and His Wife
The Exclusion of Women from Australian National Identity
Lucinda Johnston, Lindfield Learning Village

High Distinction Personal Interest Project, 2021– Introduction

Introduction
With women comprising 47.2% of the workforce,1 and the election of the first female Prime Minister
in 2010, women undoubtedly contribute to the development of Australian society and culture.
Yet ‘Australianness’ is still associated with images of the rowdy larrikin figure, courageous ANZAC
soldiers and having a drink with mates at the pub. Masculinity dominates the conception of what
it means to be Australian in a nation which prides itself on equality and a fair go. The disastrous
consequences of a national culture which privileges masculinity have become evident in the recent
string of sexual assault accusations directed towards male politicians.2
Therefore I hypothesise that “The Australian national identity is constructed in a way which glorifies
masculinity, and in doing so excludes women from the narrative of what it means to be Australian”. The
aim of my Personal Interest Project (PIP) is to explore the gendered nature of Australian national
identity, the power and authority structures which maintain gender bias within the national identity,
as well as the impact that this bias has on women’s participation in Australian society.
I completed secondary research of a range of sources to provide me with an objective academic
understanding and the wider social and cultural context of my topic. Jacqueline Hogan’s dissertation
on Gender and Ethnicised National Identities in Australia and Japan was a major influence in shaping
how I understood the construction of Australian national identity and the role discourses about
national identity play in maintaining the subordination of social groups. Anna Worth et al. ‘‘Playing
the gender card’’: Media representations of Julia Gillard’s sexism and misogyny speech was also crucial
in building my understanding of the consequences of women criticising the national culture, and in
doing so guided my research of prejudice and gender bias.
Primary research was instrumental in helping me understand the practical implications of my
theoretical knowledge. My questionnaire,3 which surveyed 74 respondents aged <18 - 84,
provided insight into popular understanding of, and connection to, national identity . The sample
size of the questionnaire was substantial enough to effectively draw conclusions, but presented
problems when I separated respondents into generations to complete analysis for my cross-cultural
component.

1

Workplace Gender Equality Agency. 2021. Gender workplace statistics at a glance 2021. [online] Available at: <https://www.
wgea.gov.au/publications/gender-workplace-statistics-at-a-glance-2021>.

2 Cave, D., 2021. ‘The Most Unsafe Workplace’? Parliament, Australian Women Say. [online] The New York Times.

Available at: https://www.nytimes.com/2021/04/05/world/australia/parliament-women-rape-metoo.html.
3 See Appendix A.
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This cross-generational analysis was essential
to my PIP, providing insight into continuity and
change of gender exclusion. I therefore conducted
two interviews with feminist activists Jane Caro
(Caro) and Eva Cox (Cox),4 who are members of the
generational group lacking in my questionnaire.
They provided me with knowledge of both personal
experience and academic research about my topic.
Finally, I completed a content analysis of 30 articles
published5 in the last six years which mentioned
one of three key characteristics of national identity
found in the questionnaire (mateship, equality and
fair go), to provide me with an understanding of the
discourses surrounding national identity.6
Gender exclusion in the Australian national
identity is shaped and maintained by power and
authority structures, both social and cultural. An
understanding of change and continuity within
gender exclusion is essential for determining how
the national identity can include women in the
future.

4 See Appendix B.
5 Articles were collected from The Sydney Morning Herald, The Australian and The Daily Telegraph.
6 See Appendix C.
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ABOUT US
The Society and Culture Association is an avenue
for teachers and students to share resources
and expertise. It provides a valuable network
for teachers and students of Society and Culture
throughout New South Wales. The Society and
Culture Association was formed in October 1984,
and became incorporated in February 1992.
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